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PREFACE 

 
 
We are happy to present the Proceedings of the 24TH Princeton Japanese Pedagogy Forum 
held on May 12 and 13, 2018. This year the theme of the Forum was “Living Language, 
Transforming Leaners, Teachers, and Community: Ecological Approaches toward 
Language Education$�������������	
"��"�� ���&������
��������!#�%� We had thirty seven presentations including eleven poster 
sessions. Around hundred participants attending the Forum. I would like to thank all 
presenters, session chairs, and participants for making this Forum so successful.  
 
This year we had three keynote speakers: Dr. David Malinowski from Yale University, 
Professor Jae-Ho Lee from Waseda University, and Professor Seiichi Makino. Dr. 
Malinowski gave a talk about “Language learning across ecologies of discourse: 
Transcultural lessons in Japanese and U.S. public spaces” and Professor Lee’s keynote 
speech was about “ICT .” Professor Makino also 
kindly agreed to give a lecture on “

.” We would like to thank keynote speakers. 
 
The 24th Princeton Japanese Pedagogy Forum was funded by the East Asian Studies 
Program at Princeton University. We would like to express our deep appreciation for their 
generous financial support. I would also like to thank our lecturers: Yukari Tokumasu, 
Tomoko Shibata, Hisae Matsui, Chris Schad. Without their hard work, the Forum couldn’t 
have been this successful. 
 
The 25th Princeton Japanese Pedagogy Forum will be held on May 11-12, 2019. The 
theme is “Toward Inclusive Language Education: Rethinking Borders in Language 
Education ()

( ” We hope that many people will attend the Forum next year. 
 
 
Dr. Shinji Sato 
Senior Lecturer 
Director of Japanese Language Program 
Princeton University 
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The	24th Princeton	Japanese	Pedagogy	Forum	

Living	Language,	Transforming	Leaners,	Teachers,	and	Community:		
Ecological	Approaches	toward	Language	Education	

	

	
May	12-13,	2018	

Princeton	University	
	

SCHEDULE	
	
May	12	(Saturday)	
	
Friend	Center	Lobby	
8:00	-	8:50	a.m.					Registration	and	Breakfast		
• Onsite	registration	fee	is	$40	($30	for	students).	It	is	$30	($20	for	students)	if	you	

attend	only	on	Sunday,	May	13.		
• Banquet	tickets	may	be	available	at	the	registration	desk.		
• Credit	card	payment	only.	No	cash	or	check	will	be	accepted.	
	
Friend	Center	101	
8:50	a.m.		Opening	Remarks		
........................................................................................................................................................................	

	
9:00	-10:00	a.m.	–	Keynote	Speech		

	
Friend	Center	101	
David	Malinowski	(Yale	University)	
Language	learning	across	ecologies	of	discourse:	Transcultural	lessons	in	Japanese	and	U.S.	
public	spaces	(English)
........................................................................................................................................................................	
15-minute	Break	(10:00	-	10:15	a.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	
	

10:15	-11:15	a.m.	–	Session	1	
	
Session	1	A:	Friend	Center	004	
Session	Chair:	Keiko	Konoeda	(Bates	College)		
10:15-10:45	
Shinji	Shimoura	(University	of	South	Florida)	

( )	
10:45-11:15	
Shinji	Kawamitsu	(University	of	Massachusetts,	Amherst)	

I
( )	
	
Session	1	B:	Friend	Center	006	
Session	Chair:	Yuki	Yoshimura	(University	of	Massachusetts,	Amherst)	
10:15-10:45	
Yoshimi	Sakakibara	(University	of	Michigan)	

: ( )	
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10:45-11:15	
Shiyo	Kuo-Flynn	(Hunter	College)	&	Naoko	Sourial	(Columbia	University	&	New	York	
University)	

S R
I( )	

........................................................................................................................................................................	
15-minute	Break	(11:15	-	11:30	a.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	

	
11:30	a.m.	-12:30	p.m.	–	Session	2	

	
Session	2	A:	Friend	Center	004	
Session	Chair:	Keiko	Konoeda	(Bates	College)		
11:30-12:00	
Mayumi	Matsumoto	(New	York	University)	&	Yoko	Sakurai	(Japan	Foundation,	New	
York)	

I( )	
12:00-12:30	
Takami	Taylor	(University	of	West	Florida)	

A ( )	
	
Session	2	B:	Friend	Center	006	
Session	Chair:	Yuki	Yoshimura	(University	of	Massachusetts,	Amherst)	
11:30-12:00	
Tomoko	Hoogenboom	(University	of	Maryland	Baltimore	County)	

( )	
12:00-12:30	
Yasuo	Uotate	(University	of	Florida)	&	Yuka	Matsuhashi	(Temple	University,	Japan)	

( )	
........................................................................................................................................................................	
	
12:30	-	1:15	p.m.	--	Lunch	Break	@Convocation	Room	
 (Lunch	is	included	in	the	registration	fee.)	
........................................................................................................................................................................	

	
1:15	-	2:15	p.m.	--	Poster	Session	1	

	
Friend	Center	Hallway,	Lower	Level	
Takako	Aikawa	(Massachusetts	Institute	of	Technology)	
Language	Learning	based	on	Augmented	Reality:	JaJan	
	
Tomonori	Nagano	(LaGuardia	Community	College,	CUNY),	Mieko	Sperbeck	(John	Jay	
College,	CUNY),	Ai	Mizoguchi	(CUNY	Graduate	Center),	&	Jun	Choi	(LaGuardia	
Community	College,	CUNY)	
Phonological	Advantages	of	Heritage	Learners	of	Japanese	
	
Ruxandra-Oana	Raianu	(University	of	Bucharest)	

	― 	
	
S.M.D.T.	Rambukpitiya	(Kurume	University)	

I 	
	
Kazuo	Tsuda	(United	Nations	International	School)	
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.......................................................................................................................................................................	
	

2:15	-3:45	p.m.	–	Session	3	
	
Session	3	A:	Friend	Center	004	
Session	Chair:	Tomonori	Nagano	(LaGuardia	Community	College,	CUNY)	
2:15-2:45	
Yukihiro	Ohashi	(University	of	Latvia)	

					- I-	( )	
2:45-3:15	
Yifei	Guo	(Kokugakuin	University)	

( )	
3:15-3:45	
Tae	Kunisawa	(University	of	New	Mexico)		
Vertical	Spatial	Operation	in	Japanese	and	English	(English)	
	
	
Session	3	B:	Friend	Center	006	
Session	Chair:	Tetsuya	Sato	(Haverford	College	&	Bryn	Mawr	College)	
2:15-2:45	
Yuqun	Hu	&	Jiayue	Tian	(Hitotsubashi	University)	

( )	
2:45-3:15	
Azusa	Shibata	(Nagasaki	International	University)	

( )	
3:15-3:45	
Nobuaki	Takahashi	(Elizabethtown	College)		

: ( )	
........................................................................................................................................................................	
15-minute	Break	(3:45	-	4:00	p.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	

	
4:00	-5:30	p.m.	–	Session	4	

	
Session	4	A:	Friend	Center	004	
Session	Chair:	Yasuo	Uotate	(University	of	Florida)		
4:00-4:30	
Jun	Jun	Huang	(Huazhong	University	of	Science	and	Technology)		

I( )
4:30-5:00	
Maayan	Barkan	(Hunter	College)		
The	important	Role	of	Pragmatic	Strategies	in	L2	Japanese	Teaching	and	Learning	(English)
5:00-5:30	
Jisuk	Park	(Columbia	University)		

I A( )	
	
	
Session	4	B:	Friend	Center	006	
Session	Chair:	Takako	Aikawa	(Massachusetts	Institute	of	Technology)	
4:00-4:30	
Shutan	Lin	(Wenzao	Ursuline	University	of	Languages)	

( )
4:30-5:00	
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Yumiko	Tashiro	(Kenyon	College)	&	Sachiko	Kondo	(Oberlin	College)	
( )	

5:00-5:30	
Keiko	Konoeda	(Bates	College)		

( )	
	
........................................................................................................................................................................	
10-minute	Break	(5:30	-	5:40	p.m.)			
	
........................................................................................................................................................................	

	
5:40	-6:40	p.m.	–	Keynote	Speech	

	
Friend	Center	101	
Seiichi	Makino	(Princeton	University)	

: ( )	
........................................................................................................................................................................	
	
6:40	–	6:50	p.m.		Announcement	
	
	

6:50	-8:30	p.m.	–	Dinner	Banquet	@	Convocation	Room		



	 x	

May	13	(Sunday)	
	
8:00	-	8:30	a.m.					Registration	and	Breakfast		
	
• Onsite	registration	fee	is	$40	($30	for	students).	It	is	$30	($20	for	students)	if	you	

attend	only	on	Sunday,	May	13.		
• Credit	card	payment	only.	No	cash	or	check	will	be	accepted.	
	
........................................................................................................................................................................	

	
8:30	-9:00	a.m.	–	Special	Lecture	

	
Friend	Center	006	
Kazumi	Hatasa	(Purdue	University	&	Middlebury	Summer	Japanese	School)	
	 — I ( )	
	
........................................................................................................................................................................	

9:00	-10:30	a.m.	–	Session	5	
	
Session	5	A:	Friend	Center	004	
Session	Chair:	Yoshimi	Sakakibara	(University	of	Michigan)	
9:00-9:30	
Mihoko	Wheeler	(University	of	Florida	and	University	of	Central	Florida)	

( )	
9:30-10:00	
Masako	Yamamoto	(Aichi	University)		

I
( )	

10:00-10:30	
Jinhwa	Chang	(Williams	College)		

(
)	

	
Session	5	B:	Friend	Center	006	
Session	Chair:	Kazumi	Hatasa	(Purdue	University	&	Middlebury	Summer	Japanese	
School)	
9:00-9:30	
Yuki	Yoshimura	(University	of	Massachusetts,	Amherst)	

: ( )	
9:30-10:00	
Nobuko	Wang	(Senshu	University)		

R
( )	

10:00-10:30	
Shino	Hayashi	(Washington	University),	Wakana	Maekawa	(Massachusetts	Institute	
of	Technology),	&	Ayaka	Sogabe	(University	of	Michigan)				 	

( )	
	
........................................................................................................................................................................	
15-minute	Break	(10:30	-	10:45	a.m.)		Drinks	and	cookies	will	be	served.			
	
........................................................................................................................................................................	
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10:45	-	11:45	a.m.	--	Poster	Session	2	

	
Friend	Center	Hallway,	Lower	Level	
Kaoru	Fujimoto	(Musashino	University)	

	
	
Masako	Hamada	(Villanova	University),	Minako	Kobayashi	(Haverford	College),	&	
Hoch	Nanako	(University	of	Maryland	University	College	Asia,	Japan)	

:	 	
	
Harumi	Miyake	(Emory	University)	

R 	
	
Makoto	Negishi	(Northern	Arizona	University)	
Development	of	a	Visual	Novel	to	Foster	Students’	Cultural	Sensitivity	
	
Tatsuki	Sakamoto	(Waseda	University)	

−SDGs −	
	
Tetsuya	Sato,	Yuka	Usami,	&	Kimiko	Suzuki	(Haverford	College	&	Bryn	Mawr	
College)	

R : 	
	
........................................................................................................................................................................	

	
11:45	-12:45	p.m.	–	Keynote	Speech	

	
Friend	Center	101	
Jae-Ho	Lee	(Waseda	University)	
ICTA ( )	
........................................................................................................................................................................	
	
12:45	–	12:50	p.m.		Closing	Remarks		
 
Please	fill	out	the	evaluation	form	included	in	the	packet	before	you	leave.		Thank	
you!	
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FOREIGN LANGUAGE LEARNING MOTIVATION AMONG JAPANESE 
LANGUAGE LEARNERS 

 
 

Shinji Shimoura 
 

 
University of South Florida 
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Spanish and Japanese Factor 

1 2 3 h2 
Factor 1: Ideal L2 self 
Item 15: I can imagine myself living abroad and using this language 
effectively for communicating with the locals. 
Item 13: I can imagine myself speaking this language with 
international colleagues. 
Item 2: I can imagine myself living abroad and having a discussion 
in this language. 
Item 11: I can imagine a situation where I am speaking this language 
with foreigners. 
Item 24: I can imagine myself writing emails/letters in this language 
fluently. 
Item 18: I can imagine speaking this language as if I were a native 
speaker of this language. 
Item 31: I imagine myself as someone who can speak this language 
Item 8: Whenever I think of my future career, I imagine myself using 
this language. 
Item 5: I can imagine myself studying in a university where all my 
courses are taught in this language. 
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Factor 2: Ought-to L2 self 
Item 10: I consider learning this language important because the 
people I respect think that I should do it. 
Item 7: Learning this language is necessary because people 
surrounding me expect me to do so. 
Item 14: Studying this language is important to me in order to gain the 
approval of my peers/teachers/family/boss. 
Item 12: If I fail to learn this language, I'll be letting other people 
down. 
Item 4: I study this language because close friends of mine think it is 
important. 
Item 19: My parents believe that I must study this language to be an 
educated person. 
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Factor 3: Anti-ought-to L2 self 
Item 25: I want to study this language, despite other(s) telling me to 
give up or to do something else with my time. 
Item 6: I chose to learn this language despite others encouraging me 
to study something different (another language or a different subject 
entirely). 
Item 21: I am studying this language even though most of my friends 
and family members don’t value foreign language learning. 
Item 17: I would like to reach a high proficiency in, despite others 
telling me that it will be difficult or impossible. 
Item 20: I am studying this language because it is something different 
or unique. 
Item 1: I am studying this language because it is a challenge. 
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Factor 
1 2 3 4 5 h2 

Factor 1: Anti-ought-to L2 self 1 
Item 25: I want to study English, despite other(s) 
telling me to give up or to do something else with 
my time. 
Item 6: I chose to learn English despite others 
encouraging me to study something different 
(another language or a different subject entirely). 
Item 17: I would like to reach a high proficiency 
in, despite others telling me that it will be difficult 
or impossible. 
Item 21: I am studying English even though most 
of my friends and family members don’t value 
foreign language learning. 

 
1.016 

 
 

.677 
 
 
 

.505 
 
 

.499 

    
-.353 

 
.999 

 
 

.531 
 
 
 

.440 
 
 

.287 
 

Factor 2: Ideal L2 self 
Item 15: I can imagine myself living abroad and 
using English effectively for communicating with 
the locals. 
Item 2: I can imagine myself living abroad and 
having a discussion in English. 
Item 13: I can imagine myself speaking English 
with international colleagues. 
Item 11: I can imagine a situation where I am 
speaking English with foreigners. 
Item 24: I can imagine myself writing English 
emails/letters fluently. 
Item 18: I can imagine speaking English as if I 

  
.819 

 
 

.779 
 

.741 
 

.694 
 

.665 
 

.640 

   
 
 
 
 
 
 
 
 
 
 
 
 

 
.701 

 
 

.618 
 

.634 
 

.475 
 

.456 
 

.422 
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were a native speaker of English. 
Item 5: I can imagine myself studying in a 
university where all my courses are taught in 
English. 
Item 27: The things I want to do in the future 
require me to use English. 

 
.534 

 
 

.373 

 
 
 
 

.303 

 
.388 

 
 

.318 

Factor 3: Ought-to L2 self 
Item 7: Learning English is necessary because 
people surrounding me expect me to do so. 
Item 10: I consider learning English important 
because the people I respect think that I should do 
it. 
Item 4: I study this language because close friends 
of mine think it is important. 
Item 14: Studying English is important to me in 
order to gain the approval of my 
peers/teachers/family/boss. 
Item 12: If I fail to learn English, I'll be letting 
other people down. 
Item 16: I have to study English because if I do not 
study it, I think my parents will be disappointed 
with me. 
Item 30: It will have a negative impact on my life 
if I don't learn English. 

   
.826 

 
.798 

 
 

.639 
 

.624 
 
 

.523 
 

.443 
 
 

.358 

   
.643 

 
.759 

 
 

.468 
 

.516 
 
 

.405 
 

.292 
 
 

.319 

Factor 4: Anti-ought-to L2 self 2 
Item 28: I am studying English because I want to 
stand out amongst my peers and/or colleagues. 
Item 22: I want to speak English because it is not 
something that most people can do. 
Item 26 Ought: Studying English is important to 
me because other people will respect me more if I 
have knowledge of English. 
Item 3: I want to prove others wrong by becoming 
good at English. 

    
.863 

 
 

.722 
 

.627 
 
 

.477 

  
.707 

 
 

.582 
 

.566 
 
 

.470 
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ʼ ( . uʼ ( )
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f pt =(
       

 N M S.D. M S.D. M S.D. M S.D. M S.D. 

F1 14 4.00 .97 3.79 1.33 3.66 1.15 3.68 1.15 3.71 1.42 

F2 14 5.16 .53 5.05 .71 4.87 .69 4.88 .64 4.96 .57 

F3 14 2.45 .75 2.39 .82 2.26 .87 2.31 .87 2.37 .96 

F4 14 3.68 1.08 4.04 .98 3.65 1.21 3.46 1.29 3.77 1.19 

 
ʼ =(

ʼ
ʼ f

b f ʼ ʼ
=( gF2: F (2.624, 29.446) = 2.624, p = .045

ʼ f
pu

=( ʼ
ʼ ʼ =(

p =(

f pu =(
Variable Effect MS df F p η2 Power 

Time .547 2.960 .449 .639 .033 .115 

Error 1.218 25.480     

Time .372 2.265 2.624 .045 .168 .695 

Error .142 29.446     
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Time .078 4 .703 .594 .051 .212 

Error .110 52     

Time 1.089 2.255 2.045 .143 .136 .410 

Error .532 29.319     
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( y ( ʼ ʼ

( y Etime 1 (M = 5.16, SD = .53) and time 
3 (M = 4.89, SD = .69); t(13) = 2.457, p = .029 d = .693,F )

y Etime 1 (M = 5.16, SD = .53) and time 3 (M = 4.88, SD = .64); t(13) = 3.143, 
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INVESTED IN WRITING: EXPLORING AN ELEMENTARY WRITER’S 
INVESTMENT FROM A FUNCTIONAL LINGUISTICS PERSPECTIVE 

 
 
 

 
Shinji Kawamitsu 

 
 

University of Massachusetts Amherst 
 

 
1.  

W 3

W 1 Reichelt, Lefkowitz, Rinnert, & Scheltz, 
2012; Thompson & Armour, 2013 4 3

6 meaning making 7 3

linguistic choice 3

W , 
2015 4 3 3

, 2009 3 3 3

5 3 3

W 4

2. 
3 6 active 

meaning maker 7 W 4

3 Halliday & Hasan, 1989 Martin 
& Rose 2008; Rose & Martin, 2012 3 6

7 6 7 Norton Peirce, 1995; Norton, 2013 3

6 76 76 7

4 
3 W W 4

6 76 76

                                                
1 3 W 4

 ( , 2011; 2013; , 2007; , 
1999; , 2010; , 1987; 1988; 1992; , 2005)3 W

3 W 4 
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7 3

4 3

4 
 

3.  
3

W W 4 3

Derewianka, 1990; Martin & Rose 2008; Rose & Martin, 2012; Rothery, 1996
B3 B 3 3 3

4 W36 76 7

6 7 4

W 4 3

2016 4 24 
6 7W 3 4 W 3

3

3 4

36 W 7 3 3

36 7

3 36

7 6 73

3 W 4 
6 7W 3 W

4 6 7 W 3 3 3 5

W 46 W

76 W 7

3 5 4 W3

W 4

36: W 76 W 7

W 3 3

4 W 3

W 4 
6 7W 3 3 3

5W 4 3

4 3

B 3

3 4 
3 3 3

3 4 3

3

                                                
2 3 W B W 3

W W 4 
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4 36 7

3 6 :W 76 W 7

W 3 3 W

4 3 3

3 3

WB 4 
6 7W 3 W

4 W B 3

W 4 
W 3

4 3

3 3

4 
 
4. 6 7 

3 6 7 4

6 7 3 3

3

W Norton Peirce, 1995; Norton, 2013 4 3

3 3 3 symbolic capital
W 4 3 W

4

36 7

E W 4

6 7 6 7W3 3

3 3 3 6 7

WB W 4 WB W3

W 3

E 4 3 6

7 3 6 7

; 2015 4

W 4
 
5.  

3 6 7W W 4

3 3

3 3 3

3

W 34 
                                                
3 3IRB 3

W 3 2018 W
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6.  

W Fairclough, 1989; 1992; 2003 4

W 3 4Fairclough 1989
 “What experiential values do words have?” “What relational values do 

words have?” “What expressive values do words have?” 
3 4

3

3

4 
W W 3

W 4 W 3

4 
 
7.  
7.1.  

3 W 4 3

4 W 3

W 4 3

3 W 3 3

W W 4 3

W 32018 3

4 Polyglot
4 

3 6 7 3

4 
 
Audience 
My audience will be my friends and classmates. 
 
Goal/Purpose 
My goal is to be able to convey a longer story with cohesive sections and varying 
sentence length, structures, and vocabulary. 
 
Theme 
I want to talk about something that’s funny now, but was scary at the time. I’d also like to 
work with humor. 
 
Connection with your goal of learning Japanese 
It will give me a chance to practice longer more complex sentences where multiple action 
occur in succession, or as consequences of/reason for each other. I would like to practice 

                                                                                                                                            
4 
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telling humerous (sic) stories, as I think those are the most difficult to tell in a foreign 
language. 

 
 

3 W6

7 3

4 36 5

7 3

4 W 3 W

W 4 3

6 7

W 3

4 
3 W

W 4 3 W 3 5 3

4 3

4

4 
 

Family likes to travel 
Often go to Canada 
Katy likes to jump from the dingy 
One day she jumps off the boat 
We finally find her 
Resolution 
( ) 

 
7.2.  

W 3 W

3

4 
 

Stage 1: Family likes to travel 
W3 W 4 W 3

W BW3 BW 4 W 4

W 4 W 4 BW 4 
 
Stage 2: Often go to Canada 

3 4 3 W B

4B BW 3

BW 4 
 
Stage 3: Katy likes to jump from the dingy 
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E BW 4 3 W BW 4

W 3 4 3 W 4 3

3 3 4 W 3 4 

W  
 

3 W 36 76 7

6 76 7 46X YW 7

6 BW76 BW 76 BW 7 3

4 W B B 4 W

6 76 7 6

76 7 3 4

W 6 7 3 6 E

BW 76 BW 7 3 6 76

3 3 7 4 
W 3

4 
 

Stage 4: One day she jumps off the boat 
3 B 4 3 W

4 W 4 4 3

4 W 3

4 W 4 3 3 3

4 W 4 
 
Stage 5: We finally find her 

3 B 3 W B

4 3 4W 3 3

4 3 4 
 
Stage 6: Resolution 

3 4 B

W3 3 4 4

B 3 W 3

4 
 
Stage 7: ( ) 

W 4 4W 3

W 4 3 W 4 

 
 

W 3

Rothery & Stenglin, 1997 46 7

3 6 7

4 6 76 7
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3 6 7W 4 
W 3 3

4 3 6 7 W36 W

7 4 36 3

7 6W 3 7 6 7 36

7 B 4 
W B B36 W 7

4 W 6 7 6 B 7

4 36 B 76 7

3 4 6 B

3

W 3 47

3 4 
6 W 76

7 4 3 B

4 
3

4 3 3 3

3

4 
 
7.3.  

3 4

W 3 6 5 7 3

6 3 7 3

3 4 
 
7.3.1.  
6 5 7  

3 5

3 W

4 W 4 W

3

4 
 
Shinji: I want to start with this question, because this is very interesting and important 

to my project. Can I ask you what made you set up, you know, this goal, you 
know (reading Mary’s outline in front of her), “My goal is to be able to convey 
a longer story with, dah dah dah dah dah.” Can you explain why is this 
important? 

Mary: Yeah, mmm. For any longer piece of writing, or any longer story, or longer 
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anything, you need to be able to set it up, explain what’s happening, and be 
very clear about the set up, who the people are, what’s happening, and how it 
ends. And, one of the things to me that seems kind of difficult once you start 
getting the hang of the language is how to be clear. Since I know, I at least, as 
soon as I learn whatever the equivalent of “thing” or “it” is, immediately I start 
using that word so much (emphasis). I’m probably using “koto” too much now 
in class, but. Using vague words, vague phrases, reach for something more 
specific to say or realize I don't know how to say it, and go with something 
vaguer. And I want to practice not (emphasis) doing that. 

Shinji: Ahh. Mmm. Okay. So you try to be specific instead of having like a vague 
terms, things, or it, or koto. 

Mary: Mm-Hmm. 
 

3“thing”  “it” 6 7

3 3 3 5

W3 4 3

5 3

W 4 3 W

4 
 
7.3.2. 6 3 7  

36 3 7 4

W 4 
Shinji: This second question is kind of related to my first question. For the connection 

with learning Japanese, you also mentioned, you know, this, right? (reading her 
outline) “It will give me a chance to practice ...” And you know, I am curious 
why, you know, again, this is important for you to produce longer, more 
complex sentences or grammar?  

Mary: Right. Umm. A couple reasons. Partly because it’s easier to be directing clear 
and short sentences. It’s like, this is this (emphasis). There is not a lot of room 
for error there, not a lot of spaces for you to possibly make it less specific, but 
the longer sentences, the more clauses you can add, the more “Oh, I think” or 
“it seems” or “it was sorta, kind of, like this, maybe.” Partly because in real life, 
people use longer more complicated sentences when they write about things. 
Partly because longer more complicated sentences can be more nuanced and 
more specific, which are really hard things to do when you are just learning. 
So. 

Shinji: Yeah. 
Mary: (Glancing at her narrative) If I look at the narrative, now I would probably go 

“Oh wow that’s not long or complex. That’s really simple”. 
Shinji: You mean your own narrative? 
Mary: Yeah. 
Shinji: Oh, okay (laugh). I, I think, um, I see your commitment in your narrative 

because I see long sentences and complex sentences. Yeah, for example, ah, I 
will show you the narrative later. Yeah. Umm okay, interesting. 
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3 W 3 W3

WB W 4 3

W 3

W 4 
3 3

W 3 W 4

3 6 3 7

WB 4 
W 3

WB

4 W

6 7 4 W 3

WB W 4 3

3 WB 3

4 3 W 3

B3 3

W 4 
 
8.  

W W 3

3

3 4 
 
8.1.  

3 6 7 3

3 4 3

6 WB 7

W 3

4 
3 W B3

3 4

3 3

3 W3

4 3

W 3

W 4 3 3

3 3

4

3 4 
 
8.2.  
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3 3 3 W

3 W 4 3

3   “Pretty wordy” 
3 4

W 4 
 

 
“you could probably benefit from using more emotion words in the stages 
where you’re looking for Katie—it was a scary event so I think that’s worth 
illustrating” 
“Some of your sentences get pretty wordy, so maybe see if these are any 
extraneous clauses you’re willing to part with” 

 
W 36 W 7

 “Pretty wordy” W 3

4 36

7 3 W

W 4 3

W3 6

7 WB 3 B B

W 4 
3

4 3  “Pretty wordy” 
3 4 3

W 3

3

W 4 36 7 W 3

4 6 7 3

3 Liu & 
Tannacito, 2013; Norton, 2001 4 W 3 6

7 3

3

4 6

7 3 WB W 4 
 
9.  

W 3 6 7

46 76 7

6 7 3

3 5 4 
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9.1.  
3

3 3 WB W 4

6 7 B 3

W 3

4 3

4

WB 3 3

3 4 
 
9.2.  

3 W 4

W 3 3

WB 3WB

4 3 W 3

3 3“Pretty wordy”
3

4 6 7

W 3 3 3

BW 4 
 
9.3.  

W 3 3

W3

3 3 6

7 3 4 6 7 6

7 5 W 6

7W 3 3 3

6 7 3

W 4 
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v b m 2
14 12  

  

1  2018 1 25  14 

2  2018 5 1  12 

 

 

s b

m m

s t  

[Before] Q1-1: Are you interested in issues related to human rights? 

  
A great deal 4 

A lot 5 
Moderate 4 

A little 1 
None at all 0 

 14 
 

A great deal A lot Moderate 3

 
 
[After] Q1-1: Are you more interested in human rights’ issues now than before the 
project? 

  
Yes 9 

Maybe 3 
No 0 

 12 
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m

12 9 Yes 3 Maybe No

b  

Q1-2: Which issues are you interested in? Write as many as you would like. 

[Before] 14 6  
Sexism, homophobia 
Inequality 
Gender inequality 
Low income family 
Females in the workplace 
Global warming, nuclear war 

[After] 12 10  
 

Internet bullying and Hafu acceptance. 
Mixed races in Japan, internet 
bullying, and immigration 
The issues with half Japanese people 
The racism issue 

 
t t

14 6 1
t t

12 10
t s

v

 
 

 

e

s 3
b 5 t

m s

1
 

Q2-1: Do you think the issues of racism/discrimination against foreigners are serious in 
Japan? 

 Before After 
Very serious 1 1 

Serious 2 7 
Moderate 9 4 

Not very serious 2 0 
Not serious 0 0 

 14 12 
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3 moderate 9 t 4 Not very 
serious t 2 very serious serious

3

t t serious 7 Not very serious
v Not serious  

 

Q2-2: Do you think the issues of age discrimination are serious in Japan? 

 Before After 
Very serious 2 1 

Serious 3 5 
Moderate 5 6 

Not very serious 2 0 
Not serious 1 0 

 13 12 
 

Very serious Not serious
Very serious r

2  
s  

 
Q2-3: Do you think the issues of bullying are serious in Japan? 

 Before After 
Very serious 4 5 

Serious 4 5 
Moderate 2 2 

Not very serious 3 0 
Not serious 0 0 

 13 12 
 

2 m s

t Very serious Serious s

Not very serious t 3

1 t  
3

b b

t s

t
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Q3: Do you feel that you could talk about issues related to human rights with your 
Japanese level? 

 Before After 
Yes 3 3 

Maybe 8 7 
No 3 2 

 14 12 
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Yes
Maybe b

v

t

t v

e b t

t  
 

 

b

b
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b

Yes  

Q1: Did you like the project? 

Yes 12 
No 0 
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Q2: Did this project change your perspective towards Japan? 

Yes 6 
Maybe 4 

No 2 
 

12 10 Yes Maybe
m

3
 

Q3: Do you want to continue to learn about human right issues? 

Yes 6 
Maybe 5 

No 1 
 

t

Maybe e t

t  
4 v

1
 

Q4:Did this project make you think about your textbook more critically? 

Yes 11 
No 1 
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Q5-1: Do you think you could relate what you learned in this class with other courses at 
University? 

A great deal 4 
A little 3 

Not much 4 
None at all 1 

 12 
 
Q5-2: How did you relate what you learned in this class with other courses at University? 

Because my major is Social & Cultural Analysis, so I study social issues in depth. 
Social issues are discussed in my journalism classes. 
Social issues are very important in [this university], so this certainly has a role. 
 

A great deal A little
7 Not much None at all
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Takami Taylor 
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h tf
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54 1, 3 , 54 ) 50
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h oa f S f Se ie

e h cSa
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cc f e c S
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f b R cc f e

b e ch
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h Board Certified Behavior Analyst® (BCBA®)b BCBAch
c 1500 Sa f S

b BCBAh b 2018 5
bh 16 BCBA (http://info.bacb.com/o.php?page=100155)  
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(Applied Behavior Analysis h f ABAc i a

ABAh b c

b S a fS

S b Sa f Sa

c b 1960 50 f

f e e a ABAh
be e

f e b R a b  

h b b cSa e

Sa c a h b

fh Sa b e

f f cSa

f 1 e

e c f b b c h iS c

S b b ch e f

f a fh c

c h

b f a fS

 

 

Autism spectrum disorder c  

Diagnostic and statistical manual of mental 
disorders) DSM-5(2013)f c c R h c

b  

9  

A. Persistent deficits in social communication and social interaction 

e f  

B. Restricted, repetitive patterns of behavior, interests, or activities 

h h a e

ie e b fh

e e fb

b e Centers for Disease Control and 
Prevention 2018 4 27 f c

https://www.cdc.gov/mmwr/volumes/67/ss/ss6706a1.htm	 2014 b 8
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bf c R h ( f b h

c bhe
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h 4 b h 2012 f o  

bh f ch c f

f a S 16 12 10
167 http://www.mext.go.jp/a_menu/shotou/tokubetu/main/002/001.htm f

c ch

f b a

f a cSa b t b

ch b a f h

f c R bh c

fe a h

Diagnostic and statistical manual of mental 
disorders) DSM-5 DSM-4(1994) f a c  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

b 2017 c c

ct a c

a Sa fhb e c  

Pervasive Developmental Disorders (DSM-IV, 1994)

PDD- Not 
otherwise 
Specified

Rett’s Disorder
Childhood 

Disintegrative 
Disorder

Asperger’s 
DisorderAutistic Disorder

Autism Spectrum Disorders (DSM-V, 2013)

PDD- Not 
otherwise 
Specified

Asperger’s 
DisorderAutistic Disorder
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f e e

f R a ch

Student Disability Resource Center Student Accessibility Resources
cb h

h c ch R e e f Se

h e  

 

c 504  

b e Americans with Disabilities ADAc
Section 504, Rehabilitation Act  

 

ADA AMENDMENTS ACT OF 2008  

SEC. 2. FINDINGS AND PURPOSES 

“(2) in enacting the ADA, Congress recognized that physical and mental 
disabilities in no way diminish a person’s right to fully participate in all aspects of 
society, but that people with physical or mental disabilities are frequently precluded from 
doing so because of prejudice, antiquated attitudes, or the failure to remove societal and 
institutional barriers;”  https://www.eeoc.gov/laws/statutes/adaaa.cfm  

 

f c f

n f a (2017 55   
http://www2.rikkyo.ac.jp/web/i7nobuko/20171/6%20higurashi.pdf 
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http://www8.cao.go.jp/shougai/suishin/tyosa/h23kokusai/02-usa1.html	 

Section 504, Rehabilitation Act of 1973 

Section 794. Nondiscrimination under Federal grants and programs; promulgation of 
rules and regulations 

 “No otherwise qualified individual with a disability in the United States, as 
defined in section 705 (20) of this title, shall, solely by reason of his or her disability, be 
excluded from the participation in, be denied the benefits of, or be subjected to 
discrimination under any program or activity receiving Federal financial assistance or 
under any program or activity conducted by any Executive agency or by the United States 
Postal Service.” https://www.dol.gov/oasam/regs/statutes/sec504.htm  

a f a

c R c c  

(https://www.hawaiipublicschools.org/DOE%20Forms/Special%20Education/EE
OSJapanese.pdf) 

h f Sa 504bh
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https://www.csusm.edu/accessibility/ati/lawsuits/index.html 
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American Psychological Association f  

Reasonable accommodations are modifications or adjustments to the tasks, environment 
or to the way things are usually done that enable individuals with disabilities to have an 
equal opportunity to participate in an academic program or a job (U.S. Department of 
Education, 2007). http://www.apa.org/pi/disability/dart/toolkit-three.aspx  
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Sa Student Disability Resource 
Center Student Accessibility Resources t
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Alternative Text Service and Comfort Animals 
Assistive Technology Testing Accommodations 
Audio Books Other Accommodations 
Continuing Education Scribes 
Housing Accommodations Readers 
Interpretive Services Enlarged text 
Note Taking Support Preferential seating 
Reduced Course Load Use of digital/tape recorder 

https://uwf.edu/offices/student-accessibility-resources/accommodations-
services/accommodations-overview/ 
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: 1 9

1 :

: 9 2 (2014)

16 14 5 9

7 14 9 5 : 2 1

4 5 : 1

1 :
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v 1 (Lin & Deifell 

2013, Levy & Steel 2015)1 1v

:

: (Rahimi & Miri 2014)2Zughoul (1991) 1
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1 1 :

1 2 1 :

: : 2 1

1 ‘tall’

‘long’ 2 1

 ‘tall’ 1  ‘long’ : 1

: :1 : : 2

1 9 1:

1 1 : 2 

  1Nation (2001, 2013)

: : 2 1

1 : 2 

 

(1) :  

(2) 9  

(3)  

  

(4)   

(Nation 2013:422, Translated by Hoogenboom) 

 

  (2) : 1 :1 :

1(3) : 1 : 1

9 : : 2 : 1

(monolingual) 1 9

(bilingual) : 1 1

: 2

1”bilingualised” dictionary 9 2

: 1 :

: (Laufer & Hadar 1997)2
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9 1 )	 4 5 :

1  ‘gave survey’ 4 9 5 1 	 1

4 5 ‘have a same look’ : 4

9 5 1 	 14 : 5 : 1‘painful 

experience’ 4 : 5 1 ,	 14 5 :

‘receive/get refusal’ 4 5 1 -	 14

: 1 : 5 ‘Japanese saw the 

problems but foreign people didn’t see them.’ 4
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1
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5 9 2 1
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:
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produce’ v Cambridge Dictionary 1 48

1 5 1 4 5
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5 4 5 9

14 5 9 : 9 2

14 5 4 5 4 5 9 2

1 	 4 5 4
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5 4 5 (	 4 5 4 5

1 : :

1 1

: 2 1(11) 4 5 ‘to search’ :

1 1

: ‘search’ 4 5 2 1 	
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2 1 1

3 : 2

1 2

(NHK . )

 

 

	 What is information? Consult a dictionary and enter a strange loop of circular 
definitions resembling the impossible structures of M.C. Escher, shown in Figure 3-1. 

Data is information is knowledge is information is data. Ask an expert and receive a 

philosophical treatise on the fine distinctions between data, information, knowledge, 

and wisdom. Ask a colleague and they'll question your sanity. But go ahead anyway. 

Ask someone to define information. Then poke holes in their definitions. Keep at it. 

Don't let them off the hook. I'll bet it's easy and fun, in a disturbing sort of way, like 

shooting fish in a barrel.  (TOURISTIC: 

http://blog.livedoor.jp/sawamur/archives/51581347.html)
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Yasuo Uotate 

 
 

University of Florida 

 
Yuka Matsuhashi 

 
 

Temple University, Japan Campus 
 
 
1.  
 

	

	 	

	

	

	

	 Bergmann & Sams (2012)
 

	

	 	

	

	

2018 2
24

	 	

	

	 	

	

	 	  
 
2.  -  
 

“Flip Your Classroom: Reach Every Student in Every Class Every 
Day” Bergmann & Sams (2012) 	
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Sams & Bergmann (2013) 	

	

	 	

Bergmann & Sams (2012)
	

	 	

	  
	

(LMS)
(Mori et al. 2016, Prefume 2015, Watanabe 2014,  2014, 

 2016,  2017 ) Watanabe (2014)
	 	 LMS YouTube

10% 	 	

17.3%
	 	(

) Mori et 
al. (2016) 	 	Quizlet 
(https://quizlet.com) 	Quia (https://www.quia.com) 	

4

	

	

 
	 LMS

Bergmann and Sams (2012)

	

	

	  
 
3.  (UF)  
 
3.1. UF:  
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( UF ) 	

“Yookoso! An Invitation to Contemporary Japanese (
) 5 	1 16 	

50  
UF 	

	

	 2
 

	 	

	

	 	

	 5
	 	

	 	

	 	

	  
2017

	 “Preparation Homework”
	2018 	

 
2018 2 12

	 4 7 1
	2 3

1 4 3
4 2 4

1
	5 3.1-1 UF

 
 

3.1-1: UF  
  

 
 

- Conjugating Adjectives - The Past, Plain, Forms 
- Comparatives and Superlatives 
 

 
1 

1. The Past, Plain Forms of Verbs ( 3.2 ) 
2. Explaining a reason ...   
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3. Te-form of Adjectives and the Copula 
4. Te-form of Verbs 
1  

 
2 

1. Expressing Probability and Conjecture - /  
2. Language Functions and Situations - Asking Questions About the 
Japanese Language 
3. Interrogative +  ( 3.2 )  
4. Describing Abilities - A B  
2  

 
 

- Nominalizers and  
- More Uses of Particle  - A B /Numeral + Counter +  
- Potential Form of Verbs 
- Family Terms 
- Te-Form of Verbs +  
 

 
3.2.  

 
1 	

UF Canvas LMS “Quizzes”
	 3.2-1 Canvas

	 	 	

12
	 3.2-2 	

	 8 30 	

 
 

3.2-1: UF 1 #1  
1/16 (Tue) Preparation Homework Type 1 - Grammar Questions 
Grammar 19. The Past, Plain Forms of Verbs 
Quiz Instructions 
1. Read Textbook Pages 253-256 (Grammar 19. The Past, Plain Forms of Verbs). 
2. Complete the quiz (Preparation Homework).  Fill in the blanks logically, using the 
past, plain, affirmative form of verbs.  They can be either affirmative or negative. 
Q1. 	  
Q2. 	  
Q3.  
Q4. 	  
Q5. 	 (Hint: ) 
Q6.  

 
3.2-2: UF  
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2 	

Canvas “Assignments”
	 3.2-3 1

	2 	

	3
3.2-4 	

	

3.2-5 	 	 ^_^
	 1
	 2

	 	

	 1	2  
 

3.2-3: UF 2 #3 
2/1 (Thu) Grammar 24 (Prep HW Type 2 - Short Writing Assignment) 
Grammar 24. Interrogative +  /  /  
Complete the Preparation Homework by answering the following questions. 
1. What did you learn? What did you find out? Choose one thing that you thought most 
important. Write in two to three sentences in English. 
2. Create a sentence in Japanese, using the new structure. Then also write the English 
meaning. 
3. (Option) What kind of questions did you have? Is there anything you did not 
understand? Write in two to three sentences in English. 

 
3.2-4: UF 2  

Criteria Ratings Pts 
Reading the 
textbook 

[1.0 pt] It's clear that this 
student has read the 
textbook. 

[0 pts] It's unclear if this 
student has read the 
textbook or not. 

1.0 pt 

Completion [1.0 pt] Completed the 
Prep HW. 

[0 pts] Missing a part of 
the Prep HW, or no Prep 
HW. 

1.0 pt 

Total Points: 2.0 
    

3.2-5: 2 ( ) ( )  
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1. I learned that using the particles , , or  with an interrogative helps express a 
wider range of meaning.  with an interrogative means some,  means every (+) and 
none or nothing (-),  means any. There are two exceptions to  (+)  
becomes 	   meaning everything. (+) + 	 	

 meaning everyone.  
 

2.  
Where did you go yesterday? I didn't go anywhere.  
^_^ 
1.   
2. A: Did you go somewhere? 
B: 	  

 
3.3. UF:  
 
3.3.1. UF:  

 
UF 	

1	 2
	 3.3-1
1 2 	 “Good” “Very Good”

	 1 	

“Excellent” 1 	“Fair”
2 	1  

 
3.3-1: UF 1	2  

( ) 
: How do you rate the preparation homework overall? 
 1 2 

Poor 
Fair 
Good 
Very good 
Excellent 

0.0% (0/11) 
0.0% (0/11) 
54.5% (6/11) 
36.4% (4/11) 
9.1% (1/11) 

0.0% (0/10) 
10.0% (1/10) 
50.0% (5/10) 
40.0% (4/10) 
0.0% (0/10) 

 

( 3.3-2 ) “Not helpful at all” 	

“Somewhat helpful” 1 2 1

	“Extremely helpful”
1 5 	 2 3

	 1
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3.3-2: UF 1	2  

( ) 
: How helpful did you find the following exercises? 
 1 2 

Not helpful at all 
Somewhat helpful 
Helpful 
Quite helpful 
Extremely helpful 

0.0% 
8.3% (1/12) 
25.0% (3/12) 
25.0% (3/12) 
41.7% (5/12) 

0.0% (0/12) 
8.3% (1/12) 
33.3% (4/12) 
33.3% (4/12) 
25.0% (3/12) 

 
	 ( 3.3-3

) S1	S 	S11 12 3 	25%
2 S12

 
 

3.3-3: UF  
( ) 

: What do you think about preparation homework tasks and why? 
S1: I feel like the writing ones were burdensome but helpful in the end, while the 
multiple choice were easy but not as helpful. 
S2: I think they are useful for reinforcing textbook knowledge. 
S3: They are useful to increase motivation and dedication of time to studying. 
S4: I personally like grammar preparation homework and prefer the second type. It 
helps me interact with the material more. 
S5: I think they are helpful in requiring application of new structures before class. 
S6: They're helpful! Because they have me look over the lesson again. 
S7: They were helpful because they are opportunities to practice before class. 
S8: Beneficial, an extra assignment to improve knowledge can't hurt. 
S9: I think they are great tools to encourage students to constantly review grammatical 
concepts. 
S10: I think they're very useful. Would give me some sort of idea what we were gonna 
be talking about in class and allowed me to practice some. 
S11: I find them to be a helpful way to review what I was learning. The short writing 
was helpful because it allowed for you to ask questions & showed the teacher your 
understanding of the new information. 
S12: I like them, but I believe that the assignment where you write what you learned 
and make a sentence should be changed to multiple choice questions to confirm every 
bit of information was covered before making a sentence. 

 
3.3-4 1	2

12 11 “Yes” 	1
“No”
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“No” 	

 
 

3.3-4: UF 1 2   
( ) 

: After the exercises of grammar questions and short writing assignments, did you 
continue preparing for class yourself? 
Yes: 91.7% (11/12) 
No: 8.3% (1/12) 
Please explain why you chose Yes or No.  If you chose Yes, please tell us how you 
prepared for your class, too. 
“Yes”  
S1: By finishing homework assignments & going back over the lists of vocabulary & 
dialogues we're supposed to know. 
S2: I like to get extra practice. Usually I listen to dialogue audio and read structures. 
S3: I read the book, though less intently. 
S4: I always like to take notes on the grammar points. 
S5: I read over the textbook and write down important structures and vocabulary. 
S6: Reading textbook, writing kanji, making flashcards. 
S7: When I go questions wrong I would review the concept again and practice with 
other online materials to get better. 
S8: Yes, I started to delve more into my studies. 
S9: I read through the grammar concepts briefly so that I will be knowledgeable during 
the class discussion on the next day. 
S11: I first read the assigned reading and take notes. I then do homework. After that I 
will practice dialogues or make note cards for new vocab. 
S12: Reading, memorization. 
“No”  
S10: I am personally very lazy. I wasn't consistent with preparing for class. Being told 
that I need to do it for HW helped give me the push I needed. 

 
3.3.2. UF:  
 

	 40
( 3.3-5 ) 1 20-40

10-20 4 	 2 20-40 2 	

10-20 6 	 1 10-20
	 2
	 	

( 3.1-1 )  
 

3.3-5: UF 1	2  
( ) 

: On average, how much time did you spend on the preparation homework? 
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 1 2 
0-10 minutes 
10-20 minutes 
20-40 minutes 
40-60 minutes 
60 minutes and more 

27.3% (3/11) 
36.4% (4/11) 
36.4% (4/11) 
0.0% (0/11) 
0.0% (0/11) 

20.0% (2/10) 
60.0% (6/10) 
20.0% (2/10) 
0.0% 
0.0% 

 
3.3-6 	 1

20 	40-60 6
	 10-20 3 	

10-40 7 ( 3.1-1
) 	  

 
3.3-6: UF  

( ) 
: On average, how much time did you spend on the preparation per lesson? 

   
0-10 minutes 
10-20 minutes 
20-40 minutes 
40-60 minutes 
60 minutes and more 

0.0% (0/12) 
0.0% (0/12) 
25.0% (3/12) 
50.0% (6/12) 
25.0% (3/12) 

0.0% (0/12) 
25.0% (3/12) 
58.3% (7/12) 
0.0% (0/12) 
16.7% (2/12) 

 

Canvas “Quizzes” 1 	 	

“Assignments” 2 	

3.3-7 	

1 #1 	 2 #3
	 S2	S4	S5	S8

	S6 	 S11
8 	S3 S9

	

1 #1
	1 	2 3 	4 3 	5 1 	

1 1 	

	 3.3-5: 
1	2 	 Canvas

 
 

3.3-7: UF  
 1 #1 - 1/16 (T) 2 #3 - 2/1 (R) 
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S1 1/16 at 6:19am 4 min.  
S2 1/15 at 11:13pm 2 min. 1/31 at 2:29pm 
S3 1/16 at 8:17am less than 1 min. 2/1 at 8:09am 
S4 1/14 at 12:11pm 4 min. 1/31 at 7:35pm 
S5 1/15 at 9:10pm 4 min. 1/31 at 8:41pm 
S6 1/16 at 12:04am less than 1 min. 1/31 at 11:44pm 
S7 1/31 at 7:45pm  less than 1 min.  
S8 1/15 at 3:51pm 2 min. 1/31 at 1:23pm 
S9 1/16 at 7:45am 2 min. 2/1 at 7:50am 
S10 1/17 at 6:44am  less than 1 min. 2/1 at 7:21am 
S11 1/16 at 5:25am 9 min. 2/1 at 6:48am 
S12 1/13 at 6:44pm 5 min. 2/8 at 4:55pm  

 
3.4. UF:  
 

UF 	

1 	12 3
	25% 2 

	 1 2
	 40

	

 
	 	

	

1 	

	 	

	

2 	

UF 	

3.4-1 2 1
	6

 
 
3.4-1: UF  

4/13 (Fri) Grammar 46 (Prep HW - Combined Version) 
Grammar 46. Giving Reasons with ... 	...  
Complete the Preparation Homework by answering the following questions. 
1. What did you learn? What did you find out? Concisely summarize the part(s) you 
thought most important. Write in two to three sentences in less than 75 words in 
English. 
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2. Fill in the blanks, using "Giving Reasons with ... 	... ." 
Q1. 	 	 	

  
Q2. ( ) 	  
3. Create a sentence in Japanese, using the new structure. Then also write the English 
meaning. 
4. (Option) What kind of questions did you have? Is there anything you did not 
understand? Write in two to three sentences in English. 

 
	 	

	

	 2
	

	

	 	

	

	  
 
4.  (TUJ)  
 
4.1. TUJ:  
 

( TUJ )

	 	 	

G.I.
“GENKI I: An Integrated 

Course in Elementary Japanese( 1 )”  
TUJ 	5 3 4 	

2018
1 12 14 4

	 1 1 6
	 3 80
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4.2. TUJ:  
 

	 1	2 UF
UF 	

1
	2018 	

3 	4
	 	4

Canvas 1 	4
1  

  
4.2-1: TUJ 1 

2/28 (W) Preparation Homework Type 1 - Grammar Questions 
Quiz Instructions 
1.  Read Textbook  (P. 110- 111:  V conjugation, past tense sentence, N ) 
2.  Complete this online quiz (Preparation Homework.) Fill in the blanks logically, 
using the past tense sentences. They can be either affirmative or negative. 
Q1. A: 	    B:    
Q2. A:      B: 	  
Q3. A:      B:  
Q4. Choose the appropriate particle(s):  

    
 

Q5. Choose the appropriate particle(s):  
    

 
   

2 UF 	

	Canvas
Canvas 	5

	6
	 2 	 Canvas

	

1 	 2
TUJ 	

	 1
(Canvas) 	

	

	 2 Canvas 	
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	6 TUJ
2  
 

4.2-2: TUJ 2 
L6 Grammar Homework (p. 152-153) 
Describing Two Activities/   
Instruction: Complete the preparation homework by answering the following questions. 
1. What did you learn? What did you find out? Concisely summarize the part(s) you 
thought most important.  Write in two to three sentences in less than 75 words in 
English. 
2. Please complete the following sentence with form 
1)  

 
 

2)  

 
 

3. Please complete the dialogue with  
e.g.) A:  
B:  
A:      

1) A:      
B:  
A:   

4. Create a sentence in Japanese, using the new structure. Then also write the English 
meaning. 
5. (Option) What kind of questions did you have? Is there anything you did not 
understand? Write in two to three sentences in English. 

 
4.3. TUJ:  
 
4.3.1. TUJ:  

 
1	 2

	

4.3-1 1 	6 “Good”	2
“Very Good” 	9

2 	 “Fair” 4 	“Excellent”1
“Very good”6 	 	  
 

4.3-1: TUJ 1	2  
( ) 

: How do you rate the preparation homework overall? 
 1 2 

Poor 
Fair 

0.0% (0/9) 
11.1% (1/9) 

0.0% (0/12) 
33.3% (4/12) 
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Good 
Very good 
Excellent 

66.7% (6/9) 
22.2% (2/9) 
0.0% (0/9) 

8.3% (1/12) 
50.0% (6/12) 
8.3% (1/12) 

 

( 4.3-2 ) 	 1 2 “Not helpful at all”
1 	”Quite helpful” 5 	“Helpful” 5

	 	

2 “Extremely helpful” 	“Quite helpful” 4 	 “Helpful” 3 	

“Somewhat helpful” 4 	  
 

4.3-2: TUJ 1	2  
( ) 

: How helpful did you find the following exercises? 
 1 2 

Not helpful at all 
Somewhat helpful 
Helpful 
Quite helpful 
Extremely helpful 

0.0% (0/12) 
16.7% (2/12) 
41.7% (5/12) 
41.7% (5/12) 
0.0% (0/12) 

0.0% (0/12) 
33.3% (4/12) 
25.0% (3/12) 
33.3% (4/12) 
8.3% (1/12) 

 
1	2 	 TUJ

 
 

 4.3-3: TUJ  ( ) 
: What do you think about preparation homework tasks and why? 

S1: I think they can help students build real opinions on the subjects they are studying.  
S2: I think it makes you look at the textbook, so in turn you learn regardless. 
S3: I think the regular homework is best because it requires you to use what you 
learned deeply. 
S4: It's very helpful 
S5: Personally, I prefer to be taught first and then apply what I learned.  Therefore, I 
like the old homework much better.  
S6: I don't think the preparation homework was particularly helpful, probably since it 
was not intensive enough to make me think about what I had read, and dealt with very 
small sections of information.  
S7: They are a good addition, but should not replace HW.  
S8: I think they are helpful because they serve as a good way to introduce the content 
of the lesson 
S9: I think they are useful because there's a section where I can ask the professor 
questions.  
S10: I like them; I just tend to forget to do them.  
S11: I think having prep HW can be helpful but should not be graded for accuracy. 
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2 	

	 	

2 (Canvas)
	 	

	Canvas
	 	S9

	

2 	

	

	 	

	

	

 
 
4.3.2. TUJ:  
 

	 ( 4.4-3 )
1 	0-10 10-20 4

	 2 0-10 6 	

	

	UF 1 	

2
	

 4.3-3: TUJ 
S6
	 	

	 	

	

 
 

4.3-4: TUJ 1	2  
( ) 

: On average, how much time did you spend on the preparation per lesson? 
 1 2 

0-10 minutes 
10-20 minutes 
20-40 minutes 

44.4% (4/9) 
44.4% (4/9) 
0.0% (0/9) 

50.0% (6/12) 
8.3% (1/12) 
25.0% (3/12) 
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40-60 minutes 
60 minutes and more 

11.1% (1/9) 
0.0% (0/9) 

8.3% (1/12) 
8.3% (1/12) 

 
4.3-4 	

20-40 40-60 	

4 40-60 4
TUJ 	 	

	

	

0-10 3
 

 
4.3-5: TUJ  

( ) 
: On average, how much time did you spend on the preparation per lesson? 

   
0-10 minutes 
10-20 minutes 
20-40 minutes 
40-60 minutes 
60 minutes and more 

7.7% (1/12) 
23.1% (3/12) 
30.8% (4/12) 
30.8% (4/12) 
7.7% (1/12) 

25.0% (3/12) 
16.7% (2/12) 
8.3% (1/12) 
33.3% (4/12) 
16.7% (2/12) 

 
4.4. TUJ:  
 

1	2 	

	TUJ 1
	 2 	

	

	 1 9
	 2 	

	 1 2 	

40 1
0-10 10-20 	 2 0-10

6  
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4.2. 

1

1 5

1 1

 
a. 

 
(5)        (JNB, 131) 

(6)        (JNB, 164) 
(Marin Preda, „Cel mai iubit dintre pământeni”) 

3
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(JNB, 111) 
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(14) a e 1  
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d. Iute ca vântul, liniștit ca pădurea, pârjolitor ca focul, nemișcat ca muntele. 
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THE LEARNING TRANSFORMATION OF A CHINESE INTERNATIONAL 
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• All in all I really enjoyed making a digital storytelling presentation and felt it 
challenged me to think deeper about the significance of my study abroad.  

• I really like the idea of having a digital storytelling assignment for study abroad; I 
think it gives students an opportunity to reflect on what they achieved during their 
time in Japan as well as gives them an outlet for talking about their experiences. 

• Having this kind of assignment to work on what I want to talk about my study abroad 
would help channel that excitement into something concrete to show others, who may 
grow tired of just listening to non-stop study abroad stories. 

• It is a creative avenue that doesn’t require much artistic or technological skills, so I 
think most students can enjoy making their short digital storytelling. 
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• I liked that the cultural learning survey asked for specific examples form not only 
Japanese class, but also from the campus/greater domestic community and while in 
Japan. 

 

 

• I think some clarification should be made to the original handout, regarding what 
content should be included in the digital storytelling. 

• I had originally focused more on the various things I did (visiting temples or living 
with a host family to demonstrate my cultural knowledge and flexibility, for example) 
without realizing that the focus should have been more on a deeper level 
understanding of how I personally changed because of my time abroad. 

• I wish the presentations could have been a little longer (but that might just because I 
like talking about my study abroad!). 

• I think it would be good to talk to students about the digital storytelling project during 
their last semester prior to leaving the country, but not too early in the semester 
because it’s a small enough project that students will likely forget about it if 
mentioned too early. 

• Perhaps students could answer some brief questions about what they assume their 
study abroad will be like; after they return they could redo the same questions and 
compare how their study abroad actually went versus what their expectations were. 

• Occasional reminders while the students is abroad may help him or her keep in mind 
the kinds of experiences they want to include. 

• I don’t think it would be unreasonable to ask students to complete the assignment 
over the summer before they come back to campus, given that some of the Japan 
programs end significantly earlier than our semesters, which means students have 
extra time to complete it. It would be better to do it while their time in Japan is still 
fresh in their minds; since I worked on mine after I’d already been back in the U.S. 
for the summer and a semester, it was harder to remember all the details of my year 
abroad. 

 
 

I think digital stories differ from speeches, essays, and videos because they illustrate a 
broader concept (the “story”) by synthesizing visual media with an intentional message. 
Storytellers intentionally select photos and videos that not only match their message but 
also illustrate and emphasize key points. When selecting which photos to use and how to 
organize the visual component, storytellers must similarly reflect on which experiences 
affected them. In this way, I believe successfully creating a digital story requires one to 
understand the direct link between certain experiences and personal growth.  

The visual nature of the digital story benefits viewers, as well. They gain a 
deeper and more accurate understanding of the storyteller’s experiences.  
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Another advantage of digital storytelling is the videos’ five-minute length. The 
storytellers and their audience can easily re-watch them because they are relatively short.  

Digital stories act like a thesis. They serve as a gateway for deeper conversation. 
They weave everything together in a single, reflective piece that outlines the most 
important facets of studying abroad without proving in-depth coverage. However, 
because digital stories are short, they may lack depth. To present a holistic view of their 
experience abroad, creators can’t focus on a single facet, such as homestay, classes, or 
clubs, without forgoing other topics.  

Digital stories are also useful when job hunting because they showcase the 
storyteller’s experience abroad, technical skill using programs iMovie, and 
communicative skill in storytelling. Yet, if creators know potential employers will listen 
to their story, the resultant story may be inaccurate. For example, a storyteller may be 
tempted to include only the “good” parts of their experience, but presenting the negative 
aspects is just as important.  

Ultimately, creating a digital story is like painting a picture, and no two will ever 
be the same.  
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THE IMPORTANT ROLE OF PRAGMATIC STRATEGIES IN L2 JAPANESE 
TEACHING AND LEARNING 

 
 

Maayan Barkan 
    

 
 Hunter College 

 
1. Introduction 

Japanese is considered to be one of the most “high-context” languages in the 
world—i.e., a language where a lot of the information is internalized in the speaker, and 
very little is said explicitly. Typically, this means that such languages encourage multiple 
forms of omission. This study compares Japanese to Hebrew, a language to which it has 
rarely been compared in the literature. The motivation for this comparison is that Hebrew 
shows a strong contrast to Japanese because it is one of the most “low-context” languages 
in the world—i.e., a language in which most of the information is expressed explicitly, 
and omission is discouraged (Hall, 1976, pp. 79, 98).  

The current study presents a controlled experiment that concludes that main-
clause omission (“inexplicitness”) is learnable by Hebrew L1 speakers who are highly-
advanced L2 Japanese learners. Furthermore, in support of other studies, such as 
Taguchi’s (2009) study that argues that teaching the pragmatics of a language is a critical 
component of L2 pedagogy, my study suggests that L2 Japanese pedagogy would benefit 
from teaching Japanese pragmatic strategies that are unique to the “inexplicitness” in 
Japanese, such as main-clause omission, in curricula and in classrooms, especially for 
learners who have low-context L1s.  
 

2. Literature review  
2.1. Omission of the main clause in Japanese 

This study focuses on the omission of the main clause in Japanese in utterances with 
the connective particle (CONP) / . 

The general tendency toward inexplicit expressions is a well-known characteristic 
of Japanese communication (Kindaichi, 1975; Suzuki, 1975). By being inexplicit, the 
speaker leaves or allows the hearer to supply what was not said. Omission is one of the 
most salient examples of inexplicitness, and main-clause omission is just one type of 
omission in Japanese (Fukushima, 2006; Mori, 1999; Ohori, 1995; Haugh, 2008; Itani, 
1996; Maynard, 1989; Mizutani & Mizutani, 1987; Fujita, 2001).  

In Japanese conversation, the phenomenon of omitting the main clause (“clause 
B”) results—as demonstrated in (2), below—in the connective particle appearing in an 
utterance-final position, followed by a period in written language and, in spoken form, 
accompanied by “linguistic and paralinguistic cues, including falls in pitch, pausing, 
prolonged syllables, weaker voice, interactional particles of confirmation (ne and sa), and 
other non-verbal signals (eye-contact or sharp nod)” (Haugh, 2008, p. 426), in order to 
signal conclusion of the utterance. 
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        Clause A                             Clause B 
(1)  
(2) 	 

 
Mizutani and Mizutani (1987) claim that in Japanese it sounds more reserved to 

utter (2) than (1). They explain that “Leaving a part of the sentence unsaid so that the 
listener can supplement it is often more considerate and polite than just going ahead and 
completing one’s own sentence. Always completing one’s own sentences can sound as if 
one is refusing to let the other person participate in completing a sentence which might 
better be completed by two people” (p. 26). 

According to the literature (Mori, 1999; Mizutani & Mitsutani, 1987; Ooishi, 1981; 
Haugh, 2008; Fujita, 2001; Fukushima, 2005), the omission of the main clause after this 
specific CONP, results in the following pragmatic effects: Mitigation, Hedging, Reserved 
attitude, and Politeness.  
 

2.2. High-context and low-context communication systems 
Japanese and Hebrew exist on opposite ends of the spectrum in regard to high- 

and low-context communication styles. Hall (1976) is the first researcher who 
differentiated between cultural differences in communication processes, which he called 
“low- and high-context” communication, followed by others such as Gudykunst (1998) 
and Nishida and Gudykunst (2001); this distinction involved ranking languages as one or 
the other1. The use of the word “context” in this case is clarifying the way in which the 
content of the information is transmitted. According to Hall (1976), “A high-context 
communication or message is one in which most of the information is either in the 
physical context or internalized in the person, while very little is found in the coded, 
explicit, transmitted part of the message” (p. 79). According to Hall (1976): 

People raised in high-context systems expect more of others than do the 
participants in low-context systems. When talking about something that they have 
on their minds, a high-context individual will expect his [or her] interlocutor to 
know what’s bothering him [or her], so that he [or she] doesn't have to be specific. 
The result is that he [or she] will talk around and around the point, in effect 
putting all the pieces in place except the crucial one. Placing it properly—this 
keystone—is the role of his [or her] interlocutor. (p. 98) 

Okabe (1983) makes the similar claim that in high-context languages, “The speaker 
organizes his or her ideas in a stepping-stone mode: The listener is supposed to supply 
what is left unsaid” (p. 29). 

Low-context communication, on the other hand, expresses most information 
explicitly (Hall, 1976). Okabe (1983) claims that in low-context cultures, interpretation of 
the speaker’s utterances requires less knowledge of the context than in high-context 
languages. Gudykunst (1998) claims that directness, preciseness, and being clear are the 
main characteristics of low-context communication.  

Gudykunst (1998) made a list in which he divided countries into low- and high-
context communication styles. In this list, the countries with highest-context 
                                                             
1 Most researchers who address this topic add the caveat that cultures don’t fall at one extreme or the other, 
but rather fall on a spectrum, meaning that each culture has varying degrees of tendencies to use the one 
type more than the other. 
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communication styles include Japan, Korea, Brazil, China, Egypt, and Saudi Arabia; the 
lowest-context communication countries include the United States, Australia, England, 
Belgium, France and Germany. Nishida and Gudykunst (2001) compared each country 
by a yardstick scale from 0 to 100, and the result was that the United States was placed 
very close to 0 (low context), while Japan, China, and Korea were placed close to 100 
(high context).  

Israel was not included in Nishida and Gudykunst’s analysis. However, there are 
many studies (Blum-Kulka, 1982; Blum-Kulka, Danet, & Gherson, 1985; Blum-Kulka, 
House, & Kasper, 1989) that address the directness of speech in Hebrew, classifying 
Hebrew as one of the most direct languages in the world. Blum-Kulka (1982), for 
example, has noted that Hebrew speakers use a higher level of directness in social 
interactions than even American English speakers. Furthermore, Blum-Kulka, House, and 
Kasper (1989) created a “cross-cultural scale of indirectness” (p. 135) that compared 
native speakers of Hebrew, Canadian French, Argentinean Spanish, Australian English, 
and German; the Argentinean Spanish speakers were the most direct, followed by 
speakers of Hebrew. These categories are useful to note because, according to Gudykunst 
(1998), this principle of directness is one of the main areas that is subject to 
misunderstandings between speakers of the two types of languages. 

Additionally, In Hebrew there is what is called the Dugri 
(‘direct’/‘straightforward’) talking style. When talking in the Dugri style, according to 
Katriel (1999), people speak what is on their minds without filtering for politeness, and 
without trying to avoid contradicting their interlocutors. She claims that the Dugri speech 
style in Israeli society is not used in order to deliberately hurt the other person, but rather 
that it is appropriately exploited, due to the understanding that intentions and thoughts 
need to be delivered through words.   

In sum, Japanese and Hebrew are located at the opposite ends of the spectrum of 
directness and explicitness, making them a useful pair of languages to compare to each 
other. 

 
2.3. Pragmatic strategies—teaching and learning 
As far as is known, there are no existing studies regarding either explicit or implicit 

pedagogical intervention in the topic of main-clause omission in Japanese.  
Taguchi (2009) emphasizes the importance of teaching both the grammar and the 

pragmatics of a language in the L2 classroom, through her discussion of “pragmatic 
competence.” Pragmatic competence is defined as “the ability to use language 
appropriately in social context” (Taguchi, 2009, p. 1). Taguchi explains that pragmatic 
competence requires the knowledge of two elements: First, pragmalinguistics, namely 
“the linguistic resources available to perform pragmatic functions,” and second, 
sociopragmatics, which is “the appropriateness of the linguistic resources in a given 
cultural context” (p. 1). Thus, a pragmatic competence of main-clause omission with the 
CONP , for example, would mean that the learner had acquired both the 
pragmalinguistics, (i.e. the meaning of the CONP ; its location in the sentence (clause 
final); the structure of main clause and subordinate clause utterances in Japanese; etc.), 
and the sociopragmatics (i.e., the Japanese pragmatic behavior around main-clause 
omission with the CONP , namely, the knowledge regarding the pragmatic situations in 
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which Japanese native speakers omit the main clause and the pragmatic situations in 
which they don’t). 
Taguchi claims that for L2 proficiency, both the pragmalinguistics and the 
sociopragmatics elements, as well as the ability to use knowledge from both elements in 
order to interpret speaker’s intentions, are essential and indispensable.  
Thus, studies in the field urge for incorporation of both pragmalinguistics and 
sociopragmatics in language teaching (Taguchi, 2009; Wierzbica, 1991; Kawate-
Mierzejewska, 2002, Yoshimi, 2001). Yoshimi (2001), for example, conducted an 
experiment in order to reveal whether explicit teaching of how to use the interactional 
markers , , and  helps with improving students’ proficiency 
in these topics. She found out that there was a distinct improvement in students of these 
pragmatic elements when they were explicitly taught. Taguchi (2009) claims that 
incorporation of both the pragmalinguistics and sociopragmatics elements in language 
teaching would be especially beneficial for learners for whom experience in the 
classroom is the only exposure to Japanese that they get, and accordingly, it is the 
classroom that shapes much of their pragmatic learning. If these learners study the target 
language in their home-country environment only, they do not have many opportunities 
to observe native speakers actually using these pragmatic patterns in real situations, and 
therefore, it is very likely, especially for students from a low-context language, that they 
will have some level of pragmatic transfer, meaning that they will impose their L1 
cultural norms onto the L2.  
 

3. Experiment 
The experiment’s goals were as follows: 

The first goal was to determine whether the pragmatic strategy of main-clause 
omission in Japanese is systematic/rule-governed, by eliciting intuitive judgments: When 
do native Japanese speakers omit the main clause and when do they not? 

The second goal was to compare these elicited intuitive judgments by Japanese 
speakers about the allowance of main-clause omission in Japanese to the intuitive 
judgments of Hebrew native speakers about the allowance of main-clause omission in 
Hebrew: Is the behavior around main-clause omission among Japanese native 
speakers and Hebrew native speakers significantly different?  

The third goal was to investigate learnability of main-clause omission in Japanese 
by Hebrew Native speakers: Is the behavior around main-clause omission in Japanese 
learnable by Hebrew speakers who are L2 Japanese? 

As was discussed in section 2.1, one of the main effects, according to the literature, 
that arises as a result of main-clause omission is Mitigation. In order to investigate 
whether the pragmatic strategy of main-clause omission in Japanese is rule-governed, one 
of this study’s goals was to empirically investigate (for the first time, as far as is known) 
whether Mitigation indeed triggers main-clause omission in utterances with the CONP 
/ , where Mitigation is defined as the speaker’s intention to soften the direct 
(uncomfortable) statement she/he makes.  

In (3)a, for example, clause A is a Mitigation of a Refusal and clause B is the actual 
Refusal. (3)b is the same utterance, but with the main clause omitted: 
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(3) Refusal 

a. Clause A (Subordinate clause)             Clause B (Main clause) 
Mitigation                              Refusal       
 	 

 
b. Clause A (Subordinate clause)                       

            Mitigation                                  
        	          

 
I investigated whether utterances like (3)a allow main-clause omission (like (3)b), 

leaving the Mitigation clause as the only explicitly expressed clause.  
Mitigation in clauses with a concessive particle such as usually appears in 

utterances in which the main clause is a face-threatening speech act (FTA)2, such as 
Refusal, Criticism, etc. On the other hand, in utterances such as (4), in which the speech 
act conveyed is Praise, there is no need for Mitigation since the speech act itself is not a 
face-threatening speech act. Thus, in utterances such as (4)a, the first clause does not 
involve Mitigation but rather serves as some kind of background to the Praise, and 
therefore, it is called here “Background”, and not “Mitigation.”  

 
(4)  

a.  Clause A (Subordinate clause)            Clause B (Main clause) 
 Background                             Praise                                                                                                       

           
                      
In my experiment, I used Praise utterances with the concessive particle  as full 
utterances (as in (4)a), and as utterances with main-clause omission (as in (4)b), in order 
to examine how Japanese native speakers would judge main-clause omission in 
utterances which do not require a mitigating speech act in their subordinate clause.  
 

b.   Clause A (Subordinate clause)                                                                               
          Background                           
         	 

 
3.1. Experiment Methods: subjects 

Three groups of subjects were recruited: Japanese Native Speakers (JNS), Hebrew 
Native Speakers (HNS), and Hebrew Native Speakers/Japanese Language Learners 
(HNS-JLL). Each group included 20 participants, all aged 21 and up. 

                                                             
2 FTA is defined by Brown and Levinson (1987) as follows: “Certain kinds of acts intrinsically threaten 
face, namely those acts that by their nature run contrary to the face wants of the addressee and/or of the 
speaker” (p. 65). Face-threatening speech acts are, for example, Refusal, Criticism, Complaints, and 
Requests.   
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 In this study’s experiment, like most of the studies on learnability of second-
language pragmatics (see Kasper, 1996), advanced learners were chosen due to being the 
most appropriate level to test. I recruited the most advanced level HNS-JLL I could find 
in Israel. Most of them had passed at least the second level3 of the official Japanese 
Language Proficiency Test (JLPT). Participants who had not taken the JLPT were 
participants who had lived in Japan for more than five years, or participants who work 
daily with Japanese speakers (as tour guides, translators, etc.)  
 

3.2. Methods: Stimuli/Design 
In order to emphasize the fact that this experiment investigates how natural the 

utterances sound in conversation rather than how grammatical they are, the situations and 
the utterances of the experiment were presented through audio recordings, so the 
participants could listen instead of read. As demonstrated in (5)a-c below, the participants 
first listened to a situation that provided the background information needed to 
understand the speaker’s intention (or speech act) behind the upcoming utterance. In (5), 
for example, situation (5)a tells us that the speaker, when uttering (5)b or (5)c, is trying to 
refuse a request of the interlocutor. Each situation was repeated twice, but each utterance 
was played only once. While the participants listened to the situation and the utterance, 
they saw slides on the screen saying, in Japanese (for the JNS) or in Hebrew (for the HNS 
and HNS-JLL), “situation” and “utterance” respectively. The stimuli contained three 
Refusal and Three Praise situations. Seven fillers were added. The order of each 
situation-utterance pair was randomized.  

 
(5)        

a. Situation:  
	

	  
b. Full utterance (both subordinate clause and main clause): 

	 
c. Utterance with the main clause omitted: 

	 
 
After the participants listened to the situation and the utterance, a slide popped up, saying 
(in Japanese or Hebrew): 
 
 
 
 
 
 
 
 
         Figure 1 Experiment’s slide with rating scale 
   

                                                             
3 There are five levels. The first level is a near-native level. 

How natural does the utterance sound in the situation you heard? 
Press the most suitable number (1/2/3/4/5) from the following scale 
on the keyboard:  
People would say this: 
            1                    2                3               4               5 
 Definitely NOT                       maybe                Definitely YES        
 
Press the SPACE bar in order to continue. 
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3.3. Experiment: Results 
3.3.1. Results for Question 1 (When do JNS omit the main clause and when 

do they not?) 
 

 
Figure 2. Omission by JNS by situation 

 
A 2 (Praise v. Refusal) x 2 (omission v. non-omission) repeated measures ANOVA for 
Japanese native speakers indicated that there was a significant main effect of situation in 
omission: Refusal utterances with omission (M=3.32, SD=1.27) were rated as 
significantly more natural than Praise utterances with omission, (M=1.83, SD=1.14) 
t(59)=-7.89, p<.001, r=.72. Since the omittability of the main clause was rated 
significantly higher in Refusal, these results suggest that Mitigation indeed triggers the 
omission of the main clause in Japanese. 
 

3.3.1.1. Post-study questionnaire results: Comments from the JNS subjects 
In the post-study questionnaire results, subjects were asked for the reason they 

allowed/did not allow omission in Refusal and Praise. The post-study questionnaire 
revealed that the JNS use omission of the main clause in Refusal as a strategy of 
politeness and indirectness. Subjects stated that the main reason for using omission is to 
“avoid saying something uncomfortable or offending to the listener in any way.”  

 
3.3.2. Results for Question 2: (Is the behavior around main-clause omission 

among JNS and HNS significantly different?) 
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Figure 3. Omission by HNS by situation 

The results indicate that, while JNS allow main-clause omission in Refusal significantly 
more than in Praise, HNS did not allow omission either in Refusal or in Praise. The 
difference in their judgment regarding omission in Refusal and omission in Praise was 
not significant: HNS’ ratings for omission were low in both Refusal and Praise, with no 
significant difference between the two (M=3.13, SD=1.77), t(119)=-1.31, p=.19, r=.12. 
Furthermore, results from a 2 (Praise v. Refusal) x 2 (omission v. non-omission) repeated 
measures ANOVA for HNS show that, in general, HNS rated Praise utterances (M=2.82, 
SD=1.78) lower than they rated Refusal utterances. These differences were not 
significant (M=3.13, SD=1.77), t(119)=-1.31, p=.19, r=.12. 
 

3.3.2.1. Post-study questionnaire results:  Comments from the HNS subjects 
The HNS in general did not accept the omission of the main clause where the 

utterance ends with the concessive particle aval (‘but’). Explanation quotes from three 
participants are below: 

• “[Omitting] is not appropriate. It is not polite without a doubt. It is not nice to 
leave someone hanging in the air.” 

• “…but you end this sentence in the middle—this is half the work—really not 
polite to leave someone hanging like that, like a hostage.” 

• “If you try to mitigate the refusal, you have to do it with words. It is not polite to 
end a refusal without finishing the sentence, without giving an explicit excuse.” 

The post-study questionnaire’s comments from both the JNS and the HNS groups 
suggest that the speech act of Refusal, which involves Mitigation, does trigger omission 
of the main clause in Japanese, while in Hebrew, it does not. Furthermore, it suggests that 
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HNS do not use omission when refusing, and omission clearly does not signal politeness 
in Hebrew, and it even signals rudeness.  
 

3.3.3. Results for Question 3 (Is the JNS’ behavior around main-clause 
omission learnable by HNS-JLL?) 

 
            Figure 4. Omission rates in Japanese by L2 speakers vs. Japanese native speakers  
 

Figure 4 illustrates that the HNS-JLL group pattern for utterance length (full 
utterances versus utterances with omission) and situation (Praise versus Refusal) is very 
similar to the JNS’s pattern. Results of a 2 (Japanese native speakers v. Japanese learners) 
x 2 (Praise v. Refusal) x 2 (omission v. non-omission) mixed ANOVA reveal that the 
three-way interaction of situation, utterance length, and language group was not 
significant, F(1,38)=1.28, p=.26, η2=.002. The two-way interactions of language group 
and situation (F(1,38)=0.002, p=.96, η2=.0008) and language group and utterance length 
(F(1,38)=0.25, p=.62, η2=.002) were also not significant. However, Praise utterances with 
omission (M=2.05, SD=1.13) were rated as significantly less natural than Refusal 
utterances with omission (M=3.65, SD=1.14), t(119)=-13.56, p<.001, r=.78. 

The results also reveal that even though the general pattern itself showed no 
significant difference between the groups, the HNS-JLL group did rate the utterances in 
each category significantly higher (more acceptable) than the JNS, for both full 
utterances and utterances with omission. There was a significant main effect of group, 
F(1,38)=15.24, p<.001, η2=.006. The HNS-JLL group (M=3.96, SD=1.36) rated 
utterances as significantly more natural than JNS group (M=3.38, SD=1.49), t(478)=4.81, 
p<.001, r=.22. 
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3.3.3.1. Post-study questionnaire results 
Below are some reasons the HNS expressed for why omission in a Refusal utterance 

may be used in Japanese:  
• “In order to refuse without saying it bluntly. In order to be polite. In order not to 

be too blunt when refusing.” 
• “In order to mitigate the negativity.” 
• “In order to beautify the Refusal.” 
In sum, based on the results it is safe to conclude that HNS-JLL did acquire the JNS 

pattern of main-clause omission. The comments from the post-study questionnaire 
strengthen this conclusion and show that the HNS-JLL understand the JNS’s reasoning 
behind their systematic behavior around main-clause omission. In addition, the fact that 
they “overshot” and rated omission as even more natural then the JNS indicates that even 
though they had acquired the systematic rule, they could still benefit from the explicit 
teaching of the nuances of omission, in order to reach more native-like levels of 
competency.   
 

4. Discussion 
This study shows that JNS not only omit frequently, but that they do so under 

systematic constraints (similar to grammatical constraints): They allow omission in 
Refusal (a FTA that requires Mitigation) significantly more than they allow it in Praise (a 
non-FTA, which does not require Mitigation).  

Furthermore, results show a distinction between Japanese and Hebrew speakers. 
The Hebrew-only group rated omission in both Refusal and Praise low, revealing that, 
unlike the JNS, HNS do not use main-clause omission as a pragmatic strategy in Hebrew, 
and that utterances which include speech acts that require Mitigation, such as Refusal, do 
not trigger main-clause omission in Hebrew. It is safe to assume that speakers of any 
language try to communicate appropriately within a given situation, and here we see that 
HNS do not use inexplicit means of Refusal to show consideration for the listener. Thus, 
trying to refuse in a situation-appropriate way would not work for HNS if they omitted 
the main clause, while it would work for JNS.  

In addition, despite the difference in explicitness between the two languages, a 
difference that leads to an assumption that such a system might be challenging to acquire, 
the HNS-JLL did manage to acquire the use, rules, and constraints of the structure in 
question.  

However, while we might expect learners to acquire a feature at a lower rate than 
native speakers, the HNS-JLL group in fact overshot: They acquired main-clause 
omission successfully, but accepted it at even higher rates than the JNS group did. 

These results are interpreted as reinforcing the need to incorporate Japanese 
pragmatic strategies such as main-clause omission, and likely other pragmatic strategies 
that are unique to the “inexplicitness” in Japanese, in curricula and in classrooms, 
especially for learners who have low-context L1s. Pedagogical interventions in classroom 
and curricula, would be especially useful for less advanced students than the subjects in 
this study, who study the target language in their home-country only, without immersion-
level exposure to pragmatic patterns in real situations. Such instruction would assist with 
acquiring the Japanese high-context communication system, along with learning the 
Japanese grammar, i.e., the sociopragmatics and the pragmalinguistics respectively. On 
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the other hand, even advanced learners such as the subjects in this study could benefit 
from this level of pedagogy, in that they still seem to struggle somewhat with the balance 
or nuance of JNS rates of omission. 

An illustration of this can be seen in a real-life case of an American student 
studying Japanese at an intermediate level, at Hunter College in New York, who said, “I 
was reading a passage and in it a person asked his friend: “Do you want to go to the park 
with me?” and the friend said: “I have to study …” so I don’t understand why he 
ended the sentence so abruptly like that. Is there no explanation as to why? Like ‘I am 
sorry I can’t go,’ or something akin to that?” 

 
5. Conclusions 
The primary findings and conclusions of this study are that Japanese main-clause 

omission is rule-governed; that it is learnable by adults; that the explicitness and 
pragmatic strategies which are used to express politeness are strikingly different from one 
language to another; and that explicit knowledge about these kinds of pragmatic 
strategies, along with including them in textbooks and curricula, can lead to better 
proficiency levels in the target language and—at times even more importantly—to better 
communication and tolerance between cultures. 

References 
Blum-Kulka, S. (1982). Learning how to say what you mean in a second language: A  

study of the speech act performance of learners of Hebrew as a second language. 
Applied Linguistics, 3, 29–59. 

Blum-Kulka, S., Danet, B., & Gherson, R. (1985). The language of requesting in Israeli  
society. In J. Forgas (Ed.), Language and social situations (pp. 113–141). New 
York: Springer Verlag.  

Blum-Kulka, S., House, J., & Kasper, G. (Eds.) (1989). Cross-cultural pragmatics:  
 Requests and apologies. New Jersey: Ablex Publishing Cooperation. 
Brown, P., & Levinson, S.C. (1987). Politeness: Some universals in language usage. 

 Cambridge: Cambridge University Press. 
Fujita, N. (2001). Politeness in interaction: A discourse approach to Japanese politeness  
 markers (Unpublished doctoral dissertation). Columbia University, New York.  
Fukushima, T. (2005). Japanese continuative conjunction ga as a semantic boundary  
 marker. Language and Communication, 25(1), 81–106. 
Fukushima T. (2006). GA: Japanese conjunction: Its function and sociolinguistic  
 implication. Muenchen: LINCOM GmbH. 
Gudykunst, B.W. (1998). Bridging differences: Effective intergroup communication.  
 Thousand Oaks, CA: Sage 
Hall, E.T. (1976). Beyond culture. New York: Anchor Press/Doubleday. 
Haugh M. (2008). Utterance-final conjunctive particles and implicature in Japanese  
 conversation. Pragmatics, 18(3), 425–451. 
Itani, R. (1996). Semantics and Pragmatics of Hedges in English and Japanese. Tokyo:  
 Hituzi Syobo. 
Kasper, G. (1996). Introduction: Interlanguage pragmatics in SLA. Studies in second  
 language acquisition 18(2): 145–148 
Katriel T. (1999). Milot Mafteach: Dfusei Tarbut vetikshoret be Israel [Key words:  

230



 

 
 

 Patterns of culture and communication in Israel]. Haifa University: Zmora Bitan. 
Kawate-Mierzejewska, M. (2002). Refusal sequences in conversational discourse  
 (Doctoral dissertation). Temple University, Philadelphia, PA. 
Kindaichi, H. (1975). Nihonjin no gengo-hyoogen [Linguistic expression of Japanese]. 

Tokyo: Koodansha. 
Maynard, S. (1989). Self-contextualization through structure and interactional  
 management. Norwood, N.J.: Ablex Publishing Company. 
Mizutani, O., & Mizutani N. (1987). How to be polite in Japanese. Tokyo: Japan Times. 
Mori, J. (1999). Negotiating agreement and disagreement in Japanese: Connective  
 expressions and turn construction. Amsterdam: John Benjamins Publishing  
 Company. 
Nishida, T., & Gudykunst, W.B. (2001). Ibunkakan Komyunikeeshon ron: fukakujitsusei  
 o koete.Sagamihara-shi: Seizansha. 
Ohori, T. (1995). Remarks on suspended clauses: A contribution to Japanese phraseology.  
 In M. Shibatani., & S. Thompson (Eds.), Essays in semantics and pragmatics 
 (pp. 201–218). Amsterdam: John Benjamins Publishing Company. 
Okabe, R. (1983). Cultural assumptions of East and West: Japan and the United States. In  

W.B. Gudykunst (Ed.), Intercultural communication theory: Current perspectives. 
Beverly Hills, CA: Sage. 

Ooishi, H. (1981). Hanashi kotoba to wa nani ka [What is spoken language?]. In Kotoba  
 Shiriizu 12 (pp. 36–51). Tokyo: Bunkachoo.  
Suzuki, T. (1975). Tozasaseta gengo, nihongo, nihongo no sekai [A closed language,  
 Japanese, and the world of Japanese]. Tokyo: Shinchoosha.  
Taguchi, N. (2009). Comprehension of indirect opinions and refusals in L2 Japanese. In  

N. Taguchi (Ed.), Pragmatic Competence (pp. 249–273). New York, Berlin: 
Mouton de Gruyter. 

Wierzbicka, A. (1991). Cross-cultural pragmatics: The semantics of human Interaction.  
 Berlin, New York: Mouton de Gruyter. 
Yoshimi, D.R. (2001). Explicit instruction and JFL learners’ use of interactional  

discourse markers. In K.R.R., & G. Kasper (Eds.), Pragmatics in language 
teaching (pp. 223–244). Cambridge: Cambridge University Press.   

 

231



	

	 	

M  
 

HOW TO AVOID THE PITFALLS OF ‘PRINCEPLE-LACING CLASSROOM 
ACTIVITIES” THROUGH LEARNER-CENTERED APPROACHES? 

 
 

 
Park, Jisuk 

 
 

Columbia University 
 
 
1.  

MM

M

M 2002,	 2007
2002 M

M

M M

2002 M

	
2005
M M

M

p27 M M

M M 	
ACTFL

M

M

M 	

	
	

  

M M

M

232



	

	 	

1989 p89 M

M

1989
p86 M M

p86 M

1995 2005
M 	

M

M M

M

M M M

M 2005
M M  

M

p27  M 2002 M

M M M

M M M

M p288 M 2002
M M

M  (p256)M
2002 M

M

p279 M

	
	

 
2005
M M

M

p27 M M

M M

 
 

1. M

M M  
2. 

 
3. M  

 

233



	

	 	

201 15
1 70 24

10
 

 
 

−  
 

 
  

 
 

 
M  

TA M  
M  

M  
NY M  

M  
 

 
M

M

M

 
 

.  
M

M M  
 

 M  
  
  
  

  

M

234



	

	 	

M
 

  
                   

M

 
 

M

M

M

 
M M

M

 M

 
             

M

M

M

 
M

M M M

M M

M

M M

M M

M M

M

M

M M

M M

M

M M M M

M M

M

235



	

	 	

MM
 

 
 
M masculinity M

M  
M

M

M  
M

M

M M
M

M

M M  M

M M
M

 
 

A  
M M 

 
M    

 
 

M  
M  

 
M M M  

M M 1 M

M

M M

M

M M

M  
 

																																																								
1	 M M M M

M 	

236



	

	 	

M

M M

M

M M M

 
 

M M

M

M

M M

M M

M M  
K

 
K 

 9/22   
 

M M M

M

M  
 

M 3 1
M M 2

3
M  

 
M

 
 

M M

M M  
K M 1 M

2 3

237



	

	 	

M M M

M M M

M M  

 
 

 
 

M K
M M M M  

K
10  

 
K M

K M

K
M M

M  
 

238



	

	 	

 
 

 
( ) 

 
K M K

M

M

M

M  
Y  

 
 

M M

M M M

M

M M

M M M

 

239



	

	 	

Y M M

M

M M M  
M M

M M M

M

 

 
 
Y

M M

M

 
Y  

  
Y  

 
 

Y  
 

Y M  
  

 
Y M M M  

 
M  

240



	

	 	

M    
          
Y M  

 
Y M  

 
 

Y M  
M M  
M  

M M  
M  

 
Y  

 
Y M  

M  
 

Y M M

M M M

M M

M M M M

MM M  
 

 
Y M M 

M  
 

 
Y M  

 
Y M M  

M M  
 

M  
M Y

M Y
M M

Y M M M

M

241



	

	 	

M M M M M

M M M

M M M

M M M

M M M

MM M M

M M

M M M

M M  
 

. M M  
MM K

M

M

M M M

M M

M K

2002 M  
M M

M

M

M M M

M

M

 

M

M M M M

M M
M M

M M
M M

M M M

M M

M M  
Y M

Y
Y

M

242



	

	 	

M M M

M M

2002
M

p M Y Y

M M

 

 
 

 
 

2005   M

 1   
2007  2  

 M

 M  pp.21-36 
(2012) M

 
(2010) M - M

 
 ( )

 8-43  
(2012)

M  
 

(1989)  
M  
(1995) M ― M  

87  
(2001) M

   
2002 M

  
2004 M  

 2012  
2009 M  

   8 2 

243



	

	 	

 Oxford, L. R. (2003). Toward a more systematic model of L2 learner autonomy. In D. 
Palfreyman & R. C. Smith (Eds.), Learner Autonomy Across Cultures: Language 
Education Perspectives. New York: Palgrave Macmimllan. 
 

244



 

 
 

99 d 99

ACTIVE LEARNING IN MOVIE STUDIES: NARAYAMABUSHI KO 
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RETHINKING TEACHING JAPANESE CULTURE: THROUGH COLLEGIATE 

COLLABORATION  
 

Yumiko Tashiro  
Kenyon College  
 

Sachiko Kondo 
Oberlin College  

 
1.  

	

	 	

	

	 	

 
2018

	

2

	 Ohio Five Mellon 
Language Grant Ohio Five Mellon Language Grant 	

Ohio Five
	

	

	 	

	 	

	

	

  
2.  

	

	

	

	

	

	

ACTFL World-Readiness Standards for Learning Languages 	C
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(communications, cultures, connections, comparison, communities)
	

“Big C” culture 2

	 2

World-Readiness Standards for 
Learning Languages 	 P
	Products , Practices , Perspectives

	Products Practices 	

	 	

Perspectives , 2010; Cutshall, 
2012

	 2014 	 National standards
2 	

	 	 	 	 	

	 	 	

	 	 	

(9-10) 	

2  
  
3  

	

	 	

	3
	

 
	

	

	

	

	 	

	

	 	

 
2017 10

	

	12

	

	

	 	

	2  
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2018 2 25 	

	

2 26 	1
3 	 	27 2
1	2 	

 [  ]  
 

 
Date Content Location 

Oct 1, 2017 (sun) Meeting #1 Brainstorming (Kondo and Tashiro) Mt. Vernon, OH 
Nov 2017 Meeting #2 (Kondo and Tashiro) Online Meeting 

Dec 14, 2017 (thur) Meeting #3 (instructors from 3 colleges) 
Finalize the Syllabus item  Kenyon College 

Jan, 2018 Writing lesson plans; preparation for the events   

Feb 25, 2018 (sun) 4:30pm Joint School Dinner [30] 
5:30pm Kamikiri Lecture & Performance  [80] Denison University 

Feb 26, 2018 (mon) 1:30pm: Class visit (3rd-year) [14] 
4:30pm Kamikiri workshop    [30] Oberlin College 

Feb 27, 2018 (tue) AM: Class visit (combined 1st- and 2nd-year classes) [21] 
4:30pm Kamikiri Lecture & Performance [70] Oberlin College 

 
4.1  

	 3 	

	 	

	

	YouTube
	 	

	

ACTFL Can-
Do statement

	 	

 
 
4.2  

	

	 	

	 1 	

2 9 	 3
	 8 	

	  
	2 1 2

	3 1 2 	 	
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	 2
	1 	 	

3 	

	

	

	 	 	

4 	 	

	

	 	

	 	

	

	 	

Seesaw (https://web.seesaw.me/) 	

	

A   
1 2

	

	 	 (50 )
	 	 	

(www.youtube.com/watch?v=qWKjfc6oBlY) 

	

	 	

	 	

	

	 	

	

	 	

	

	

Seesaw
	 B  

  
5.1  

3

	

	 	 60
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49 	 12	 13	
24  

 
 

Participating school # of answer  
Denison University 12 

Kenyon College 13 
Oberlin College 24 

Total 49 
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	 2   
 

 
What did you learn the most? 
• The paper cutting part of the event was fascinating as I have never seen something like this before 

One piece of paper is all you need to make something nice. 
• It was great to learn something new about Japanese culture and be able to witness it first-hand. It 

was also enlightening to hear a native speaker talk to me and give instructions in Japanese. 
• It’s always nice to learn more about Japanese culture, as well as listening to other Japanese people 

speak, since it’s different from what we’re used to in our teachers and fellow students. 
• There are professionals at almost everything in the world. 
• the wonderful joy/entertainment that a Japanese tradition, like Kamikiri, can bring. The master was 

so funny and I was happy to learn more about his practice! 
• Everything as I had no previous knowledge of this art form.  
• I learned about a new art form that I didn't realize existed. 

 
 

Any comments?  
• Very enjoyable experience, and it was interesting to get some traditional cultural performance so 

close by. Hopefully future students will be able to do this, or something similar. 
• It was excellent and very fun to have more than 1 opportunity to participate (in class, in the 

workshop, the performance, etc) 
• A little elementary. I felt like there should have been more design options/time to ask questions 

about certain techniques. 
• I loved it so much! I grew up in Japan and am half-Japanese but knew nothing about the art. It was 

fascinating to watch  create such beautiful art out of seemingly boring materials. I also 
appreciated the Q&A/ introduction session we had in class before the performance, because it was 
not only good for context but it was interesting to see him as a normal person and then watch him 
transform on stage as a performer. 

 
	

	 products
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5.2  
	

 
 

 
How do you think students responded to the events/class visits? 

	  
•  
• 	

	  
•  
• 	

 
 

	

	  
 

 
5. Was the collaborative process helpful in creating your lesson? If so, how? If not, how? 

  
• 	

 
• 	

	 	

	  
• 	

 
• Content Course 	

 
 

	

	 	

	 	

	 	

 
 

 
What were the challenging in preparing for the event?  

  
• The main challenge is to get students interested in the topic. Many of them think paper-cutting is for 

kids, and they were not willing to attend a weekend event. 
•  
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• 	 	

	

 
• 	 	

	

	  
 

	 	  
 

 
How are you incorporating culture in Language classroom? What is most challenging?  

 
• Although some cultural information is introduced at the beginning of the class through visual aids, 

and relevant content is explained in Japanese, main challenge for students is that the amount of 
current vocabulary is not sufficient for them to understand the content.  

• 	 	

	

	

	  
• At the beginning level, it seems important to introduce aspects of "traditional" Japanese culture such 

as kabuki, etc. (which also appear in textbooks). However, in "content" courses, it becomes obvious 
that students with this type of language training lack the ability to critically consider questions 
concerning what "culture" and "tradition" actually mean from a humanities perspective and have 
trouble complicating their ideas of "the Japanese" or "Japanese culture." (e.g. essentializing 
Japanese culture, -type arguments) 

• 	

	  
 

	

	

	

	

	  
 
6.  
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	Schulz (2007) 	

2  
  
7.  
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Cutshall, S. (2012). More than a decade of Standards: Integrating “Cultures” in your 
language instruction. The Language Educator, April.  Alexandria, VA.  

Kubota, R. (2014). Nihongo kyoiku ni okeru bunka [Culture in Japanese language 
education] In Y. Tohsaku (Ed.), America ni okeru nihongo kyoiku [Teaching Japanese 
language in the United States]. Available from 
http://www.aatj.org/resources/publications/book/Culture_Kubota.pdf 

Schulz, R. (2007). The challenge of assessing cultural understanding in the context of 
foreign language instruction. Foreign Language Annals, 40. Alexandria, VA.  

The National Standards Collaborative Board. (2015). World-Readiness Standards for 
Learning Languages. 4th ed. Alexandria, VA. 
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 . Available from 
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“WHO ARE JAPANESE PEOPLE?”  
READING DIVERSITY CRITICALLY IN A JAPANESE LANGUAGE COURSE 

 
 

 
Keiko Konoeda 

 
Bates College 

 
 
 

	

	

	

	
1

	 

	

	

	

	 
 

 

																																																								
1	Kubota,	Austin,	and	Saito-Abbott	(2003)

	 Mori	and	Takeuchi	(2016)
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	Pérez‐Leroux and Glass (2000)

	 
	Matsumoto and Okamoto (2003)

	

	

Heinrich (2005) (Byram, 1989)

	 
	Shardakova and Pavlenko (2004)

	

Azimova and Johnston (2012)

	Abreu (2016)

	

Canale (2016)

	 

	

	Herman (2007)

	 Thompson (2017)
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Kubota (2004)

	

	

	

	 

(Critical Discourse Analysis, CDA, 
Fairclough, 1992) 	

	 Ramos (2001)
	

	

	

Iwasaki and Kumagai (2008) Kumagai and Iwasaki (2011)

	

	 
 

 

	

	 
 

 

JPN401 402 2016 2017
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Iwasaki and Kumagai (2016)

	

	

(Kumagai & Iwasaki, 2015, p. 113) 	

	

(Iwasaki & Kumagai, 2016, p. xi) 	

	

	

, 2015 , 2013
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Iwasaki and Kumagai (2016) 	 
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code-switching
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ʜʔň§Ħvˤ̔ˮʼɎŻÖʴʽ§ųʟ�ĐʚˑʽʟŰŭʳʟʔĘĨǺ§Ɠʽſȷǅ

Đʟàšʼ�ʜʲǍĞʼʾ�§;!ʽĕȴʟʙˑʕạ̇̄ʸ˔ʞˑˎʛʼƟǅʽ^\�

§ʾʦ˒ˆʸųĐ˕�ˌʬʦʹʼɄ
ʪʷʠʲʕŰ�ʾɚɹɿɽʆʀɚʒɚɱʐɿʀʆʆʀʈɿʀɚɬɚɴʇʊɽɿʍ

ʹɒʪʷʔĐ˕�ˌʬʦʹʹyĝʼȉʽ{�˕ʾʞʵʷÓɌS˕�ˌʬʦʹ˕Ƅļʼʪʔ

Ļʖʻ˝̕˘ʽƄļʹȪéʽʲˉʽ?!ĳ˕ʙʥʷʚˑʕʦ˒ˏʽ�§ʽ[ʠʟ§ųʽ

ſȷĐʼmĚʨ˒ʷʝːʔ̌̐̚ˮıʸʙːƶʤˑʦʹʞˏʽĕ{ȕąʾʻʚʦʹʞˏʔ

Ɇǥʹ&Ƴʽ˘̀̔̚̚ˮʾƶʢʦʹʟãʨ˒ˑʕɚ

ʨˏʼʔ§ųĐʽ�Uʼ�ʚʔďĐˌɗȓ�ĐʟçáƁʼȍːʻʚŭæʼʻʵʷ

ʚˑʕʰʽŭŐ˃ʽ²ơʹʪʷʔ�§ʾ ʆʉʏʀʋɠʆʀʎʀʆ ʽ˨̜ˮʾ;ʷ˿˚̅̕˵˺ʼʬˑʹ

ʚʛĕȴ˕îʴFʪʔʰ˒ʼˎːďÄʼʹʵʷʾ˟̔̚˚̚˨̚˷̚˶ʽ6«ʹþĶĝȼ

ʽĤYLŵ˃ʽ¿�ʟÜɏʹʻʵʲʕÑŦʽƱįʹʪʷ§ųʽ§ǃʼˊ�_ʟˊʲˏʨ

˒ʲʟʔ?!Ɓʼ˿˚̅̕˵˺ʼˎː"ʟ�˔ʵʲʽʞʕ�Ż˔ʞːˌʬʚʽʾþĶĝ

ȼʽŚ¶ʸʙˑʕɣÉƄʾ ɧɢGþĶʟȥ̤�ʙˑÒÎʽˤ̔ˮʹ ɩɧ GþĶʟȥ̣�ʙ

ˑÒÎʽˤ̔ˮɚ̞vˤ̔ˮȥ̢̡̦ĝȼ̟˕øÑʪʷʚʲʸʔɤÉƄʼʾ;ʷʽˤ̔ˮʟȥ̣

�̞ȥ̢̡̡ĝȼ̟̠˟̔̚˚̛̚˘ˤ˷˙̂˷˙̜ʹʻʵʲʕʰʪʷ�ƒʞˏʾ;ˤ̔ˮȥ̢

� ɩɧ GþĶ̠˟̔̚˚̛̚˘ˤ˷˙̂˷˙̜ʼʻˑªʸʙˑʕ�ɒʾʔďʸʽĝȼ

ʾŚˑ
ʸʔf�Đʹˠ̜̀ʬˑďƓĠʽƢ�ʾ�˔ˏʻʚʦʹʸʙˑʕɚ

§ǃǅˌďÄ˕oː�ˈŲ�ʾ�_ʪƶʤʷʚʷʔ¶¤_ˌ˥̘̜̖̀_ˌ˷ˤ˾

̘˭̜ʽž¹ʟ§ųʽ§ˀʽ2{ˌ¢]ʼÓɌʪʔʰ˒ʟſȷĐʹʚʛ̄˙̜˺̀˵ˤ

ʸŰ˒ʔ�§ˌ§Ȯʟſȷ˸̜˲ʼŏʵʲĕȴ˕ōˉʔ§ųʟ"˕§˄ˑʞʹʚʛȭ

öʽÇʽĤŤ˕#ːFʪʔʰ˒ʟʨˏʼ§ųʽÛűˌǟ[ʼÓɌ˕�ʜˑʹʚʛʔƏ�

ųæ§Ɓʻ˘̘̜̆˴ʼǧˏ˒ˑɝɷʄʌʃʄɚɜɚɳʋɽʃɽʇɟɚɤɢɣɢɞʼǧˏ˒ˑƆ�Ƚ)ʟéːƛ

ʵʷʚˑʕɚ

ɚ ɚ;!ʽ§ųĐʞˏʬˑʹĘĨǺ˨̜ˮ˕»,ʬˑ§ųʽPwʾʧʢ˔ʭʞʳʟʔ̄

̖˲˚̎ʽďÄʟ̣zʪʞʚʻʚʼˊʞʞ˔ˏʭĘĨǺ§ƓʽÉȼſȷĐʾ̡̡̦z˕

Ȍʜʷʚˑʦʹʟǡ̢ʸǧʷo˒ˑʕĘĨǺ˨̜ˮʾˤ̔ˮ˕˟̄˗̜ʬ˒ʿʬʣʼª�

˟̜̜̀ʼʻˑʦʹʟ§ȮȹʼˊǹȄʨ˒ʷʝːʔʗĘĨǺ§Ɠʟéȹʸʠʻʤ˒ʿʔ

ʦʽ§Ȯʽ�ʽʺʽǰǺ˨̜ˮʟéȹʸʠˑʽʳ˓ʛʞʘʹǰkʨ˒ʷʚˑ˅ʺʸʙˑʕɚ

ʪʞʪʻʟˏʔĝõʙˑ§ųʞˏʽO³Čˌ ɿʀʋʍʄʁʄɿɽʍʀ ˌ˨̜ˮĔǴʽǥĥ˕§ȮȮ

ʼʾ�ʜʷˊūʼȦ¹ʟǧˏ˒ʭʔǡ̤ʽˎʛʻ˸̜˲˕FʪʷɆǥʟʙˑʦʹ˕Ǝʪʷ

ˊĘĨǺďÄʟ��ʨ˒ˑªʾʻʚʽʾʻʯʳ˓ʛʞʕƟǅʾʰʽűŶʾĘĨǺ§

Ɠʽ¦�åʽǞʢʔ§ųʽÃĥˌ2{ʟYįƁʼ�ºȮʼ�˔ʵʷʚʻʚţʸʙˑʹ

Ǆʜʲʕʺʽˎʛʼ¦�å˕Fʬʽʞʔȉ˕�ʥʭʼʺʛ�_ʼ²Þʬˑʽʞʔʰ˒ˏ

˕Ǆʜˑʹʦ˓ʞˏǷǟȶǻʟ¡ˆʵʲʽʸʙˑʕɚ

ɚ ƟǅʾĘĨǺ˨̜ˮ˕��ʹʪʷǧʷˇˑʦʹʸʔ§Ȯĝ�ʼư�ʽ˨̜ˮʸǯ˒ʲ

ʦʹʽʙˑµ�̜̌˦˷˙̚˥ëź̗̜̞̄̎�ǡ̢̟ʽÞŵʟʸʠˑʹǄʜʲʕư�Ɂʽ

ăʥˑ̍˵ˬ̓̚ʔŭŐGĮʔˣ̑˵̆GĮʔʻʺ˕ưʷ̜̌˦˷˙̚˥ëźʟîʴFʨ

˒ˑ˔ʤʳʟʔǾ˕˲̜˧˵˹ʼʬˑʞ˕ęƌʼʬˑÜǥʟʙˑʕɚˊʴ˓˖§ųʽʲˉ

ʼʻˑʦʹ˕ǖʖ�Ÿʬˑ˔ʤʳʟʔĘĨǺ§Ɠʼȿªʬˑʦʹʻʢ�ʼ{ʤʷʺʛ�

ʜˑʞʔ˚̇̚˹Ǒ!˕̐˼˲̜ʪʔ«Ė×ʼÙˏ˒ˑ˸̜˲˕ʺʛLŵʬˑʞ˕Ǆʜˑ
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ʦʹʸˎː�ʢʽ̕˲̜̚˕ÙˑʦʹʟʸʠˑʹǄʜʲʕʦ˒ˏʽǿ�œ[ʽ˘̚˦̜˹Ʊ

įˌĹǥ˕ˆʹˉʲ̗̜̋˹ʾʔɐ�ɖʔ§ȮʔeS�Ķʽ;ʷʼʹʵʷLŵ'/ʽʙ

ˑˊʽʸʙːʛˑʲˉʔƘķƁʼâ�>Ĥʬˑʦʹʼʪʲʕɚ

ɚ

ɥɡ «ȏĹǥɚ
ɥɡɣ ɚĚŸ�Ě�ɚ
ɚ ¦�å˕Fʬ�ŻƤfʻĕőʾƄƛʶʦʹ˕ʪʷq˨̍Ȼ¡ʬˑʦʹʸʙˑʕ

ʰʦʸʔˆʭ˚̇̚˹ʹʪʷʾ˿̜˺̖ʟ ʚĚŸȸȈ�ʞˏ¡ˉˑʦʹʼʪʲʟʔ

�Ƀ�ŕ�ȳˌ�̌˚˘̍ĘĨɐ�ɖʞˏ.ːˑĚŸ˕ȭFʬˑɃʼʾĘĨǺ

§Ɠʾʺʽˎʛʼǧˏ˒ʲʚʽʞʔ§ųʾĘĨǺˌĘĨʼʶʚʷ§˂ʦʹʸ"

˕Ùˑʽʞ̞ʺʽˎʛʻ̅̔̚˺á˕ǧFʪʷʚˑʽʞ̟ʔ�ʽ§Ȯˌ̘̆˥̔̎ʼ

ʺʛ˘̜̖̃ʬˑʽʞʔʼʶʚʷǄʜʲʕƒ§Ħ
ʼĚŸȸȈ�˕1ʪʲɃʼ

�ĚʪʲĚŸʾɚʗ̇˘˷ʽȊːˊʽʘɚ ̢̡̞ģ̟ʹʗń�ʽůƛʘɚ ̢̢̞ģ̟ʽ̣ʶ

ʸʙˑʕɚ

ɚ ʦ˒ˏʽĚŸʽ�ĚNʼʾņuˌčŎʼǓ~ʽʙˑ§ųʟɄˆˑʹßʵʷʚ

ʲʟʔ«ɃʼɄˆʵʲʽʾĚ4ǣ#ʼǓ~ʟʙˑ§ųʲʴʔUʜʷNǅʸʾ�

á§ˌĘĨʽȚ�_ʔ×ǅʸʾƪƦʼ�ɔ̛�ǢʼǓ~ʽʙˑ�ʲʴʟɄˆːʔ

ʺʴˏʽ�Ě�ʼʝʚʷˊʔĚŸȸȈʟĘĨʽ˚̜̏˭˘˵̆ʼĤYʸʙˑʹʽ

˘̚˦̜˹ƱįˊFʲʕɐ�ɖˌ�Ƀ�ŕ�ȳʼĄFʬˑǤĐ�ƠsǎʻǓ

~˭̖̑̚ʼȽʬˑ˘̚˦̜˹ʸʾ�ǳʽˎʛʻ�ƠʟɄˆːʔ̜̉̔ˌ˪ˮ̈

̚ˮʔ̔̅ˮ˹̜̜̕˕ĥˈ�ʾ¶ĐŔʸʙʵʲʕˆʲʔ˘̚˦̜˹ʾ;�nʸʾ

ʻʞʵʲʟʔ�ĚĚŸǑ!ʽūǖ˕Ǝʬ˨̏˸˙̜ʹ˺ˢ̒̏̚˲̜̕��ʽ˭̑

̖̚ʾ̔̚ˢ̚˥ʟ�ǒʪʷʝːʔ§ųʽ ˇʽ2{˕ǽˇoˑʦʹʟʸʠˑʲ

ˉʔ´Ĭʽ�Ě�ˌūKȃǂʽ˷̜̌ʽjǄʼʻˑʹǄʜˏ˒ˑʕɚ

ɚ

ɚ ̇˘˷ʽȊːˊʽɚ

̞�ƠĐ̩ɧɢ̟ɚ

ń�ʽůƛɚɚ

ɝ�ƠĐ̩ɥɣɞɚ

˘˼̜̏ˬ̓̚ɚ ɥɦɚɝɨɪɛɞɚ ɤɦɚɝɩɩ̝ɞɚ

˨̏˸˙̜ɚ ɤɨɚɝɧɤɛɞɚ ɤɥɚɝɩɦɡɤɛɞɚ

˺ˢ̒̏̚˲̜̕ɚ ɥɤɚɝɨɦɛɞɚ ɣɚɝɥɡɤɛɞɚ

ĝ�Rɚ ɤɫɚɝɧɪɛɞɚ ɤɣɚɝɨɩɡɩɛɞɚ

À`ʼˎˑr@ɚ ɤɩɚɝɧɦɛɞɚ ɤɣɚɝɨɩɡɩɛɞɚ

˘ˤˬ̓̚ɚ ɤɩɚɝɧɦɛɞɚ ɤɢɚɝɨɦɡɧɛɞɚ

ɚ

ɚ ɚ ɥɡɤɚŒȖ�~ƹ́̄˞̜̌̚ˮɚ

ĚŸ�Ě�ŵʽ ɰɼɰʼȽʬˑ�ʚw˔ʮ˕ɐ�ɖʼʪʲʦʹʞˏʔ˟̜̔̚

˺ĘĨƑːʼɐ�ɖʟúǒʪʲŒȖ�~ƹʽ́̄˞̜̜̣̌zʼˎˑş�˕�

§ĺAʸˊǟʛʦʹˊ˟̄˗̜ʨ˒ʲʕʰʽş��ʽ��ʽƌ*ʼʾɋĸ§Ȯ

ʽeS˕ÙʲʲˉʔË�ʽ̖̜˹ˊû�ʪʔª�̢̧̡zʽ̕˿̜˪̖̜̖̉ʸɚ

ƛʴǧʟ�ʢFˑ˅ʺʽ�ƃŐʹʻʵʲʕjUǅʽʛʴĘĨǺ§Ɠʽ§ųʾ̨̨

zʸʔʰ˒��ʽjUǅĐʾã˕ȌʜˑˊʽʸʙʵʲʕˆʲʔÕˏʽ̀˵ˤ˥

277



̔˛̚˺ʾɋĸ§Ȯʼʹʺˆˏʭʔņu§ʔčŎ§ʔũű§ʔǟč§Ȯʹ�¼ʼ

śˑʦʹʞˏʔĘĨʽ�ƴǗǎʽ̔˚̅́̄˞̜̌̚ˮʟÇËʢpʤ:˒ˏ˒ˑ

2{ʟʙˑʦʹʟƌǹʨ˒ʲʹyĝʼʔ�§ĺAʽĻʖʻË�̖̜˹ʼʶʚʷˊ

Ɖˑʦʹʟʸʠʲʕʦʽ˚̇̚˹ʸʽ˘̚˦̜˹ʸʾʔĚŸ�Ě�ʼʺʽˎʛʻ˚̇

̚˹˕Ãĥʬˑʞ˕ǆʠʔ�ǳʽƱį˕ÙʲʟʔʦʦʸʾǔtǗǠʼȽʬˑ§ų

ʽ ˇ˕Đ/_ʸʠʲʕʨˏʼ¶�ĐʸʙːʻʟˏˊǚȩʔĠȩʔ¸<ʼǓ~˕

ýʶ§ųʟʚˑʦʹˊƌǹʸʠʲʕɚ

ɚ
ɚ

ɚ ɚ ɥɡɥɚ�Ķǧ§�ɚ

ɚ ʨˏʼƟǅʾĘĨđ_ʹʾ�ƴđ_ʳʤʸʾʻʚʹǄʜʔƒ§ĦȻ¡Nʼ̄

̘̕˳¾AʽĘƨ�Ķʼ˨̚˲ˤ˹˕ʹːʔ§ųʼ�Əǧ§ʽĿ�˕�ʜʷʢ˒ˑ

�Ķ˕Āʪʲʕʬʣʼ˟̜̔̚˺ʼʙˑ�ǛĘƛ̙̜́ˬˮ˷̎˯˕¡ˉʔ˭̑ˤ

˱̖̂̚ˌ̌˚˘̍ʼʙˑ�µ̦ƏʟeS˕ŷʪFʷʢ˒ʲʟʔʗ�Əǧ§ʾN

%ʟʻʚʘʹʚʛʦʹʸ§Ȯʽǵsˆʸʼĝȼ˕ǥʪʲʕě§Ħʼ:ʵʷǟ˔˒

ʲ̘̄̕˳¾ʽǟčĿȽʞˏ§Ȯ˃ʽ˘̚˦̜˹ʟT˕�ʪʔ˘̚˦̜˹ĄFĦ

ȿȼɃʽ̤ģʼ�Əǧ§ʟ«ŰʪʲʕǟčĿȽʽ˘̚˦̜˹ʾ¾ƛ�§ʽ;ʷ

ʽ§ȮʟĄFʬˑˊʽʸʔ§ųʽ·ǈʼĤƂʳʹß˔˒ˑœ[̞ʃʄʂʃɚʄʇʊɽɿʍɚ

ɽɿʍʄʎʄʍʑ̟˕ǟʻʵʷʚˑʞʺʛʞʹʚʛˊʽʸʙʵʲʲˉʔʰ˒˕ˁˆʜʲ�Əǧ

§˘̚˦̜˹˕#ʵʲʹʦ˓ɚʔ�Əǧ§ʟĘĨˌĘƨ�Ķʽ˚̜̏˭˕{�ʨʮ

ʲːʔˊʹˊʹ§ųʟýʵʷʚʲǕʚ˚̜̏˭˕ǋªʨʮʲːʔˎːŰ«ƁʼdĶ

×ʽȦȎ˕ǄʜʨʮˑYįʟʙʵʲʦʹʟ˔ʞʵʲʕˆʲeS�ĶʽÔʼƛʶˎ

ʛʔ�Əǧ§�Ǒ!ʼʶʚʷʽȉ�ɍƄ˕UʜʷʚʲʲˉʔeS�ĶʽøÑ

ǅʞˏʾʗǧ§�ʾÊÍˊˌʵʷʚˑʟʔʦʽˎʛʻ̄˙̜˺̀˵ˤ˕Ą&ʨ˒ʲ

ʽʾIˉʷʳʕ�×ˊeSȽ)˕ƶʤʲʚʘʹʽ˨̏̚˹˕Ùʲʕ§Ȯʾǟčʽ

˘̚˦̜˹ʼÞʜˏ˒ˑɒĩʟʻʚŭæʳʵʲʲˉʔÑIʾèŽƁʸʙʵʲ§

Ȯ˹˵̆ˊ¿�ǧ§ʽ«Ė˕ äƁʼpʤ:˒ʲʽʸʙˑʕʦʽʦʹʞˏʔǟč

ʽĕȴʼˊĎåʸʙˑʦʹʾĤƂʸʙˑʹǄʜˏ˒ˑʕɚ

ɚ

ɚ ɚ ɥɡɦɚ�5ʽ§ıʹʽƽʟːɚɚ

§Ȯȼʽƽʟːˌ�Ķʹʽƽʟː˕ýʵʲƟǅʾʔŁʼŁ��ʹʽƽʟː˕ý

ʶʦʹʼƈƄʪʲʕŁ��ʹʾʔďÄʞˏǧʲŁ��̞§ų̟ʸʾʻʢʔʰʽ�ʽ
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��̞ħĬʽ§ų̟ʸʙˑʕɤɢɤɢ Éʽ˟̃̕̚˵ˤ˕āʜʔĘĨčÌʽˤ̜̖˭̑

́̚čơʽYįʞʔɹɶɹˌ ɶʀʍʁʆʄʐʔ˷̗̂ʻʺʸĘĨđ_ˌĘĨĚŸʼaG

ʤʔ˷̗̂˺̔̌ˌ˘˼̏˕ƄʼʬˑĿ�ʟ�ʜʲˎʛʼåʫˑʕ�§ų��ʽÉ

�ʼˊĘĨʹʚʛ¦�ʟȒȚʼʻʵʷʚˑʼˊʞʞ˔ˏʭʔ̘̄̕˳ʽŰ�ıʼ

ȡʛµ§ųʾĘĨ˕§˂Ŀ�ʾʻʚʕƟǅʾ^\�§ʼ ɹʀʋʎʄɿʀɚɺʀɽɿʃʄʈʂ ʹ

ʚʛ̘̆˥̔̎ʟ¦�ʬˑʦʹʼƈƄʪʲʟʔõʪˊ̘̄̕˳ʸʾ§ıʻʺʸʽȵ

Ċ��ʟƶʚʲʲˉMƩʟiʪʢʻʵʷʝːʔ�5ʽ§ıʸʽ̊̔̚˷˙˘ſȷ

˕ʬˑʼʾĝȼ˕ǥʪʲʲˉʔ«Ƀʼě§Ħ
ʼµ§ıʸĘĨǺ̍˼̗˵ˮ̚

˕ʬˑʦʹʟʸʠʲ§ųʾ ɣzʸʙʵʲʕɚĨ�ʹµ§ıʽ7ųʽǸʸʾʔ9Ɲ

ʲʴʾǓ~ŒʖʸʔœžʼþĶjUʪʔʗ®ʸǫʼĔʪʢ§˖ʳ��ǺʽǸ˕

ʬˑʽʟĸʪˇʘʹǸʬʻʺʔųØʲʴʽmÞʾ�ʖʳʵʲʰʛʳʕɚ

ɚɚ ɚ
ɚ

ʰʽ̍˼̗˵ˮ̚˕ʪʲ§ųʾʔǑGʽ¤&ʽ§ıʽ̊̔̚˷˙˘˕ʬʸʼʪʷ

ʚʲʲˉµ§ıʽďÄʹʽ˨̍̒˼˦̜ˬ̓̚ˊˮ̜̎˯ʼǟʵʲʽʳʟʔʰʽ

§ųʾ�×ʰʽ§ıʸêʟ¤ʹʰʽlȪʽʲˉʼĘĨǺˤ̔̅˕#ːʔǑˏʽ

ĘĨǺ§ǃ˕ƶʤˑ�ʸʽ̔˚̙̜̄ˤʼʪʲʚʹŷʪFʲʲˉɚʔÕ�ʟĘĨ

Ǻ˕»,ʪƮʜʲ×ˊÜǥʼÞʫʷċĈ˕ƶʤˑƩĪ˕ʪʲʕɚ

ƟǅǑˏˊ§ųʲʴʹµ§ıʼF{ʢʦʹˊĵǲʪʲʟʔʰ˒ʾwűƁʸʾʻ

ʚʹJēʪʲʕ§ųĐʟ�ʚʦʹ˕LŢʼʬˑʲˉʔɚ§ųʲʴʟǑŶʼƚʚʷ

ʚˑĝȼ˕œŵʪʷǑ�Ɓʼœ[˕ʬˑʦʹ˕Ă�ʪʔǑˏʟjUʬˑʦʹʾN

Ąʼʮʭŝ0Ňɂʸʽ˘˺̀˚˫̜ʼÚʬˑʦʹʸˎː�ʢʽ§ųʟǤĐʽµ

§ıʹƽʟˑʦʹʟʸʠˑˎʛʼʪʲʕʨˏʼʔ^\�§ʽ ɹʀʋʎʄɿʀɚɺʀɽɿʃʄʈʂ ʹʚʛ

̘̆˥̔̎ʸʾ§ųʟ�5ʽ��Ǻ̌˥˽˵˹ıʸʽǺ§˪̜̋˹˕Ą&ʬˑʦ

ʹʟf�oÙʼʶʻʟˑˎʛʼʻʵʷʚˑʲˉʔʰʽ̗̜̙̜̄̎ˤʼȬwʨʮʔ

ĬÉÍʞˏʾʰʽ̘̆˥̔̎ʹȤĉʪʷʚˑˤ̔̅ʽœ[ʼĘĨǺˤ̔ˮʞˏʽ

ÃĥǅˊjUʬˑÒʼʪʲʕɚ

ɚ

ɚ ɚ ɥɡɧɚþĶʔǿɒʔǷɘʽǧƅʪɚ

ɚ ɚ ɚ ɥɡɧɡɣɚ þĶɚ

Cɑʸȝ˄ʲȡːʔǝǅʽ�§ʽ��Ǻ˨̜ˮʾøÑ§ųĐʟ�ʚʕɣÉƄ

ʾ�§ɀʸ§˖ʳˎʛʻþĶ˕ʬˑʦʹ˕Ûʟʤʲʟʔ^\�§ʽ§ųĐˌþ

Ķĝȼʾãª�ʽǴªʸʙʵʲʕWSʹƱįʽ̀̔̚ˮʟo˒ʭʔűãʹŰ«

279



ʽˣ̑˵̆ʽ
ʸʽǜʹʪì˕ĀʬÜǥʼŋʟʶʚʲʕɤÉƄʼʾþĶÒæ˕

ˆʭǃ˕�NĄʼʪʷʔ̙̜ˤ̅˵ˤʳʤʸʻʢ˷ˢˮ˹ʽşǃA¯ˊ;ʷ°

ɒʼʪʔþĶʸʾÞŵƁʻƻǃ˕ʬˑˎʛʼʪʲʟʔǃʬˑǅʹʪʻʚǅʽˣ

̑˵̆ʟ�ʠʢʻːʔyʫǼę˕"ÍˊʬˑƱįʼʻʵʲʲˉʔʽʴʼđő̂˸˟

ʽǩǇ˕NĄʼʬˑʦʹˊƯˇȘ˖ʳʕɣ ÉƄʹ ɤ ÉƄʽ§ųʸʔˤ̔ˮÈ�Ţʔ

ˤ̔ˮ˕Ƞ
ʸȗˉˑ§ųĐʼʾ�ÁʾʻʞʵʲʟʔɤÉƄʸʾųØʽ:˒ġ

˔ːʟšʪʚƞ̢ȥƄʼmȕþĶɚɝɮɽʅʀʋɟɚɤɢɢɢɞɚʽǼę˕ʪʲɃʼʗʰ˖ʻɓʼ

ʾ§˄ʻʚʘʹ=ǰʪˤ̔ˮ˕ˌˉˑ§ųʟ�ĐʚʲʕʪʞʪƟǅʽ�§ʽĘĨ

Ǻ˨̜ˮʾɎŻÖʴ̕ˮ˹ʟȹʚʽʸʔˤ̔ˮʟª�̠ʓʸʙˑŭŐʾ�˔ˏʻ

ʞʵʲʕɚ

ˆʲʔˤ̔ˮAʽ˘ˤ˷˙̂˷˙ˊƄƁʹíŇʟ:˒ȫʵʷʚʻʚʞǧƅʪʔ˧

̜̎á˕ýʲʮʲːaK_˕ŜʵʲːʬˑʦʹʼťŢ˕ǀʚʲʕƟǅʽ�§ʸʾ

̗̆˚ˮ̏̚˹˷ˮ˹ʟʻʚʲˉʔˤ̔ˮAʸʽĘĨǺSʽˣ̑˵̆ʟʙˑʽʳʟʔ

˘ˤ˷˙̂˷˙ˌǿɒʸʔĘĨǺ§ǃņʟʻʚ§ųʾˬ̖̆̚ʻˆˆʼʪʔǎS

ʟəʚˊʽʼʾŭŐǴªʼȞUʬˑˎʛʼʪʲʕʰʽƱįʔĝʼʾ§ųy�ʟ

ȞUī�˕ʶʤʷ��Lʽʝɒʽˎʛʻˊʽ˕#ːʔʰ˒˕Kʽ§ųʟʦʻʬʦ

ʹˊʙːʔfʼđőƻǃ˕ĿĴƁʼʬˑʽʸʾʻʢʔǰǺ˕$ʵʷQȣʪʷĸʪ

ˈʔʹʚʵʲƄƁ˕įʲʬʦʹʟʸʠʲʕɚ

ɚ

ɚ ɚ ɚ ɚ ɥɡɧɡɤɚ°ɒ̛˷ˮ˹̛Ƿɘɚ

̙̜ˤ̅˵ˤʟ°ɒʼʻʵʷʝːʔĜÉÍʾĄFʪʲ°ɒ˕ďÄʟ˴˜˵ˤʪʷ

ʚʲʟʔ�ÉÍʾ§ųǑˏʟĽƢǮƠ˕ǧʻʟˏ˰̖̄˴˜˵ˤʪʲˊʽ˕ĄF

ʬˑÒÎʼ�ʜʲʕʪʞʪʔ˿˚̅̕˵˺ÒÎʽþĶʸ˟̔̚˚̚ǿɒʟʙˑʦʹ

ʟNĄʼʻʵʷʚˑʲˉʔ§ųʾƫ£!ʹ˟̔̚˚̚ʽ	ĕ˕ʦʻʪʔȆøʟ�

ʠʚʹʽ�ʟʙʵʲʕḁ̇̄ʸ˔ʞˑˎʛʼʔďÄˊ°ɒʽÿŢʼȹĝȼ˕ȇˌʪ

ʷʚˑʲˉɚʔ˟̔̚˚̚˨̚˷̚˶ʹƫ£!ʽ°ɒʽǧƅʪ˕�ːʔǑ[_ʸʠ

ˑȮGʾƘķƁʼʰʛʬˑˎʛʼƔǟʬˑʦʹ˕ōªʪʲʕƟǅʾʔʰʽŝ0ʹʪ

ʷ̘̄̕˳�§ʼʝʚʷ;̢̣�ʽ�§ɀųŵ˰̍˻̜ˬ̜̕˯ʗďǌ˃ʽ˷ˤ˾

̘˭̜ʽĤYœŵʘ˕Ʈ�ʪʲʟʔ˷ˤ˾̘˭̜LŵʼʶʚʷʾˊʾˌÜɏ�ɍ

ʸʙˑʲˉʔʺʽˎʛʻGȲʽďÄɕé˨̜ˮʸʙ˒ʔ˷ˤ˾̘˭̛̜˹̗̜˼̚˥

˕ÜɏƓƄʼʬˑ˄ʠʸʙˑʹåʫʲʕɚ

#đǿɒʾʔ˽˚˷˙̅ʸʙʵʷˊĘÆųœʼʝʚʷíĠʠ˕ʬˑĿ�ʟ¶ʻ

ʚʦʹ˕ȐˆʜʔˎːŰ«Ə�ʼhʪʲÒÎʼʻˑˎʛʔ˲˚̆ʪʷ˟̔̚˚̚ĄF

ʨʮˑʦʹʼʪʲʕ̘̅˥ˌ ɲɽɿʀɾʉʉʅ ʽ$ŵʼ÷ô˕åʫˑ§ųˊ�ʞʵʲʲ

ˉʔʰʽˎʛʻ£!˕$ʛʦʹʾǧȟʵʲʕ˲˚̆ʬˑɃʼ§ųʾŃʪʚŠ¥ɚ˕

ȭ˖ʸ�ąʬˑÜǥʟʙˑʲˉʔǿɒʸ#đ˕ĠʢʦʹǑ!ʼŠ¥ǹȄƻǃ˕

ʲʢʨ˖ʨʮˑʹʚʛYįʟʙʵʲʕɚ

ɚ ˷ˮ˹ˌǷɘʼȽʪʷʾʔ�!"˕ǱŜʬˑʲˉʽǷɘʻʽʞ˕Ǆʜʔ�ƍ

˕Ȑˆʜʲ�ʸÞŵʬˑʦʹˌʔäßżȡʼÜǥʻđƜ˕#ˑʦʹʟʸʠˑʞʺ

ʛʞ˕ŜˑʦʹʼťŢ˕ÑʷʲʕqɑǷɘʼȽʪʷʾʔɣÉƄʞˏ ɷɸɴ ʽˎʛʼ

ƭʞʚđő˝̜̔ʾŋʼʮʭʼ§ǃǅʟǑGʽǄʜ˕�ʜˏ˒ˑʞʺʛʞʹʚ
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ʛĿǎá˕Ŝˑˊʽʼʪʷwʵʲʽʸ�ğʾʪʻʞʵʲʕƜʧʹʽ˷ˮ˹ˌªĦ

ǷɘʾʔƟǳÒÎʳʵʲˊʽ˕ȭöǊ�ɒʼ�ʜʲʟʔɣÉƄʹ ɤÉƄ˕ŉ˄

ˑʹʔˤ̔ˮ;!ʸˊ-ʖʽ§ųʸˊ˷ˮ˹ÒÎʼˎˑéƼʽ�ʠʻÁʾFʻʞʵ

ʲʕʦʽʦʹʞˏʔǷɘʸǱŜʬˑˊʽʟđ¥Ǒ!ʸʻʚ�wʔ�ǊȭöʽÒÎ

ʸʙʵʷˊbGʼǎSʾŜ˒ˑʹƌǹʪʲʕʨˏʼ§ųʞˏʾʔ�Ǌȭöʸʙˑ

ʦʹʟƧƐƁʻȆø˕ȖŚʪʔƷÏʪʬʡˑʦʹʻʢǷɘʟpʤˏ˒ʲʹʚʛ˨̏

̚˹ʟʙʵʲʕ˷ˮ˹ÒÎʼȽʪʷʾĻʖʻäǧʟʙːʔƟǅʼʹʵʷˊ�Ǌȭö

ʽ˷ˮ˹ʼHːġʜˑʽʾ�]ʽ§ų˕øÑʬˑ�ʸʽǙřʽōēʸʙʵʲʟʔ

˷ˮ˹ÒÎʼˎˑÁʟʻʚ�ʼ§ųʽƷÏȖŚʼƽʟʵʷʚʲʦʹʾʔƟǅǑ

Ȓʽ
ʼʙʵʲʗ˷ˮ˹ʾʦʛʙˑ˄ʠʳʘʹʚʛǄʜĕ˕ǧƅʬʦʹˌʗ�!"˕

ǱŜʬˑʲˉʽˊʽʻʽʞʘ˕ŧǄʬˑǕʚƱįʼʻʵʲʕɚ

ɚ

ɦɡ Ǆ±ɚ
ɚ Cɑʸȝ˄ʲʗʺʽˎʛʼȉ˕�ʥʭʼ�_ʼ²Þʬˑʞʘʹʚʛ�ɒʽƠʜʽ̢ʶʾ

˸˭˲̖ďĩˌ˚̚˲̜˽˵˹˕Lŵʻʺâ�ȡ+òǠɝɴɯɺɞ˕œŵʪʲmȕþĶʸʙ

ˑʕɚ
§ˌəıʸʾʦʽ«ȏʟËʟʵʷʚˑʟʔ�§ʾȧ˒˕ʹʵʷʚˑˎʛʼǧʜˑʕ

Ű�Ə�ʸʾ˷ˤ˾̘˭̜ʽɉĔʟƶʠʔĔʪʚžǧˌĵǶʼˎːʰ˒ˆʸʽÆȄʟǦ

ˑʦʹˊʙˑʕ(LʼʻˑmɈʔˌˏʻʤ˒ʿʚʤʻʚʦʹʼȞ˔˒ʔ�_ʟšʪʢ"˕

+ʫʲˏǕʚʽʞ˔ʞˏʻˑʦʹˊʙˑʹß˔˒ˑʕ§ųʳʤʸʻʢďÄˊʦ˒ˆʸʽÆ

Ȅˌ'/Ǭʼ�˔˒ʭʼǑGʽȦˈȩ˕ȻùʬˑÜǥʟʙˑʕʰʽʲˉʼʾwƄƁ

Ɓʸʙˑʦʹ˕ÆʼäȄʪɚʔĝȼ˕ĤYʼ$ʚʔYįʽƌǹ˕ʪʔYįʽ ʚˊʽʞˏ

ʾɅǏʬˑZŋ˕ýʶʦʹʟǉÛʸʙˑʕɚ

ɚ ʨˏʼǑGʽÐˇ˕ƉːʔȦˈȩˌƛʴ�ǀ˕ęƌʼʪʷǟ[ʬˑʲˉʼʾ˷ˤ˾̘

˭̜LŵǎSʳʤʸʻʢʗǄʜˑSʘʟÜǥʼʻˑʕǰǺďǌǅʽÜǥǎSʾ�ǭƁ

ʸʙˑʕʰ˒ʾĝ�ʽ�_̛Ưƾʽĕȴ̛§ǃǅʽ˼̜˯ʼw˔ʮʷǄʜĕ˕İȔʼ

˘̗̚˭˕UʜˑÜǥʟʙˑʞˏʸʙˑʕĻʖʻǷǟȶǻ˕ƿːțʬ
ʸʔƟǅʟåʫ

ʲǰǺďǌǅʟýʶ˄ʠǎSʾŁʽˎʛʻˊʽʸʙˑʕɚ

ɚ

• Ǻ§ďǌǎSɚ
• �ŸSɚ
• ˷ˤ˾̘˭̜œŵǎSɚ
• ư�ǅʽǩŢʸǄʜˑǎSɚ
• ƊƙǅʽǩŢʸǄʜˑǎSɚ
• §ųʽǩŢʸǄʜˑǎSɚ
• ĘĨđ_˕�ɈƁʼǧˑİȔáɚ
• ÈEʻũʼ˝̚˲̜˷˚̏̚˹á˕�U'ʬˑã4Sɚ
• ė¦ʽũʼĒĔʨ˕ǧFʬÞŵSɚ

ɚ

ɚ ƟǅʾʗʺʽˎʛʼĘĨǺ§Ɠʽ¦�åˊəˉˑʞʘʼʶʚʷˊǷǟȶǻʪʲʟʔʰ˒

ʾʗ�˕[ʞʬʘʹʚʛ̌˽̜˭̏̚˹ˌ̂˭˽ˮʽGȲʽˤ̔ˮʸ§˖ʳ�ɍʼʶʻʟ

ˑʹåʫʲʕ�ʹʚʛʽʾǑGʽʲˉʼ3ʢˊʽʸʙˑʽʸʔ˚̇̚˹ǱŸˌeSǅ˕Ā
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ʬɃʼʾƆíʼʹʵʷˊȯwʟǕʚʦʹʸʙːLŢʟʙˑʦʹ˕ÐȀʪʲʕˆʲƆíʼʹ

ʵʷ'/ʽʙˑˊʽʔʶˆː˸̜˲˕Ą&ʪʔ§Ȯȹʼʾ�}̛ȤƲ̛Ɔȁ˕ŀʞʨʻʞ

ʵʲʕˆʲʔ§ųʟýʶSʼˊƈƄʪʔ́̅̕ˬ˷˙ʼʝʚʷʾ˭̜̑˻̕˯̎³Čʽ§

ųʽÓɌSʹľʽʶʻʟːʟ"ˎːˊYįʟʙˑʹǹȄʪʲ�ȾʾʔǸɒáʽĤŤʼȽ

˔ˏʭ˚̇̚˹ʧʹʽÕˏ˃ʽȤƲˊŀʞʨʻʞʵʲʕʰʪʷŹ§ųʹˊl Ƚ)˕ƣʠʔ

â��ą˕ʪʔĘĨǺ§ǃǅy�ʟ§ǃʽ�VȽ)˕ƣʢɃʽ̄˗ˬ̕˷̜˲̜ʼʻ

ʵʷˊˏʛʻʺʔĘĨǺ̘̆˥̔̎ʽ§ųʸʙˑʞʺʛʞʼȽ˔ˏʭ§ųȪʽÙäGȲ˕

ųʞʪÕˏʟǎS˕žćʬˑ�˕#ʵʲʕɚ

ɚ ˨̜̃̒̚˲̜˕Æʼ˘˵̆˸̜˹ʬˑÜǥʟʙˑˎʛʼʔŰÔďÄˊĝ�ʼw˔ʮʲ

˘˵̆˸̜˹ʟʸʠʷʚˑʽʞǑÂ˕ðJƁʼǧˑǎS˕ýʶÜǥʟʙˑʕĘĨʸʾ

ǑÂŬŪʟ½əʻʦʹʸʙˑʞʽˎʛʼï˔˒ˑʦʹʟʙˑʟʔǑGʽäȄ˕əˉȆø

˕Śˏʬʦʹˊȱǥʸʙˑʕĝ�ʼˮ̜̃˺ʾȢʢʔ�b�ʽǘíďÄʸʬˏŰÔ§ų

ʽåǪʹʾȫʛʕ�ǬƁʻŮːˎʟːʽʗ�˄ʠʘʼ�˔˒ʭʼ§ų�!ʽþĶ˕ʬˑʲ

ˉʼʾʔďÄʾĝʼʾŰ�ʞˏ�ŅɅ˒ʲƄƹʸ̘̆˥̔̎˕ǧƅʬʦʹˊÜǥʸʙˑʕ

Ĕʲʻ'/Ǭʹǯ˒ˑʹyĝʼʗǑGʽåǪʾrʢʻʵʷʚˑʞˊʪ˒ʻʚʘʹǄʜˏ˒

ˑˎʛʔʰ˒ʼÜǥʻˮˢ̖̞GĮSʔȂűƁßǄSʔðJƁßǄS̟˕�ʿʬÛʟʤ

˕Ý˒ʷʾʻˏʻʚʕŰ�Ə�ʸʾ�ʖʟÜǥʻâ�ˌƉȄ˕ʬʣʼĵƬʪʷ:íʸ

ʠˑˎʛʼʻʵʷʚˑʲˉʔ�§ʾ�ʠʻ�ąĦ˕șʜʷʝːʔ�§ʽÔPʾʦ˒ˆʸʽ

ˎʛʼƉȄ˕ŞˉȘ˖ʳːƵñʪʲːʬˑʳʤʸʾʻʢʔˎːŗʢǄʜˑʦʹˌƉȄ˕ĺȣ

_ʬˑǎS˕§ųʼȒʼʶʤʨʮˑÔPʟʙːʔǃʟ�NĄʼʻʵʷʚˑ²ǸÒÎ

ʽþĶʹʰ˒ʼƶʢşǃʾĔʪʚ�§ʽþĶʽʙːĕʽĕ{˕Ǝʪʷʚˑʹʔĭ� ɺɼ

ʽʗ˿̜̜̀˺ƀŨďɚʄʈɚɵɭɸɭɶʘʽĢ×ʸĭ��§Ƹwďǌ˰̚˲̜ȹʽxǧŊ

ʾȝ˄ʷʚˑʕɚ ʰʛǄʜˑʹʔ˷ˢˮ˹ˌďþőˌĻʖʻ˘̘̜̆˴ʾfʻˑˡ˚˺̔˚

̚ʸʪʞʻʢʔďÄʾʰ˒ʱ˒ʟǀʞ˒ʷʚˑŭŐʼʝʚʷʔ�_ʬˑ§ųʔ�_ʬˑ

˷ˤ˾̘˭̜ʔ�_ʬˑďǌĿȽʽĕȴʼɎÞʪʔǐĿÞ�ʼ²ÞʬˑİȔá˕ýʴ

w˔ʮˑÜǥʟʙˑʦʹʟǧʜʷʢˑʕɚ

ɚ

ɧɡ ƴüʹ�×ʽǿɒɚ
ɚ §ǃǅˌďÄ˕oː�ˈŲ�ʾ�_ʪƶʤʷʚˑʕƟǅʼʹʵʷ�NĄʾ�ʰʦʼ

ʙˑʗ˷ˤ˾̘˭̜ʽž¹ʘʹʗƟǅʽ�§ʟ̌̐̚ˮıʸʙˑʘʹʚʛ�«ʔµNĄʾ�

§ʽƘķƁʻư�ĕȴʸʙːʗ§ųʾŚˏʭʔþĶĝȼʾ�ʜʻʚʘʹʚʛ�«ʸʙˑʕ
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 1: ɻɯɲ ĘĨǺ̘̆˥̔̎ʽÉȼ˨̜ˮĐ̛ſȷĐ̛ďÄĐʽĂƔɚ
 # of Enrollment # of Sections offered # of Instructors 
1995-2007 Approx. 40-60 4 Adjunct -1 
2007-2012 Approx. 70-80 4 Adjunct -1 
2012-2013 79 4 Adjunct -1 
2013-2014 222 8 Adjunct - 2  

2014-2015 414 14 (Incl. 2 sections in summer) Fulltime -1 
Adjunct – 1 

2015-2016 446 15 (Incl, 1 section in summer) Fulltime -1 
Adjunct – 1 

2016-2017 503 17 (Incl. 1 section in summer) Fulltime - 2 
2017-2018 503 (+58 in summer) 18 (Incl. 2 sections in summer) Fulltime - 2 
ɚ

ɚ

ǡ 2: ɻɯɲ ʽ§ųĐʽĂƔ  

ɚ
ɚ

ɚ
ǡ 3: UCFĘĨǺ̘̆˥̔̎§ĦIˉ˘̚˦̜˹ (SY2017-2018) 

	 Response#	 Interested	in:																												(multiple	answers	allowed)	

	 	 Continue	taking	
JPN	courses	 Certificate	 Minor	 Major	

Fulfilling	the	
requirement	

only	
Fall	
2017	 272	 222	

(81.6%)	
145	

(53.3%)	
74	

(27.2%)	
12	

(4.4%)	
50	

(18.4%)	
Spring	
2018	 224	 177	

(79%)	
116	

(51.8%)	
68	

(30%)	
10	

(4.4%)	
40	

(17.9%)	
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FROM A READABILITY PERSPECTIVE 
 
 

Jinhwa Chang 

Williams College 

 r

a

yZ b a

Z b

bi h

c s m y Z Z

Z bc Z b

Z Z ou bi y

t b Z Z

c iZ ouy

Z b h d c s Z

c y b Z c Z c

b y Z y by b

y dym s Z

y m y

Z Z y d b m Z

c y

Z j hyZ c Z

c Z bc c d m c Z

c d by

bhyb

 ek

Z ..) o y

Z d Z Z s

a d

d

bim a m c y

a b d b

298



 

 

m b Z y %%) c bcm

a Z y m

i e r a s

d i s a

m c r d b m

sm m

t i b d Z

yZ Z s b s

Z bmc s

s % b Z

2 :8A 2DC C 98 4C I: DC Z

h k bi m a Zm %

bc c d

m c by

bc i o h b c

b m

ou b yZ

m y

(  Z
mm y a Z (

i ( ( (

( ) bc bi

( i

15 k b bi Z Z

Z a eb b

ym y a  
 

b Z c  
Z r by Z

Z eb h Z h

c o

a Z s m

k m  
Z Z s

Z y Z r Z d

by Z Z Z

y h c b

o  

299



 

 

Z Z i

d b m Z h l bi mm Z

Z Z h d s

a  

(

  

1
 

r i yb yb  c o s  
s  

2 4  
 

Z c yb Z m yb d  
Z h s  

5  
 

m s b c

Z s  
6 8  

 
y Z h s

s  
9 10
 

Z k Z y e dy

m Z i  
11  

  
Z Z Z s  

12  
 

ou  
y s  

13  
 

c

s Z s Z Z

Z Z c  

14 15  
 

c s b  

( (

o y

o y

b yZ

a

T

d b

b

a

( )

Z 9 90 1 c

6 c 3 y y

300



 

 

t by s

5
o by

 

 
     

./%%

%/(%

	 	 	

%/)%

/ %

 

b

c y a y  
 

 

     
A   

 
 21 

B   
 

 20 

C   
 

 21 

D   
 

 25 

E   
 

 21 

 
)  
)

c s 0

s a ZJapanese International Relations
	 by h y

a b

a y yy

)

0 Z s b Z

by m 0

c y by s y

                                                
1m c by y o

a s y b  

301



 

 

0 Z Z s

y

o o Z

% k y a

ek s y

y

. % e

i o h b b 78 8AI

58BI A .-- y

b d hym a y y

m

d bi

o y

k

r y

b % (

( % ( a Z

/ 8 89 A C y bc

b b eb Z Z Z so

Z so a

b Z bc

b b

) (

s y Z a

/ 8 89 A C

y s cs o

%

302



 

 

a o

Z o b Z o

b Z c Z t b Z

t b Z b a

ek Z

Z Z

Z m

h

) )

0 (

a y o yb

(

( .-

) (

( ( ) 	

% ( ( 	

% %

( 	

0

Z b b

cm y s 0 Z a

d m i y Z by m m

0 u by s Z

ou b y bc s d

303



 

 

)

0 c by c

0 Z

by biy .- %%%

yZ y

	

	

	( l h

	)

	 o y h

	 h d y h d b

	
y h d

	- s

	.

	 % b

	 a y

	 h d d b h d

	 ( a b h dy d

	 ) eo

	 eo

	
h b b y

d

	 d

	 - h d n h d d c

	 .
dy d n

d

	 %
o m

d

	 by

d

s a hi Z Z

o Z Z Z

o Z

d d b Z

Z o

0 Z y

s Z

304



 

 

y y Z i

bym y

 ( ) -

	- (	 . 	 . 	 - 	 ) 	-- .	 %% .	

	 ) .	) 	 	 )	( 	 ( %	% 	 -

m c 0 y

y Z

ou Z a d m i Z

Z by a

) ) j

0

y m Z i

y c by

y

y 0 byZ ) s

y Z m y

y

0 Z bc a y

Z c 0 s

by

b d b i ym a bc c b

y S 0 -

0 o

b y

305



 

 

yb y i s m sni

y

0 m s e

b 6 s b k ) )6 by 0

m a hyi b bc by ) 0 ) .0

) 0 6 0 mc s o o b

0 bc 0 d Z s c s ) )6

) 6 hyi b u c s i c s

yb c y a d c

o yb

c y a d c

cu y

) )6 0 o m a y s

) 0 a y

) 6 m

) 0 o k b s

) -6 m m a y

) .0 c

) %6 s

) 0 s

) 6 a c c y r a i d

) (0 b

) )6 y c y o a c o b b s

c y b i ob

) 0 b

) 6 cs m b k o b 0 b 0 0o a

c b o d d bb b s

) 0 d r a m m i hyb b s

m c 0 ( ) k

by m h y h d

by Z Z a

y s y by k b cbc

yb y 	

s h i is a dy

y h bi u b bc yi i

sm k bym by a e

k b

y m c 0 d Z

Z Z a m r b

bc c y ( 5 ())2 )((3 )) 3

306



 

 

( 5 c o b bc m yk m i ky m

0o k c y bc snb c

i y bcj b snb

( 0 a c

())2 a c s a y u b

b s

)((3 Z a u b m d sk

sk d c b u

)()0

)) 3 b s

 
Z a Z

ek 0 Z

Z t

y

0 dt u by

Z Z

b ym y

y m c d Z y

Z c by

y dt 0

s y h d bym y o m

b k d a ym y

m c d m

bi

y r h bcm b c

c s s

a m b c

	 %%) Z ek

2008 Z  
2008 e  

% m

p S 	2 :8A 2DC C 18

4C I: DC

	  

307



 

 

%%) y m s m

2000 peer response  
s by 3 e  

19 24-37  
(1999) d . 

2002 Z  : ek  
y 15, pp.105-117. 

 (2012) m . 
1985 Z 1985 12 51-60  

2016 Z y  
21 1-16  

2017 Z y  
jWriter I-JAS y 2017  

, p289-291. 
Faigley, L. & Witte, S. (1981) Analyzing revision College Composition and  

Communication 32 4) 400-414. 
Zakaluk, B. L., & Samuels, S. J. (Eds.) (1988). Readability: Its past, present and future  

Newark: International Reading Association 
 
 

308



 
 

7  

EXTENSIVE READING CLASS USING A TELEPRESENCE ROBOT  
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POSTER PRESENTATION AS AN ACTIVITY TO PROMOTE PEER 

LEARNING BY LEARNERS AT DIFFERENT PROFICIENCY LEVELS 
  

,  
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Wakana Maekawa, Massachusetts Institute of Technology 
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Appendix:  
 
SURVEY: Feedback for Japanese poster presentation at Nihongo gakushu 
happyokai in Middlebury  
  
The purpose of this survey is to ask for your opinion regarding the Japanese poster 
presentation at  “Nihongo gakushu happyokai,” which was held on 
Saturday, August 5th 2017. The results from this would benefit us to better understand 
how it was effective from the students’ perspective. 
 
This study takes approximately 5-10 minutes to complete. All personal information you 
will provide is confidential. In the event of a publication or presentation resulting from 
the research, no personally identifiable information will be shared. To answer the survey, 
please fill in the blanks. If choices are given, please choose one answer that best fits your 
opinion. 
 
Please choose one of the following options that would enable the researcher to use your 
survey results for future research and educational purposes.   
 
1. I DO give consent to release my survey results. 
2. I DO NOT give consent to release my survey results. 
 
If you agree to take part in this research and the information outlined above, please sign 
your name and indicate the date below. 
 
Date: ___________________________ 
Student Printed Name ________________________ 
Student Signed Name  ______________________________  
 

Background Information 
1) Your native language: 
2) Educational status: 
 1. Freshman  2. Sophomore  3. Junior  4. Senior  5.Graduate Student  6.Other (  ) 
3) Your level at Middlebury summer language school in 2017: 
 1. Level 1( 1) 2. Level2( 2) 3. Level3( 1)  
 4. Level 4( 2)  5. Level5( ) 
4) Your major/specialization:  
5) Purpose of studying Japanese:  
 
Poster presentation 
6) Did you like the poster presentation event? 
 1.I didn’t like it at all  2.I didn’t like it 3.neutral 
 4.I liked it   5.I liked it very much 
7) Would you like this Japanese poster presentation be adapted into your primary 

school if given the opportunity? 
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 1.Yes       2.No    3. N/A 
8) Please give feedback on things that you enjoyed during this poster presentation. 
9) Please give feedback on things that could be improved upon during this poster 

presentation. 
 
About your presentation 
10) How many times did you present your study/project within 30 minutes? 
11) Including setup and space preparation for the next presenter, was the 30 minute 

time allocated adequate in giving your presentation? If NOT was the time given 
too short or long for your presentation? 

 1. Short  2.Adequate   3.Long 
12) How many people approximately listened to your presentation? 
13) Was the feedback or comments from the instructors and other students at the 

event helpful? 
 1. was not helpful at all 2.was not helpful 3.neutral 
 4. was helpful   5.was helpful very much 
14) Please explain how it was helpful for those who chose 3, 4, and 5 above. 
15) How was interacting with students in other levels helpful for you to improve 

your overall Japanese knowledge? 
 1. was not helpful at all     2.was not helpful 3.neutral 
 4. was helpful  5.was helpful very much 
16) What was your motivation level for preparing for and presenting your study/ 

project in front of the audience? 
 1.was not motivated at all 2.was not motivated 3.neutral 
 4.motivated   5.very motivated 
 
About other’s presentations 
17) How many presentations approximately did you listened to? Indicate the 

number of presentations you listened to at each class level. 
Level 1  _____ Level 2  _____ Level 3  _____ Level 4  _____ 
Level 5  _____ 

18) What made you want to listen to the presentations?  
19) On average, how frequently did you ask questions to the presenter for each 

presentation?  
 1. None 2. 1~3  3. 4~6  4. 7~10 5. More 
20) Please write other comments. 

 
Thank you for your cooperation. We appreciate your feedback. 
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日本研究におけるサブカルチャー科目の実践 
JAPANESE SUBCULTURE AS A SUBJECT OF JAPANESE STUDIES 

 
藤本かおる 

Kaoru Fujimoto 
 

武蔵野大学 
Musashino University 

 

1.はじめに 

 日本語学習者は、日本のアニメやマンガなどのポップカルチャーが好きであ

る、というイメージを持つ日本人は多いだろう。熊野（2010）の中で、『月間

日本語』が2008年に日本国内の留学生1116人に行った調査よると、「日本に興

味を持ったきっかけの90％がサブカルチャーであり、75.5%が漫画やアニメだ

と指摘している」1という。熊野（2010）では、これ以外にもアニメやマンガと

日本語学習者に関する調査研究を概観しているが、アニメやマンガをきっかけ

に日本を知り日本語を学び始めたという学習者が多く、アニメやマンガは学習

者のモチベーションに有用であるとしている。 

 武蔵野大学では、日本研究科目群を開講しているが、本論では、その中でも

2年前から開講されている日本研究（言語心理）におけるサブカルチャーを活

用した授業について、その概観を述べ、日本語教育への応用について考察す

る。 

 

2．日本研究科目におけるサブカルチャー授業 

2.1.日本研究科目及びサブカルチャー科目 

 日本研究科目は、グローバル化に向け様々な日本事情を学ぶ目的で開講され

ている。現在、開講されている日本研究科目は、文化、政治・社会、ビジネ

ス、歴史、そして筆者が担当している言語心理である。この中で、サブカルチ

ャーを扱うのは、文化および言語心理であり、文化は、美術の専門家の外部講

師が担当している。 

日本のアニメやマンガは、2000年に文部科学省の教育白書により、日本の芸

術分野の１つとして位置づけられた。このようにマンガを芸術とする流れは日

                                                
1 本来、元データである『月間日本語』に当たるべきであるが、廃刊していることもあり、熊野（2010）からの引用
とした。 
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本だけだけでない。バンドシネというマンガ文化が古くからあるフランスで

は、マンガは第９の芸術とされ、ルーブル美術館では大掛かりな企画展が開か

れ、日本のマンガも展示された。日本のアニメやマンガに関してはマイナスイ

メージもあるが、前章でも述べたように、日本語教育への影響も大きいと考え

られる。しかし、アニメやマンガに詳しくない日本語教師も多く、どのように

授業に取り入れたら良いのかわからないという声もよく聞く。これは、大学生

も同様で、日常的にアニメやマンガを見ている学生は多くはない。そこで、サ

ブカルチャーを１つの日本文化とし、クリティカルに日本のサブカルチャーを

概観できるようになるために、科目が開講された。 

 

3.日本研究（文学）でのサブカルチャー 

3.1. 試験的導入 

 2017年度に新科目としてサブカルチャー科目を開講する前に、すでに開講さ

れていた日本研究（文学）の中で試験的にサブカルチャーを取り入れて授業を

することになり、筆者が担当した。携帯小説やライトノベルなど、文学の中に

サブカルチャーと思われる分野がある。授業デザインするにあたり、そのよう

な分野を中心に扱うことも考えられた。先行研究では日本語学習者の多くはア

ニメやマンガやそれに付随するものに興味があるという結果が多いが、田村

(2011)がドイルのトーリア大学で行った調査では、「日本語を学ぶ理由」とし

ては、「日本や日本人あるいはその文化に対する関心から」と「言語に対する

関心から」の回答がそれぞれ70％、両方をともに挙げた回答は約50％であっ

た。そして、「興味の対象」に関しては、「漫画やアニメ等のポップカルチャ

ー」を挙げた回答は26％で、これは「歴史」（32％）や「言語」（25％）とほ

ぼ同程度であったという。また、日本国内の教育機関で留学生と接している

と、特にアジア出身の学生は、アニメやマンガなどを日常的に好んで見ている

学生ばかりという印象はない。そして、授業には普段ほとんど本を読まない日

本人学生の履修も考えられたことから、授業の目的を、広く日本の近現代作品

に触れ、それらの作品を通して日本の文化や日本人の考え方を知る。学生に

は、タスクの中でアニメやマンガなどを紹介してもいいということにした。 

 

 

3.2. 文学の履修者 
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 文学は、1年間4学期開講され、それぞれの履修者は15名前後、そのうち留学

生が3分の2以上を占めており、4学期の履修は留学生だけであった。現在、日

本では大学生の半数が年に１冊も本を読まないという調査もあり問題となって

いるため（全国大学生活協同組合連合会2016）、授業開始時に全員に普段の読

書について聞いてみたところ、日本人学生は、普段ほとんど小説などを読まな

いということだった。 

 

3.3. 授業デザインとクラス活動 

3.3.1.授業デザイン 

 前節のような学生像はあらかじめ想定できていたので、読書をしない大学生

でも身近に感じられるようなテーマを1学期に１つの設定し、テーマに沿っ

て、近代現代の著名な作家の作品を選んだ。授業では最初に、作者の個人的エ

ピソードを紹介した。文豪にはエキセントリックな者も多く、現在そのような

エピソードを集めた書籍も出版されている。このようなエピソードは、日本語

学習の中で日本の名作を読んでいる留学生でも聞いたことのない話が多く、日

本人留学生両方の興味を引くことができた。テーマは、１学期と３学期が「友

情」、２学期が「恋愛と女性」、４学期が「怪奇幻想、恐怖」で、４学期のテ

ーマに関しては、日本のアニメやマンガの中でも、異世界を舞台にしたものや

一部ホラーなどが留学生にも人気があることから、このテーマを選定した。 

  

3.3.2.クラス活動 

日本の学校教育では、作品を読み作者の意図を捉えさせようとすることが多

い。しかし、本来の読書の楽しみに作者の意図を捉えることは必要であろう

か。ましてや、全員が１つの解として作者の意図を理解する必要があるのだろ

うか。そこで、活動は、作品をどう読み込んだかということではなく、それら

を元に様々な事象について改めて考えることを中心にした(表2)。 

 

(表2)活動例 

テーマ 活動例 

イントロダクション ・人はなぜ本を読むのか 

友情 ・王・メロス・セリヌンティウス、一番友情に篤いの

は誰か 
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・親友にはなんでも話すことができるか 

・忘れられない友情ってなんだろう 

恋愛 ・友情と恋愛、どちらが大事？ 

・近代作品と現代作品、女性像の違いは？ 

怪奇 ・『藪の中』の犯人をプロファイル 

・『山月記』の続きを考える 

 

3.4. クラスのルール作り 

 授業では、アニメやマンガなども紹介していいとしたが、個人の好みは千差

万別である。はっきりした嗜好があるほど、こだわりも強くなり、時に軋轢に

なることもあると考えた。そこでクラスを円滑に運営するためにルール作り、

毎回初回で履修者に協力を求めた。 

【クラス活動での注意点】 

z 自分が好きではない作品のことを、否定しない。 

z 自分が好きな作品を誰かに嫌いだと言われても、気にしすぎない。 

z 自分が好きではない作品について感想を述べるときには、直接的で否定的

な言葉をできるだけ使わない。（例：つまらない、意味がない、おもしろ

くない、意味が分からない等々） 

z 「自分の好きな作品は、誰かの嫌いな作品。自分の嫌いな作品は、誰かが

好きな作品」です。自分の好みを変える必要は全くありませんが、相手の

好みも尊重しましょう。 

 

3.5.インターネット上のコンテンツの利用 

現在、多くの人が余暇の時間にインターネット上のコンテンツを楽しんでい

ると思われる。そこで、授業にも積極的にそれらを利用し授業後に履修者が復

習に使えるようにした。インターネット上のコンテンツは玉石混合であり、著

作権に問題のあるものもなくはないが、例えば、「青空文庫」では著作権の切

れた名作が無料でダウンロードできる。また、「秘密結社 鷹の爪」という一

連のキャラシリーズがあるが、「3分でわかる小泉八雲の『怪談』」という動

画をいくつか作成しており、コミカルな導入で興味を引き、『怪談』自体は原

作に忠実で話を理解しやすい。これらは松江市の小泉八雲記念館でも見ること

ができるものなので、教室で利用しても問題ない。 
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4.日本研究（言語心理）開講に向けて 

4.1.サブカルチャーとは何か 

 2016年度の科目は文学だったため、学ぶ範囲を限定することができた。しか

し、2017年度からはサブカルチャー科目となる。そもそも、サブカルチャーと

はどのようなものであろうか。社会的、文化的に大きな転換期であった1960年

前後、新しい国アメリカで新たな価値観が誕生し、「芸術＝権力に奉仕（ほう

し）」というヨーロッパ的な図式が変化し、各国で既成の体制や文化に対する

「異議申立て」が行われた結果、サブカルチャーが発生した（宮沢 2014）。

しかし、その時にサブカルチャーであったものはすでに変化し、ハイカルチャ

ーとなっているものも多い。では、現在のサブカルチャーとはなんなのだろう

か。また、サブカルチャーとサブカルは同じなのかという問いかけもある。 

そこで、言語心理では、サブカルチャーとは何かということを掘り下げるこ

とから始め、現代日本においてのサブカルチャーとは何なのかをアニメやマン

ガだけにこだわらず探索的に考えていくこととした。また、担当教員は日本語

教育が専門なので、アニメやマンガの中での特徴的な日本語の使用や日本語教

育に関係した項目も扱うこととした。例えば、オノマトペや人称代名詞、役割

語・キャラ語などである。 

 

4.2.ディープアクティブラーニングを促すための工夫 

基本的な授業デザインや教室活動は前年度開講した文学を踏襲した。しか

し、文学から言語心理への変更により、履修者数に大きな変化があった。文学

は、平均して15人前後の小規模クラスだったが、言語心理では各学期80人前後

の大人数クラスとなった。15人前後のクラスの場合、活動中の教員のフォロー

はさほど難しくないが、TAや SAのいない80人クラスでは、全員の教室活動を

フォローすることはできない。毎回リフレクションシートを書いてもらってい

るが、グループ活動のまとめのためのものではない。アクティブラーニングの

問題として、ディスカッションをさせるだけでは学びは深まらないという点が

挙げられる。このことから、グループで話し合ったことをもう一度自分で考え

たりまとめたりする必要があると考えた。 

 上記2点から、言語心理ではGoogleのスプレドシートを使い、グループ活動

のまとめや個人課題などを記入してもらうようにした。スプレッドシートはパ
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ソコンだけでなくモバイル端末からもアクセスできるので、スマートホン世代

の大学生には便利だと考えた、また、紙で提出すると各学生の考えは教員しか

読むことができない。しかし、スプレッドシートを使えば、自分が記入する

際、他の学生のコメントを見ることもできる。そして、スプレッドシートはダ

ウンロードもできるため、学生の評価管理にも利用でき効率的である。 

 

4.3.履修者 

 サブカルチャー授業でも、協定留学生が多く、また、グローバル学部以外の

学部所属の学生も、毎学期数名履修した。この科目は2年生以上の学生が履修

できるが、2年生から4年生までの全ての学年の学生が履修しており、面白いこ

とに、4年生の履修理由の多くが、「就活をしていても間に合う時間帯だか

ら」ということだった（授業は5.6限、16:20-19:30まで）。 

 

4.4.テーマ及び活動内容とゲストスピーカー 

 文学と同様に、学期ごとにテーマを決めたが、サブカルチャーの授業になっ

たことにより、テーマの選択が広くなった。そこで、「食」なども取り入れる

ことにした。日本食はユネスコの無形世界文化遺産に指定された。寿司や天ぷ

ら、すき焼きなど昔から外国人旅行者に知られているものばかりではなく、日

本式のラーメンは世界的に人気がある。また、日本の弁当文化がフランスに伝

わり、「bento」としてフランス語の辞書に載ったのも記憶に新しい。弁当な

どの日本人が日常に食べているものが海外で知られるきっかけの１つにアニメ

とマンガがあるだろう。また、いわゆるB級グルメは、正統的な日本食のサブ

カルチャーと言えなくもない。その他のテーマとしては、文化や言語の恣意性

について、オノマトペ、聖地巡礼などの観光などを取り上げた。 

 また、テーマに関連したゲストスピーカーに学期中1回、講義及びデモンス

トレーションアドをしてもらった。食がテーマの時に雑煮研究家、オノマトペ

の時には前衛書道家に来てもらった。また、４学期の終わりにはプロ漫画家を

ゲストに呼んだ。 

雑煮といえば元旦に食べる伝統的な食べ物であるが、地域により味付けや具

材が様々で、日本人同士でも認識に差があり、また、意外なことにアニメやマ
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ンガにあまり登場しない。そのため、日本語学習者は

知識として知っているが、旅行者などには知られてお

らず、知っていたとしても簡単に食べることができな

い。ゲストは雑煮をレトルトパックにして販売する会

社を起業している。そこで、「サブカル的な視点を入

れて雑煮を海外に売り込むには？」という課題で、学

生は現在人気のある食べ物について考えながら、グル

ープで企画を考えポスターにまとめた（図1）。その前段階では、みんなで実

際に代表的な雑煮数種類を作って食べるという活動を行なった。 

 書道では、マンガのオノマトペから出発し、文字の持つ言霊やデザインにつ

いて、ゲストに話をしてもらい、実際に

数名の学生が大筆で作品を書いてみた。

図2は、それに先立ち全員が文字からイメ

ージを膨らませてその文字を書いてみる

という課題で、ゲストが全員の中から選

んだものである。最終的には、ゲストが

書いた大作に全員で寄せ書きをして作品

を作るという試みを通して、文字と視覚的イメージについて考察した。 

 プロ漫画家は、漫画家になるまでの挫折や苦労話はもちろんのこと、「誰も

見たことのないエイリアンを考えて欲しい」という有名監督からのオファーに

どう答えるかというシチュエーションで活動を行なった。ちなみに「2001年宇

宙の旅」製作時に、スタンリー・キューブリック監督が実際に世界のクリエー

ターに依頼したそうで、日本の手塚治虫氏などにも依頼が来たという。学生

は、そのような製作秘話などを聞きながら、アイディア出しだけでなく、いい

アイディアを生み出すためには日々どうしたらいいかなどについても学んだ。 

 ゲストには、通常授業でどのようなことをしているか話し、事前に打ち合わ

せを重ねた。そのため、授業の流れの中にスムーズにゲスト回を導入でき、テ

ーマに関しての考察に深みをつけることができたと思われる。 

 

5.学生の様子 

 文学から現在まで、履修者には協定留学生が多く、日本語のレベルも中級前

半から上級までと差がある。そのため、教員による講義内容の理解が難しい留

図 2)デザインした文

図 1)雑煮プロジェクト 
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学生もいるが、2コマ続きの授業の後半で教員が講義を行い、次の週の1コマ目

に活動をするサイクルにし資料を配布したことや、活動テーマは理解しやすい

ものであることもあり、日本語レベルの高くない留学生も自分の持てる日本語

力で積極的に活動に参加できている。日本語学習者に好かれる作品というのが

あるようで、同じグループの留学生二人が同じ作品を紹介するようなこともあ

り、その際には、一人が説明できないことをもう一人が補足するなど、協力し

ている姿も見られる。 

日本語コミュニケーション学科の学生以外の日本人学生は、普段留学生とほ

とんど交流がない。この授業の中で、日本人である自分が知らない作品につい

て留学生がよく知っていることに驚き、考え方の共通点や相違を知ることがで

きたことは有意義だったという声がよく聞かれる。留学生日本人とも、単に自

分だけで考えるのではなく、様々な人と話をする中で、講義を聞いただけでは

漠然としかイメージできなかったことがはっきりしてくるようだ。 

  

6.2年目の授業開講に向けて 

 2018年度は言語心理としては2年目であるが、サブカルチャー科目2科目は履

修希望者が多いことから、同内容のクラスを週に2クラス開講することになっ

た。言語心理では、通常クラスと協定生クラスを設定し、協定生クラスでは、

日本人学生及び学部留学生にやさしい日本語を意識して話し、個人課題の最終

提出物もやさしい日本語で日本を紹介する課題などを取り入れることにした。 

日本人学生だけでなく、留学生も同国人同士で集まりがちである。留学生同

士が母国語を使い助け合うことは、理解を深める上で悪いことではないと思っ

ているが、日本にいるという状況を生かして学んで欲しいと考えた。そこで、

任意ではあるが、席を日本人学生及び学部留学生二人＋協定生一人で座るよう

に指示し、協定生には協定生同士で固まらないことと、日本人学生と学部留学

生には協定生をサポートする意識を持つことを促した。 

通常クラスと協定生クラスを見てみると、協定生クラスの方が協調的な雰囲

気が生まれているように見える。通常クラスは日本人学生及び学部留学生の構

成だが、この構成だと日本人留学生双方に身内ノリが生まれ、教員がいくら日

本人と留学生混ざって座るように言っても、なかなかその通りにはグループを

作らない。その結果、また身内ノリになるという悪循環が生まれる。この点

は、来年度どちらのクラスにも協定生が入れるようにクラス編成するなどの工
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夫が必要であると考えている。 

 

6.日本語授業での応用と教師の役割 

6.1.日本語授業での応用 

最後に、日本語学習クラスでの応用と教師の役割について考える。大きな問

題として、サブカルチャーを教えるのか、サブカルチャーで教えるのかという

ことがあるだろう。現在の言語心理は、サブカルチャーとは何かを考えつつ、

日本語や日本語教育、言語について学んでいくことを目標としている。日本の

サブカルチャーについて教えるのであれば、語学上達目的ではなくなるので、

日本語ではなく母国語での授業の方が良いのかもしれない。 

 サブカルチャーを通して何かを教えるのは、日本語学習のモチベーションに

も働きかけると思われる。そして、学習目標や到達目標を決めれば、初級から

取り入れることも可能だ。例えば、初級のテキストでは一人称はほぼ「わた

し」で統一されているが、アニメやマンガでは様々な一人称が出てくる。それ

を利用して、早い段階で日本語の一人称のバリエーションを知り、使い分けを

意識させることができる。そのほか、形容詞を使った人物の描写などにも、ア

ニメやマンガの登場人物が使える。 

 

6.2.学習者のリソースと教師の役割 

 教師がアニメやマンガなどに詳しくないので教室活動に取り入れられないと

いう声を聞くが、日本語授業の場合、教師がこの分野に明るくなくてもいいと考

える。学生の好みは多様で人気作品も次々と出てくる。その全てをアニメやマン

ガの専門家でない日本語教師が把握するのは難しい。したがって、文学の授業の

ように、学習者に学習素材として、アニメやマンガの情報を授業に持ってきても

らうのが良いのではないだろうか。 

例えば、前述した一人称について学ぶ場合、学習者が持ってくるリソースにつ

いて、教師はどんな時に使うのか、どんな時には使ってはいけないのかを判断す

ることができる。学習者の場合、この判断が難しいことがあるので、教師の解説

は有益な情報になる。 

文学の４学期は留学生だけの授業になったが、履修者は日本人がいないことは

多少残念に感じていたものの、新しいことを学びながらも、自分の好きなものを

日本語で紹介したり話したりすることは有意義で楽しかったとリフレクション
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カードに書いていた。また、言語心理でも、時には留学生同士のグループで話し

たいという声もあり、クラスが多文化環境でなくても良いことが伺える。 

教師が学習者の持っているサブカルチャーに関するリソースをうまくファシ

リテートし、学びに結びつけることができれば、色々な学習目的にも利用でき

る。アニメやマンガに詳しくない教師が、詳しい学生から日本語で学ぶ（話を聞

く）という授業があっても面白い。また、オンライン会議システムなどを使えば、

海外にあっても様々なゲストと交流することも可能である。サブカルチャーに

は、学習のための素材としての面白さがある。単なる目新しさを求めるだけでな

く、興味や知識がない学習者でも参加し楽しむことができる授業をどのように

デザインするのかを考えることが、サブカルチャーを取り入れた授業では重要

である。 
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DEVELOMENT OF A VISUAL NOVEL TO FOSTER STUDENTS’ CULTURAL 
SENSITIVITY 

 
 
 

Makoto Negishi 
 

 
Northern Arizona University 

 
 

1. Introduction to the Project  
It is not easy for language learners to receive enough training to become 

proficient both linguistically and culturally in a foreign language in a location where the 
target language is not spoken. The number of students taking Japanese at Northern 
Arizona University (NAU) ranks fourth among the eight foreign languages offered in 
Department of Global Languages and Cultures (Spanish, French, German, Japanese, 
Italian, Chinese, Arabic, and Navajo) and the number has been strong and still growing. 
In addition, the number of Japanese-track students in Interdisciplinary Global Program 
(IGP), NAU’s dual-degree program that includes one full academic year abroad, has been 
significantly increasing (as of the Spring of 2018, 44 enrolled for Japanese: 119 for 
Spanish, 36 for German, 33 for French). Despite the popularity of the language among 
NAU students, the current students at NAU do not have many opportunities to use 
Japanese in Flagstaff, Arizona, which has a very small number of Japanese population. 
Thus, they feel inadequate when studying or working abroad in Japan even after two-
three years of Japanese studies. In response to this deficiency, this project to develop a 
game (“Visual Novel”) where players can simulate what it’s like to be in Japan and learn 
more about the lifestyle and culture was launched. 
 
2. Visual Novel  

Visual novel is defined as “an interactive game featuring static graphics, using 
anime-style art or live-action stills, namely mixed-media novels.” There are four reasons 
why the medium seems suitable for learners of the Japanese language and culture. First, a 
majority of students of Japanese are drawn to learn the language due to an interest in 
Japanese popular culture. A large portion of this popular culture is video games and 
anime, Japanese cartoon. By utilizing a visual novel, students’ interest in gaming and 
anime can be connected with their study of language and culture. Second, there are 
Japanese language learners using visual novels in their Japanese studies. Those learners 
feel visual novels create engagement in using Japanese (e.g., reading in Japanese, 
choosing expressions in Japanese to proceed with a story). Third, there are free tools 
available to create your own visual novel. The tool used for this project (discussed in 
detail in the next section) is free of charge (as of April, 2018) and comes with its free 
tutorials. Lastly, visual novels fill the gap in online language learning resources available 
today. Although there are many online resources (e.g., phone apps, websites) to learn the 
Japanese language, there are not many hands-on resources to learn the lifestyle and 
culture of Japan. Given the fact that visual novels can provide graphics and stories, the 
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medium can create a simulated world that enables learners of Japanese to observe life in 
Japan. For these reasons, visual novels have a high potential to help Japanese language 
learners have a glimpse of what it's like to be in Japan as a foreigner while they are still in 
America or non-Japanese speaking countries.  
 
3. Developing a Visual Novel 

The game was created as an extracurricular project with the international students 
from the American partnership universities of Kanazawa Institute of Technology (KIT) 
during the summer of 2017. The reasons behind working with the international students 
were that 1) the program was seeking a new class project that benefits students in the 
STEM fields, 2) international students’ perspectives seemed quite necessary to generate 
game contents for a culture learning game for non-Japanese audience, and 3) creating a 
game generates a high level of motivation and engagement, which helps the game 
developers understand the game contents (Japanese culture) deeper (Fukushima, 2006).  

Participating in this project was completely voluntary. Three international 
students out of twelves students who were studying at KIT’s summer program expressed 
their interest in creating visual novel (one Computer Science major student, two Game 
Design major students).  

The time line of the project is shown below (the summer program itself is for five 
weeks excluding the program orientation): 
 
Week 1 The instructor recruiting students for the project 
Week 2 First meeting 
Week 3 Meeting x 2  
Week 4 Meeting x 2 
Week 5 Meeting x 2 
*Each meeting lasted approximately for two hours. 
 

During the first meeting on Week 2, the following points were discussed to be 
taken into consideration in making the game: 
 

- Creating a culture-focused game rather than a language learning game. 
- Creating game scenarios based on the game developers’ experience in Japan 

because the target audience is 1) those who are currently studying Japanese in a 
location where the language is not spoken and 2) those who have never studied 
Japanese or gone to Japan. 

- Providing English subtitles for wider range of audience. 
- Creating three scenarios because there are three game developers in the group. 
- Assigning roles to each person in the group (one photographer, one script writer, 

and one game programmer). 
 

The tool used for this project is “Tyrano Builder,” free downloadable tool 
available both in Japanese and English. The Japanese version is free of charge, while the 
English version costs $14.99 (as of April, 2018). The main feature of tool is that no 
programming or coding skills are required in order to create a visual novel. In addition, 
you can use any languages for the texts in the game. The tutorials of the tool are available 
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both in Japanese and English for free. For this project, the game developers (the students 
mentioned above) decided to use the Japanese version of the tool along with its tutorials 
in English because one of the two Game Design major students wanted to challenge 
themselves and gain game-making experience in Japanese. The instructor (the author of 
this article) served as a consultant to help the game developers understand the situations 
that they encountered in Japan and determine what actions could have been taken to 
indicate they are aware of Japanese cultural etiquette. 

The topics to be covered were decided entirely based on the game developers’ 
experience in Japan during the summer. The below is the list of the topics incorporated 
into the game: 

 
- Annual rainy season (Tsuyu) 
- Casual speech 
- Compliments  
- Etiquette at a restaurant  
- Garbage system 
- Housing 
- Interactions at a convenience store 
- Laundry 
- Point card system at stores  
- Popular chat phone application  
- Transportation (train, bus, taxi) 

 
 The game was successfully created by the end of Week 5. However, some 
adjustments needed to be made and did not exactly follow what were initially discussed 
during the first meeting. For example, due to the time constraints, the game ended up 
including two scenarios rather than three scenarios. Another unexpected adjustment that 
needed to be made was the roles assigned to each member of the group. Two members 
ended up doing both script writer and photographer while one member did the majority of 
the programming.  
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 At the end of Week 5, the rest of the KIT’s summer Japanese program 
participants played the final product. Their reactions were highly positive and they 
mentioned that they related to the scenarios since they experienced similar situations in 
Japan during the summer and commented that “The game covers things that I wish I 
could have known prior to coming to Japan.” In addition, the game developers 
commented that they were able to deepen their understandings of Japanese culture as they 
constantly reflected on their daily life in Japan. 
 
4. NAU students’ perception of the Visual Novel 

With the students’ permission, the game was brought back to NAU. The game 
was played by NAU students to see the effectiveness of the game during the Spring of 
2018. The total of eighteen students signed up to play the game. The below is the 
information of the participants: 
 
Total number of participants: 18 
(JPN 102 students: 8, JPN 202 students: 8, Not indicated: 2) 
 
Whether they have been to Japan: Yes: 4 (one 102 student, three 202 students), No: 14 
 
Methods: 
The students were asked to play both scenarios (a scenario focusing on how to interact 
with Japanese native speakers properly and a scenario focusing on life styles in Japan) 
and answer questions on a survey. The survey was done anonymously. Seven questions 
were prepared for the survey:  
 
Q. 1 What cultural aspects/life styles/daily customs of Japan did you learn from playing 
this game? Write anything you learned from the game. 
 
Q. 2 Do you feel more culturally aware of living in Japan?  
 
Q. 3 Do you remember any words/expressions you heard for the first time in the game? 
Do you think those words/expressions useful to remember if you are going to live in 
Japan in the future? 
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Q. 4 What is your overall impression of the game? Was it useful to learn Japanese 
culture? Choose one. 
 
Not useful at all         Not useful              OK             Useful                   Very Useful 
 
Q. 5 Would you recommend someone who is going to travel to/study abroad in Japan to 
play this game prior to their visit to Japan? Choose one. 
 
Definitely not       No      Maybe         I’d recommend     I’d highly recommend 
 
Q. 6 Would you be interested in creating a game like this? (a game that you can 
incorporate your experience into) 
 
Q. 7 For future improvement, do you have any comments/suggestions?  
 
 
5. Results  

Overall, the responses to the questions were highly positive. In this section, some 
of the students’ responses for each question were listed. 
 
Q. 1 What cultural aspects/life styles/daily customs of Japan did you learn from playing 
this game? Write anything you learned from the game. 
 
trash system, throwing away trash properly, trains, compliment, point cards, push button 
to call waitress, laundry, Tatami with no bed, restaurants usually opening at 11, dryers 
aren’t a thing, JR Pass, Keigo at convenience store, LINE, hugs aren’t common, no dryers 
for clothes, very organized trash bins and rules, trains are convenient and fairly cheap, 
Tsuyu season, garbage system, hang futon outside when it’s sunny, heating up your food 
at convenience store, taxies are expensive, check the weather forecast before doing 
laundry, Gomen used with friends 
 
Q. 2 Do you feel more culturally aware of living in Japan?  
 
“Being able to ask for where something is located is important.” 
“I think so. This seems more realistic than what you see in movies/anime/other visual 
novels.” 
“Japanese people are more reserved until they become comfortable with you.” 
 
Q. 3 Do you remember any words/expressions you heard for the first time in the game? 
Do you think those words/expressions useful to remember if you are going to live in 
Japan in the future? 
 
“	 . I heard this all the time. I didn’t know what it meant when I was in 
Japan. It is very useful.”  
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“  for the president of a school.”     
 
“ ”     
 
“ ” 
 
“ ” 
 
Q. 4 What is your overall impression of the game? Was it useful to learn Japanese 
culture? Choose one. 
Not useful at all         Not useful              OK             Useful                   Very Useful 
 
Not useful at all-  0    
Not useful-  1            
OK-  0              
Useful-  10   
Very Useful-  7 
 
Q. 5 Would you recommend someone who is going to travel to/study abroad in Japan to 
play this game prior to their visit to Japan? Choose one. 
 
Definitely not       No      Maybe         I’d recommend     I’d highly recommend 
 
Definitely not-  0        
No-  1       
Maybe-  3         
I’d recommend-  4      
I’d highly recommend-  10 
  
Q. 6 Would you be interested in creating a game like this? (a game that you can 
incorporate your experience into) 
 
Yes-  15 
No- 1 
Maybe/probably-  2 
 
Q. 7 For future improvement, do you have any comments/suggestions?  
 
*Received various comments. They will be discussed in the next section.  
 
6. Discussion 
 Some of the students’ responses demonstrate the effectiveness of the game. First, 
responses to Q.1 match with the topics that the game developers wanted the players to 
learn. This shows that the topics incorporated into the game were appropriate and 
beneficial for the players. Next, responses to Q.2 indicate that the game was able to 
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display situations that seemed more real than other media, such as movies or anime. One 
of the comments was interesting in that the student learned that giving compliments is not 
common in Japan even though the game did not mention that part of the culture 
explicitly. Regarding responses to Q.3, the game made it possible for the players to learn 
phrases within contexts, which is not always possible if they keep learning Japanese back 
in their home country. In addition, one student’s response to Q.3 shows that exposure to 
the target language does not always lead to acquisition of some phrases. For example, the 
student mentioned that he heard “	 ” (“Do you want your food to be 
heated up?”) all the time at a convenience store when he stayed in Japan for one summer 
in the past but he never knew what it meant until he played this game. This informs 
language teachers that explicit instruction is still needed to help learners understand 
certain expressions even when they are exposed to a daily expression constantly. For Q.4 
and Q.5, the number of either “useful”/“very useful” and “I’d recommend”/“I’d highly 
recommend” outnumbered other responses. Furthermore, the students’ reactions to the 
game format (“Visual Novel”) were very positive as well. Their comments to Q.6 suggest 
that this type of game-making project could be incorporated into a project-based class. 
The only concern would be the difficulty of using the tool itself. Although “Tyrano 
Builder” is considered easy to use, it still requires some knowledge on programming or 
coding if the users would like to create a game with gimmicks. However, with the 
advancement of free game-making tools today, it is highly possible that other tools in 
near future could allow language learners to create a game where they can use their real-
life experience (e.g., multiple-choice game with graphics, online board game). 
 Q7. attracted various insights. Their comments could be categorized in two types: 
feasible or not feasible in revising the game.  
 
Feasible: 
“Would enjoy a scenario where you can do an internship (a lot of Keigo)” 
“Kentarou should be a person.”  
“Really enjoyed the game and found it super informative. Expanding the game to cover 
more aspects of culture would be fun.” 
“I think the game is really fun as it is but it would be much more fun if it was longer.” 
“More character options if possible.” 
“The game felt a little short but I am a fast reader. It would also be fun if there were more 
situations and choices to make.” 
“Spelling errors and grammar errors in the English translation.” 
“Translations should be more accurate.” 
“There was a glitch and the game stopped all of sudden.” 
“Incorporate videos to show scenes.” 
 

The majority of the “feasible” comments stem from the lack of time to create the 
game itself during the summer program. For instance, some of the comments mention 
that they would like more characters to choose from and response choices in a 
conversation. This concern could be solved if some time given for revising the game. One 
comment regarding a Japanese name informed the game developers that learners of 
Japanese might not be familiar with Japanese names and thus Japanese names used in the 
game might have confused some players (there were Koutaro and Kentarou in the game). 
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The solution could be inserting an image of the person or providing the name in 
parentheses to indicate that it is a person. This is also fixable if enough time given for the 
revision. 
 
Not feasible: 
“Making the game in VR.” 
“The game could incorporate how college is or how the dorms are.” 
“Tailoring the contents/difficulties (linguistically) to different levels of students.” 
“Drive, traffic lights, rules, avatar.” 
“Option to buy your own car and drive.” 
 

Each “not feasible” comment will be discussed. First, “Making the game in VR.” 
is not simply possible due to various factors at this moment (e.g., no free user-friendly 
VR-making tool available yet). Second, some cultural topics are too broad to cover. For 
example, not every college in Japan has dorms for students on campus. Third, it is not 
realistic to change the game contents or difficulty of the game based on students’ 
language ability because the scope of the game is to simulate life in Japan, where not 
everyone adjusts their speech for non-Japanese. Lastly, the game might need to 
emphasize that main means of transportation in cities of Japan are public transportations. 
The players of the game need to be advised in detail that buying a car is not simply an 
easy option especially for international students in Japan.  
 All in all, using a game to learn life styles and culture was favored by the 
participants. Given the fact that they asked for more different scenarios, the game should 
be revised and include more scenarios. “Feasible” comments are relatively easy to be 
incorporated into the revision of the game. “Not feasible” comments will require 
discussions among the game developers before making changes since they have a 
realistic view of living in Japan as international students.  
 
7. Conclusion 

Given the fact that a language and its culture are strongly connected, it is 
unrealistic to aim at becoming proficient in a foreign language if one of these lacks. In 
order to facilitate students’ learning of the Japanese language and culture, it is imperative, 
using any technologies available today, for Japanese language teachers in non-Japanese 
speaking counties to increase opportunities for the students to simulate life in Japan prior 
to their departure to Japan. The visual novel created for this project was useful and 
effective even though the number of the participants who played the game was limited. 
Therefore, it will be worth revisiting and improving the game in order for more audience 
to benefit from the game. 

The drawback of this project was that even though the free tools are considered 
“easy to use”, understanding the mechanism of visual novel requires some knowledge on 
programming or coding. For this reason, it could be still too early to incorporate visual 
novel idea into a project-based class. In addition, for the same reason, it might be ideal 
for Japanese language teachers to work with both Japanese language learners in Japan 
(scenario writers) and, more importantly, a professional programmer or coder in order to 
create a visual novel that solves concerns expressed in the responses of Q.7.  
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This project sheds light on a possibility to use visual novel to supplement 
language instruction in non-Japanese speaking countries. The medium (“Visual Novel”) 
was favored by the students as they learned important cultural aspects of Japan in a 
realistic way. With improvements based on the comments, the game will be a valuable 
resource that allows learners of Japanese to have a glimpse of life in Japan. 
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Appendix 1: Questionnaire of Level 1 Scavenger Hunt 
 

Students’ responses are in blue. 
For Q1.1 – Q1.5 

 
Origami Greenhouse Task 
Tongue Twisters Telephone Task 
Bilingual Secretary Request Student Center Search 
Kamikiri (paper cutting) Crossword puzzle 
Task Card Search in Coffrin Picture-of-Japanese Task 
Campus Quiz (Bus times, etc.) Full Name Task 
Restaurant Simulation iPhone ARIS Task 
Web Weather Lookup Task Other 

 
Q1.1 Out of the tasks in the box, which task(s) did you find the most enjoyable? 
Why? 
 

1.1.1 Bilingual Secretary Request. because it was fun to watch X  <a 
name of student> struggled. 

1.1.2 I enjoyed the restaurant simulation and the full name task. The 
restaurant simulation was simply too adorable – the faux money and  

1.1.3 iPhone ARIS Task. It took us around campus, and we got to see new 
places like the greenhouse and the level 5 students’ classroom! 

1.1.4 Full name task. This was a fun task because it was …trying to 
remember everyone’s name. 

1.1.5 Full name task because it’s fun getting to know my classmates better. 
 
Q1.2 Which task(s) did you find the least enjoyable? Why? 
 

1.2.1 Restaurant simulation. We needed more  
1.2.2 Perhaps the opening and closing research game. The game would 

have been a bit more fun helpful at the beginning of the program. 
1.2.3 Student Center search you had to go in and out of the convenience 

store that are the   were a little heavy. 
1.2.4 Picture of Japanese task. Because all we had to do was go to the sign 

and take a picture.  
1.2.5 Task card search in Coffrin 

 
Q1.3 Which task(s) did you find the easiest? Why? 
 

1.3.1  
1.3.2 The greenhouse task. It was just a photo. 
1.3.3 Tongue Twister, because it had a lot of fun in it. 
1.3.4 Tongue Twister. This was fun, quick… a bit of practice I could easily 

say the tongue twister. 
1.3.5 Telephone task, not much to the task 
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Q1.4 Which task(s) did you find the most difficult? Why? 
 

1.4.1 Full name task. 
1.4.2 Perhaps the restaurant simulation? I enjoyed that the dialogue was a 

little freer form compared to our classroom exercises. 
1.4.3 Figuring out who wears glasses and who doesn’t was perhaps the 

most challenging Funny! 
1.4.4 Crossword.  The crossword puzzle itself was fun, but the last part 

where we need to unscramble the word was hard. 
1.4.5 Crossword, a lot of information 

 
Q1.5 Which task(s) did you find the most helpful in reviewing what you have 
learned? Why? 
 

1.5.1 Restaurant simulation. 
1.5.2 Crossword because we had to write in katakana and full name task 

because we only referred to each other by last name. 
1.5.3 Restaurant simulation because we had to use various sentence forms. 
1.5.4 Restaurant situation. A good review practice process on ordering food 

discussing between each other what we are going to eat. 
1.5.5 Crossword, a lot of information from the whole time here 

 
Q2. What did you think of this scavenger hunt activity? Rate from 1 (not good at 
all) to 5 (excellent) and explain your rating. 

2.1 5  It was fun. 
2.2 5 Excellent. However, I and the majority of my classmates were 

pretty exhausted. I would have also appreciated time given at the ice 
cream place for ice cream eating. 

2.3 5 
2.4 4 It was a bit tedious and long, but extremely fun. 
2.5 4 I really enjoyed the activity for the most part, but I think it was a 

little long. Good mix of activities. 
 
Q3 What did you think using iPhone ARIS application? Rate from 1 (not good at 
all) to 5 (excellent) and explain your rating. 

3.1 3 Did not work consistently. 
3.2 4 a bit buggy, but good overall! 
3.3 5 Very interactive! 
3.4 3 It was a fun app, but still has a few bugs. When we sometimes 

answered a question and it was correct answer, the app said it was 
wrong and it took three times to finally say it was correct. 

3.5 4 Some technical difficulties but easily fixed. 
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Q4. Are there ways in which you think it could be improved? 
4.1 No 
4.2 Fix those bugs! Perhaps more features? 
4.3 Maybe we could have ice cream at the end. We couldn’t because 

most people hadn’t brought their wallets. It would have been a sweet 
ending experience and lovely way to end. 

4.4 Fix the ARIS app and more fun activities. 
 
Q5. Any additional comments?  

5.1 No 
5.2 Thank you for this creative last class. It was thoroughly enjoyable. 

Thank you for everything! 
5.3 Thank you so much, teachers. You have worked hard! 
5.4 This was a fun way to spend the last day of class. 
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Appendix 2: Level 3 Places of Interest on campus and in town 
 

Students’ responses are in red. 
 
Q1: Compared with normal writing homework assignments, this ARIS activity 
was more interesting. 
 

Strongly disagree Strongly agree 
1 2 3 4 5 
1 0 8 3 3 (Average: 3.47 N=15)  

 
Q2: Compared with normal classroom activities, you had higher motivation for 
this ARIS activity. 
 

Strongly disagree Strongly agree 
1 2 3 4 5 
1 2 10 2 0 (Average: 2.87 N=15) 

 
• It was more work and a lot less convenient than doing regular homework. 
• There was less pressure and it felt like something that had a purpose. 
• The timing was hard because everyone was more focused on the 

upcoming final exam, but I do think it was an interesting assignment. 
• I didn't think too much about it because of the upcoming presentation and 

exam 
• I was really busy with studying for finals when I had this assignment, so I 

didn't exactly want to do it. 
• It is a new activity, but not that interesting. 
• It was interesting but pair work is difficult to arrange 
• I would not say that my motivation had increased. Rather, it was the last 

assignment, so knowing that there were no other assignments afterwards 
made the assignment enjoyable. 

• It was interesting but I enjoy working with teachers and students in a 
classroom setting. 

• I actually really like workbook assignments so the usual homework is 
pretty fun for me as well. 

• It just looks like a commercial for me 
• It was fun, but not drastically more so than normal homework. 
• Group work is the absolute worst, does not matter the task at hand. 
• same as a normal assignment 

 
Q3: This ARIS activity helped you review grammatical expressions you had 
learned.  
 

Strongly disagree Strongly agree 
1 2 3 4 5 
0 0 4 4 7  (Average: 4.2 N=15) 
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• It made me use a lot of grammar, and I did my best to work in as much as 

I could. 
• The assignment made an effort to help use grammar structures in writing. 
• We needed to use a significant amount of grammar in a small assignment 

but because it was an assignment with a partner we were able to review 
together with a purpose. 

• Yes, the requirements for ARIS allowed the group members to use 
grammar we had learned 

• I wasn't really thinking about that 
• Certainly reviewed them. 
• It was a fun challenge to try to use a lot more expressions than normally. 

Working with a partner made it better. 
• Yes, however only to a certain extent because we tend to choose our most 

comfortable grammatical expressions. 
• The teachers corrected our scripts 
• We tried using as many grammar points as we could in this activity and 

having a partner to discuss how to use them is great review . 
• Actually it is not the ARIS but the paper sheet which is used to write helps 
• It was the same as other homework. 
• It felt awkward forcing to use specific grammar to describe a place. 

Maybe it did make a difference in explaining, but overall the grammar 
seemed unnecessary in this assignment.  

• yes 
 
Q4: If there was a map made by previous students, you would have wanted to use 
ARIS to explore Middlebury. 
 

Strongly disagree Strongly agree 
1 2 3 4 5 
1 2 2 2 8 (Average: 3.93 N=15) 

 
• I don't really care about exploring the campus in the first place.  
• Most definitely. I didn't know about some of the places myself and I've 

been at Middlebury for 8 weeks. 
• It'd be interesting to see how/if the interesting places changed from year to 

year. 
• Yes, I would have wanted to see what others had recommended 
• seems fun 
• If I didn't know about the campus, it would be helpful. 
• I am lazy. 
• Exploring by oneself is nice, but extra information is really nice too. 
• I personally would listen to ARIS, but I cannot say that this would be the 

source for interested in going to these places. 
• I would like to explore the recommendations made by former students 
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• I didn't know about the Japanese students only section at the library or 
Stone Leaf Cafe until today, and I would've liked to go. 

• I hate commercials and always regard commercials as junk 
• I used it as much as possible before coming and wish that there had been 

more content. 
• (Personal quirk) Work not have bothered listening to the audio.  
• yes! it would have been very useful in the first couple weeks 

 
Q5: How would you rate the level of difficulty for this ARIS activity? 
 

Strongly disagree Strongly agree 
1 2 3 4 5 
3 3 9 0 0  (Average: 2.4 N=15) 

 
• There was nothing complicated about this project.  
• Not overly difficult, not very time consuming. 
• I find writing to be one of the more difficult skills required. 
• Normal difficulty 
• no comment 
• Working with a partner was a little difficult, especially since our schedules 

were so messed up because of finals. 
• It was very reasonable. 
• There were multiple parts, and organizing partners was a bit difficult 

sometimes. 
• It is your own personal opinion, so it is not difficult to come up with 

things to say. 
• It was very easy to complete compared to other class activities and 

homework assignments 
• It was quick but having to coordinate times to meet with a partner was a 

little frustrating at times. 
• All grammars and group works are still within in-class learnings, so the 

difficulty is fair 
• Normal homework level. 
• It was a simple assignment, just not fun or motivating.  
• again, same as a normal assignment 

 
Q6: Any advantages for the group-writing activity? (Ex: Generate more ideas?) 

• It made me use a lot of grammar, which was good practice.  
• Group writing was no doubt more fun than individual work. Also, helped 

when trying to use new grammar structures because we were able to 
correct each other. 

• Small groups are nice because it lets you bounce ideas off each other 
without the stress of larger groups. You can review grammar together but 
there's less pressure than working with a sensei. 
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• Yes, we could brainstorm for with other people. It made the activity more 
fun. 

• With two people, if one doesn't know a grammar rule, the other one could 
know it.  Therefore, the group helps each other in reviewing grammar if 
something was forgotten. 

• Doing the assignment pairs is better because the work gets done faster, 
and you're forced to communicate with people in Japanese outside of class 
and regular dining functions. 

• Generate more ideas. 
• Working with a partner made the work go by quickly which was nice, we 

could bounce ideas off of one another, instead of being stuck in our own 
individual minds.  

• Yes, many advantages considering that it was more of a review. While 
working on the assignment, my partner was also able to correct me. 

• You can learn from other students and everyone's strengths are put forth. 
• Again, discussing grammar points with a partner was helpful in the sense 

that we are both learning but can help each other out. Also, it is always fun 
to try to use as many grammar points as possible, but even funnier when 
working with a partner to do the same. 

• Group-writing helps to correct lots of mistakes when someone barely 
notices during a solo work. 

• We had other group activities that were largely the same. 
• I don't think, especially given that this assignment required for both 

members to be 1. on the same page, 2. generally agree about what was 
going to be one, and 3. care. Ultimately, one ends up doing most of the 
work, and if the other member does actually need help writing, this would 
not help them.  

• Not really 
 
Q7: Any difficulty with the group-writing activity? (Ex: Take more time?) 

• I didn't really know any good places on campus, which made picking a 
place difficult. Also, coordinating schedules with other students during 
such a busy time (the end of the program) was kind of inconvenient.  

• No 
• Working with larger groups results in people having less of an input but 

the size groups that we had were really nice. 
• Yes, finding the time to meet was difficult, especially considering that the 

last week was so busy.  
• Disagreements between ideas lead to one person to scrap almost to all of 

the other person's sentences. 
• The placement of the assignment (during final prep) was really stressful. 

Writing the assignment was also difficult because everyone has different 
ideas of what's most important.  

• Took more time 
• No difficulty. 
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• None 
• People's ideas often clash with one another and the group cannot move 

forward. 
• It didn't take a lot of time, but finding a quiet space where the both of us 

can record gives no flexibility. For example, I wanted to stay at CFA for 
longer but it was a bit far for my partner to walk to so we decided to meet 
halfway at the library instead, and that did take up more time. Also, 
thinking about having to communicate with another person just adds stress 
to an already stressful week. 

• Conflict of schedule is always a thing for group works and it requires 
advanced arrangement 

• The same as other homework. 
• It is group work so by that alone, it is flawed and unhelpful.  
• I think they create tension between people because everyone has different 

ideas about how they want to phrase things etc., which is very unpleasant 
to me 

 
Q8: What do you think about ARIS? 

• I don't really see the point of it, and I wouldn't choose to use it myself.  
• Interesting little project. It will be good for next year's students. 
• I think it's a really interesting idea and I would use it if it were at my home 

university. 
• I think it's an interesting concept and good for those new to Middlebury 
• It was fun. 
• Nice :) 
• Could be useful 
• I haven't gotten a chance to use the app at all but from what I can see it's 

well put together. 
• I think it is a great last assignment to intake the things we have learned 

over the course of the program. Although, we did not use every newly 
acquired grammatical phrases, it was still a wonderful review of content. 

• If google maps had a similar function, I would use it. I wouldn't want to 
download another app onto my phone.  

• It's a pretty cool concept but since there was pretty much nothing on there 
that wasn't on the Midd website or Google Maps before this week, it was 
mediocre. However, if classes before us had done this assignment, I 
would've liked to see their recommended locations. 

• Nothing special but looks like a navigation with introductions 
• I think it is a great tool for incoming and prospective students. For current 

students it is neither better nor worse than regular homework. 
• It seems useful, maybe even fun perhaps, but I haven't had the experience 

of exploring it on my own so I can't say that it is of any value to me. 
However, from a geographical perspective, getting a quick rundown of 
where useful/important places are nearby does seem super helpful. 

• It looks useful, but since it's not available for Android... 
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Q9: For future improvement, do you have any comments/suggestions?  (Ex: any 
other usage of ARIS?) 

• Nothing in particular.  
• No 
• A categorization system that allows you to filter locations by what you're 

looking for. For example, places to relax versus places to study.  
• None at the moment 
• Not really. 
• I would definitely recommend doing this in conjunction with (or even in 

place of) the 1 minute senryu assignment we had. It's good presentation 
prep, but having it during finals was extremely stressful and cut into study 
time significantly. 

• This homework was fine, but was a bit of an obstacle as it was assigned 
when everyone was busy with project and  

• I personally think that this is a wonderful last assignment, but I think that 
as a map of Middlebury, people will not be counting on ARIS because 
there are other forms of map. 

• Incorporate the Middlebury campus map  
• I think showing this assignment to the next group of Japanese School 

students is a good idea because they might like suggestions on where to go 
early on so they can have more of an idea what this campus has to offer 
according to fellow students. 

• I think if we had extracurricular activities or ARIS based homework (not 
creating content, but using it to do games, learn about new places, etc. 
perhaps a scavenger hunt etc.) would be fun. 

• Make it independent work. This assignment is easy and even if it wasn't, 
there is no need to turn it into group work. It would actually be more 
helpful for individuals still struggling with the subject matter if they had to 
do it on their own.  

• Don't have any ideas 
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Appendix 3: Level 5 Preparation for reading materials  
 

Students’ responses are in blue. 
 

Q1. ARIS  
 
Q1.1 ARIS

 
 

 (Yes) 1 
 (No) 4 

 
Q2. ARIS  
 
Q2.  ARIS

 
 

 1 
 1 

 2 
  

 1 
 

Q .2 ARIS  
 

 1 
 1 

 2 
  

 1 
 

 
 

Apple  
 

Q2.   ARIS iPod iPhone
 

(Was ARIS difficult to use on iPod or iPhone?) 
 

 1 
 1 

 2 
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Apple  
 

 
Q2.4  ARIS  
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 1 
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 2 

 3 
  

 
Q3.   ARIS  
(Do you think it is a good idea to use ARIS outside class hours?) 

 
 (not a good idea) 1 

(neither good nor bad) 1 
 (a good idea) 1 

 (better to use in 
class) 

2 

 
Q3.5  ARIS ×

 
 

 4 
 4 
 3 

 2 
 1 

 
 

Apple  
 
Q3.   ARIS  

 
  
 3 

 2 
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IS ICT AN ANGEL OR A DEVIL FOR JAPANSE LANGUAGE TEACHING? 
 

 
Jae-Ho Lee 

 
 

Waseda University 
 
 
1.  

21 19

 

IT

 

Collins&Halverson(2009)

MOOC Massive Open Online 
Course MOOC 2008

Dave Cormier Bryan Alexander Connectivism and Connective 
Knowledge  2014

1 Massiveness 2  Openness 3
4 Course

MOOC
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MOOC
MOOC

 2014  
ICT

ICT SAMR TPACK
ICT

ICT

 
 

2. IT ICT  
70 80

IT Information Technology
90 Information and 

Communication Technology ICT
IT ICT

 
Wegner & Ward(2013) How Google Is Changing Your Brain

Wegner & 
Ward(2013)
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Google
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SNS social networking service

 
SNS

Collins&Halverson(2009)
10

 

(2003) (2015)  
(2012)
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3. ICT  
ICT

ICT
2013, 

http://www.mext.go.jp/component/a_menu/education/detail/__icsFiles/afieldfile/2014/0
5/19/1347641_01.pdf 3  
 

 
1. e ICT  

 
1 2013 1,187

4,185
1 e ICT

86.2%
 

2 3
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2.e ICT

 
 

 

3.e ICT
 

 
2 3 e ICT

81% e ICT

 
1 3 ICT
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4. ICT  

ICT
ICT

 Ruben Puentedura SAMR
ICT  

SAMR Substitution , Augmentation , Modification
, Redefinition ICT

4
1  

 
1. SAMR 4  

Level Definition 

Substitution   Computer technology is used to perform the same task as was 
done before the use of computers. 

 Augmentation     Computer Technology offers an effective tool to perform 
common tasks. 

 Modification This is the first step over the line between enhancing the 
traditional goings-on of the classroom and transforming the 
classroom. Common classroom tasks are being accomplished 
through the use of computer technology.  

 Redefintion          Computer technology allows for new tasks that were 
previously inconceivable.  

https://sites.google.com/a/msad60.org/technology-is-learning/samr-model  
 

1 4 ICT
Substitution

 Augmentation Enhancement( )  Modification
Redefintion Transformation  

4
Substitution  

iPad MS Word

 
 Augmentation
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MS Word OS IME Input 
Method Editor

 
 Modification

	

 
 Redefintion

Skype https://www.skype.com/ Zoom
https://zoom.us/
	

 
SAMR ICT

ICT
Koehler &Mishra(2009)

Technological Pedagogical Content Knowledge, 
TPACK 4  

 
4. TPACK 

http://matt-koehler.com/tpack2/tpack-explained/  
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4 ICT
1 Content Knowledge(CK) 

Pedagogy Knowledge(PK)
Technology Knowledge(TK)

Pedagogical Content Knowledge (PCK)
Technological Content Knowledge (TCK) Technological 
Pedagogical Knowledge (TPK)

Technological Pedagogical Content Knowledge (TPACK)
TPACK ICT

2016  
 
5. ICT  

ICT 1
3-4

2017 2017
2017 2017

1 SAMR
Augmentation  Modification
Redefintion  

3-4 8
3 4 35

2016
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2.  
    

1  2 5   
2  15 20  Google  
3  10 15   
4  5 10  Kahoot  
5  25 30   
6  5 10  Google  
7   LMS Course N@vi  

 

Google

500 1000

Kahoot https://kahoot.it/
5

 
 

 

5. Kahoot!  
 

5 PC
PC
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PC

6  
 

 
6. Kahoot!  

 
6 6
0 6

5

Google 5
Google

LMS
Learning Management System Course N@vi

Course N@vi
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3-4

ICT
 

2017 2017 2
ICT

2017

7  

 
7. 2017:184  

 
7 2017

 
2017 20

20 1 1

 
2017 2017 2017

2  ICT
 

 
6.  

ICT
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ICT ICT

ICT ICT
 

21 21
ICT

 
 

 
 

 2016
TPACK

23-1 pp.15-31 (DOI. https://doi.org/10.24458/jaems.23.1_15). 
 ( ) 2015 ―21

. 
2012
19-1 pp. 69-82 (https://doi.org/10.11225/jcss.19.69). 

2003
27 pp.41-44 (DOI. 

https://doi.org/10.15077/jmet.27.suppl_41). 
2017

pp.181-186 . 
2014 MOOC MOOC

57-6, pp.367-375 DOI. 
https://doi.org/10.1241/johokanri.57.367 . 

2017
pp.187-192 . 

2017
pp.199-200 . 
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